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Rationale.—Segregation has been a blemish on the face of civiliza¬ 
tion for a long time. The past few years have witnessed attempts to clear 
up the blemish, but age-old hatreds, resentments and opposition continue to 
erupt into sores of separation. Whether voluntary or imposed, patterns of 
social and educational segregation have persisted from ancient times into 
the present and very likely will continue into the near future in various 
parts of the world. But the voice of reason has a world wide echo.^ 
Modern biological and psychological studies of the differences be¬ 
tween races do not support the idea that one is superior to another as far 
as innate potentialities are concerned. Yet, notwithstanding science and 
ethics, the idea of the fundamental inferiority of some races is slow to 
die in the minds of many. Because of this persistent, though unsupported, 
idea of innate superiority or inferiority, race relations present one of 
the most critical problems in today's world; they engage the passions of 
2 
men now, as they have done in the past, to an extraordinary extent. 
The Charter of the United Nations and the Universal Declaration of 
Human Rights stress the principle of dealing with human beings without 
Harry H. Giles, The Integrated Classroom (New York* Basic Books, Inc., 
1959) , p. 5. 
2 
Marie Jahoda, Race Relations and Mental Health (Belgium* UNESCO, 
1960) , p. 9. 
1 
2 
regard to race, color, and other distinctions of a similar order. A resolu¬ 
tion by the Sub-Commission on Prevention of Discrimination and Protection 
of Minorities, Commission on Oman Rights of the UN, urges the abolition 
of all legislative provisions or administrative practices which "irrevocably 
limit any person or any group of persons to education of an inferior stan¬ 
dard" and which "establish or maintain separate educational systems or in¬ 
stitutions for persons or distinct groups of persons." This resolution 
states that "intergroup contacts which tend to remove the barriers between 
the various groups should be facilitated." In December, 1959, the General 
Assembly of the UN resolved unanimously that "on no ground can education 
on a racial basis be justified.*^ 
May 17, 1951+> the Supreme Court of the United States rendered its 
momentous decision overruling unanimously Plessy vs. Ferguson and conclud¬ 
ing "that in the field of public education the doctrine of separate but 
equal has no place." Separate educational facilities are inherently un- 
2 
equal." The verbal rebuttal to this proclamation came in the form of 
protests, avowals, denials, refusals, accusals. While actions took form 
in redistricting, new pupil placement laws, overt refusal of admittance, 
schools closings, boycottings, rehiring and firing, formation of organiza¬ 
tions both "pro" and "con", rapid building, law suits and numerous other 
things, on the part of both races. 
3 
Allport tends to feel that the interim between the May 1951+ decision 
Giles, p. 7. 
2 
Albert P. Blaustein, Clarence C. Ferguson, Jr., Desegregation and 
The Law (New Jersey* Rutgers University Press, 1957), p. 5. 
3 
Gordon W. Allport, The Nature of Prejudice (New York* Doubleday 
Anchor Books, 1958), pp. vi-vii. 
3 
and its directive of Hay 1955) which ordered desegregation "with all 
deliberate speed" gave time for the formation of Citizen's Councils, for 
the crusades of agitators, and, worst of all, for fierce disagreement to 
arise among authorities occupying strategic roles in the hierarchy of 
law enforcement (school boards, mayors, district courts, legislatures, 
state governors, and Washington officials)* He further states that it 
probably would have been psychologically sounder for the Supreme Court 
to have insisted upon prompt acquiescence with its 195U ruling and avoided 
aforementioned formations from becoming vocal* 
All this to protect the "southern way of life," all this to defend 
"separate but equal," when years of evidence stand as proof of the in¬ 
effectiveness of such a system. les, "separate" but "unequal". 
And then came the decision from the Federal District court of Georgia, 
requiring the admittance of Negro students to the formally all white 
University of Georgia.*’ 
In January 1961, the walls of segregation partially tumbled. The 
University of Georgia, Athens, Georgia, admitted two Negro students, 
graduates of Turner High School, Atlanta, Georgia. 
Another crack opened wide in the South's stubborn wall of resistance 
to desegregation of the public schools on a local level in August 1961, 
when nine Negro students previously enrolled in Negro high schools, were 
registered in previously white publie high schools in the city of Atlanta. 
Mayor William B. Hartsfield avoided closing the Atlanta schools, 
which under the equal protection laws of the Constitution, would have closed 
every public school in the state: "like a cancerous growth," he said, "it 
"Breakthrough in Georgia," Newsweek, LVII (February 6, 1961) p. 30. 
h 
would devour progress and deny the youth of Georgia their proper educational 
opportunity. 
And on a subsequent date this same year previously all white Georgia 
Tech admitted three Negro students as Freshmen who were graduates of Turner 
and Washington High Schools. 
Among most Negroes there is a strong conviction that literacy and edu¬ 
cational competence have a direct bearing on jobs they obtain, the pay they 
receive, and on their participation in American life. To most of them, the 
basic problem confronting Negroes is to gain for themselves and for later 
generations all of the advantages of American education as rapidly as 
possible.^ 
While what Georgia has experienced in desegregation may be labeled 
token desegregation, this beacon of light gives hope for the glow of a full 
flame in the near future. 
Statement of the Problem.—The problem of this study was to ascertain 
the psychological adjustment, with special emphasis on certain aspects of 
the personalities, of the Negro students, formerly in attendance at Negro 
high schools and colleges in Atlanta, Georgia, who were responsible for 
the desegregation of the public schools of Atlanta, the University of 
Georgia, Athens, Georgia, and Georgia Tech in Atlanta, Georgia. 
Purposes of the Study.—The general purpose of this study was to de¬ 
termine the psychological adjustment of the students who desegregated the 
white public schools of Atlanta, the University of Georgia and Georgia Tech. 
Ibid. 
^William H. Brown, "Attitudes Toward Education of Negroes," Phylon. 
XIII (1952), pp. 153-60. 
s 
More precisely, the study purposed to determine whether the social 
acceptance or rejection had any effect on academic achievement. It also 
sought to find out if participation or lack of participation in extra¬ 
curricular activities had any affect on the academic achievement of the 
students. This study examined to what extent parents played a part in 
the success of the students, and through a specific survey sought to as¬ 
certain teachers' estimations of certain traits, assets, weaknesses and 
idiosyncracies these subjects possessed. 
The Minnesota Multiphasic Personality Inventory was used in order 
to assess the personality traits of the group, while the Otis Quick Scor¬ 
ing Test of Mental Ability, Gamma Form, was administered to measure the 
mental ability, thinking power or degree of maturity of the mind of these 
students. 
Scope and Limitations.—The writer felt that the problems involved 
in this study were inherent in all schools facing desegregation, and in 
the adjustment experiences of all students facing cosparable situations. 
This study was limited to the students who were actively enrolled 
in desegregated public schools in Atlanta during the 1961 school year; 
the institution of higher learning which was desegregated in Athens, 
Georgia in January, 1961 and in Atlanta, Georgia in September 1961. 
Another limitation may evolve from the truthfulness or validity of 
the answers to the items on the questionnaire and personality test. But 
the writer felt the fact that the handling of information in the strictest 
confidence, and the identification of each participant only by a code 
letter, were factors which helped to minimize the limitations of this study. 
Locale of the Study.—This study was conducted at selected meeting 
6 
places in Atlanta, Georgia which were accessible to the students. 
Subjects and Materials.—The subjects used in this study were those 
Negro students who entered the University of Georgia in January, 1961} 
the Negro students who entered Georgia Tech as Freshmen in September, 1961, 
and the Negro students who entered the public schools in September, 1961. 
Materials used in this study included the following instruments. 
A questionnaire, the Minnesota Multiphasic Personality Inventory, the Otis 
Quick Scoring Test of Mental Abilities (Gamma form), and a Personal Data 
form to be sent to the teachers of these students and interviews. 
Procedure. —The cooperation of participants to be used in this study 
was obtained. The related literature pertinent to this study was surveyed 
by the writer. The writer also prepared a personal data form which was 
sent to the teachers of the desegregated institutions, after permission 
had been granted by the appropriate committee of the Board of Education. 
A questionnaire was prepared which obtained information from the partici¬ 
pants in the study. Interviews with the subjects were arranged to establish 
rapport, and administration of the instruments used took place on occasions 
during the months of February, March, April and May, 1963. 
a. Otis Quick Scoring Mental Ability Test-Gamma form; Grades 9-16 - 
This test measures mental ability defined as "thinking power or 
the degree of maturity of the mind." The test has been found 
to be advantageous in circumstances where little knowledge of 
an individual's previous attainments is available or at the out¬ 
set of a new type of course, when knowledge of previous attain¬ 
ment is not necessarily predictive of the likelihood of success. 
This test was used to determine the average mental ability 
of the subjects. 
7 
b. Questionnaire (open-end) - a prepared questionnaire designed to 
obtain data on the socio-economic backgrounds of the students? 
parents, to ascertain the types of problems encountered to deter¬ 
mine the effects of social interaction or the lack of it, to 
determine the part parents played in the success of these students. 
This questionnaire was administered to ascertain information 
personal and social involved in desegregation that could not 
have been gathered through other standardized instruments. 
c. Personal Data form - a prepared form was mailed to all the teach¬ 
ers of these students for teacher's judgments about the persona¬ 
lities, character and performance of these students. 
This form was used as a criterion for comparing pupil self¬ 
judgments on the personality form and certain questionnaire items 
by the pupils themselves. 
d. The Minnesota Multiphasic Personality Inventory - consists of 550 
items which the subject indicates as being true or false with 
respect to himself. There is also a doubtful category. Different 
areas of life experience are covered by the items, e.g. somatic 
experiences, family relations, social political attitudes, sexual 
attitudes, mood tones, and beliefs. There are nine scales. Reli¬ 
ability is not very high. The inventory is not intended to do 
more than help identify disturbed persons and does not offer mate¬ 
rial or direction for treatment. 
e. Interviews - for the purpose of explaining the project and problem 
to the participants and to establish rapport with them. The inter¬ 
views were unstructured so as to pick up additional information 
8 
which might not have been ascertained from the questionnaire. 
Results of the questionnaire, personal data form and tests were ob¬ 
tained for each individual. Assembling, analyzing and interpreting the 
data into appropriate tables, charts and graphs was done in order to draw 
a composite picture of the group. Verbal description of statistics accom¬ 
pany each table and chart; interpretations of the data were treated as 
sources of implications, if any, for educational theory and practice. 
Survey of Related Literature.—Many studies have been conducted in 
the areas affected by the 195k Supreme Court decision where efforts at obey¬ 
ing the law have been made. Enormous amounts of literature have been pub¬ 
lished which focus on the desegregated schools, the eruption or absence of 
violence connected with the entrance of Negro students into white schools. 
The literature also contains studies about segregation and the psycho¬ 
logical effects of it on Negro personality. But not many studies have been 
conducted which highlight the personalities of the students who have pion¬ 
eered desegregation of the schools. 
The literature pertinent to this study was reviewed under the follow¬ 
ing headings: 
1. The psychological effects of segregation on the Negro person¬ 
ality. 
2. Some findings about the Negro student in the desegregated 
environment. 
3. Progress in desegregation. 
The Psychological Effects of Segregation on the 
Negro Personality 
Thayer‘S points out that as a social problem, the transition from a 
_ 
Thayer, "The Role of the School in American Society," School and 
Society, LXXXVTI (November 21, 1959) t pp. U69-71. 
9 
segregated society to an open society is extremely complicated. The segre- 
gationalist tends to ignore the effects of segregation upon the personali¬ 
ties of white and Negro children alike, but particularly the Negro. 
One of the valid arguments in opposition to segregation has to do 
with the effects of enforced separation upon a child's personality. A dual 
system of education, under the most favorable conditions, cannot prevent 
serious injury to the personalities of many who are thus set apart as in¬ 
ferior.3, 
o 
Deutscher and Chein investigating "The Psychological Effects of Segre¬ 
gation," summarize the findings of their research by reporting: 
Among the injuries reported were: the stresses created in 
the minds of children by the conflict between democratic school¬ 
ing and its implications of equality and the practices of segre¬ 
gation with its implications of inferiority} the development of 
submissiveness, martyrdom, feelings of persecution, withdrawal 
tendencies, self-ambivalence in the personality of the "inferior 
group"} distortions in the sense of reality as a consequence of 
enforced segregation. 
The experience of a colored child in an integrated school 
in which his white brother enjoys advantages of superior class 
status, can be as harmful as segregation. Indeed, when a colored 
child is in the minority and can find no healthy outlet for his 
ability or is banned from equal participation in normal activities 
of the school because of the mere fact of his color, it is ques¬ 
tionable whether the effects are not as serious, if not more so, 
than normal relations with his fellows in a segregated school. 
David Lawrence^ says: 
The Supreme Court in its 195U decision declared that, even 
if equal facilities, equally good buildings, equally good teachers 
equally good textbooks, equally good courses of study were provided 
in the public schools attended solely by Negroes, there was an in¬ 
tangible factor which had not been equalized. This intangible 
^Ibid., p. U70. 
2 
Ibid., p. U71* 
3 
David Lawrence, "Thou Shalt Not Feel Inferior," U, S. News and World 
Report t XUII (September lU, 1959)# p. 156. 
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factor, the Court said, was so important that, a child would 
actually be deprived of "equal educational opportunity." The 
intangible factor named was "inferiority". 
To separate them (the Negro children) from others of 
similar age and qualifications solely because of their race 
generates a feeling of inferiority as to their status in the 
community that may affect their hearts and minds in a way un¬ 
likely ever to be undone." 
Milner^ asks the question, "to what extent, and in what ways, does 
segregation influence the personality development of Negro children? The 
author assumes that life trends are established during the first few years 
of life. By no later than early adolescence, the Negro's awareness of his 
social devaluation assumes the proportion of severe personal emotional 
stress situation. The effect of this stress situation is more directly re- 
lately to the psychological health or "ego strength" developed in infancy 
and early childhood than it is to "the presence or absence of legal segre¬ 
gation in the region in which he is reared." Thus an "ego-strong" Negro 
child is less adversely affected by discriminatory practices than a child 
with a weakened ego structure. 
2 
Grossack revealed the findings of his research to determine how the 
model personality characteristics of Southern Negro students differ from 
those of students in general. The research results presented here assumed, 
at the outset, that group differences in personality exist. Careful 
measures of the personality needs of Southern Negroes were made by using 
the Edwards Personal Preference Schedule, and were applied to a group of 
Negro students he described as predominantly middle class in outlook, but 
not in social origin. 
^Esther Milner, "Some Ifrpotheses Concerning the Influence of Segrega¬ 
tion on Negro Personality Development," Psychiatry, XVI (1953)» P> 291. 
^Martin M. Grossack, "Some Personality Characteristics of Southern 
Negro Students," Journal of Social Psychology, XLVI (1957), pp. 125-31» 
11 
Following is a summary of the results of the fifteen important per» 
sonality needs measured by the test* 
The stereotype of the "lazy Negro" not at all supported 
by the data on need Achievement* Negro females show signifi¬ 
cantly higher scores on this variable than do white females, 
while males of both groups not significantly different* The 
Negro case, probably presents many who would be striving be¬ 
yond their psychological means. 
Deference - results substantiate what is already known 
about the caste situation* In the South, the Negro often must 
hide his of her personal resentment and play the part of a sub¬ 
missive, inferior, docile and obedient. 
Why Negro college students score significantly higher on 
Order than do whites, is a matter of conjecture* The popular 
stereotype does not attribute orderliness to the group* However, 
it may be hypothesized that the Negro student overconforms to 
some middle class- values and orderliness would fall in this 
category* 
Exhibition scores were relatively low and would have been 
expected to be high, since such tendencies would possibly satisfy 
squelched status strivings in the Negro* In some respects, the 
amount of self-confidence necessary for a person to over-inflate 
his importance may also teach, due to the tendencies for Negroes 
to depreciate themselves. 
The results of Autonomy clearly indicate the lack of psycho¬ 
logical freedom in the Negro group* This need is probably the 
most damagingly frustrated in Negro life* Autonomy is basic to 
psychological health, without it, maturity is quite rare. 
Friendship needs, judging from results on Affiliation, are 
stronger in females than males, in whites than in Negroes. Lower 
Negro scores on this variable may be associated with the problem 
of poor group morale* 
The results on Intraception deny the validity of the general 
cultural stereotype of Negroes, on not being a thinker. 
Needs for Succorance, the white females acored highest. 
Habits of dependence probably are not reinforced in Negro sociali¬ 
zation process* Parental rejection and neglect possibly do not 
encourage Negro succorance* 
Our society is dominated by white males, so they scored the 
highest on Dominance and the Negro female lowest, correlation of 
-.22 between dominance and deference for standardization group, 
12 
the pattern seems evident in Negro life where dominance is sup¬ 
pressed in favor of a deferential reaction* 
Self-abasement higher among Negroes and females than among 
whites and males* Tendencies to feel worthless, inferior, and 
guilty were rather frequent. Many Negroes believe that suffering 
is a good teacher, the will of God, and rationalize their low 
status in terms of their self abasement* 
The meaning of the results of Nurturance and Change could 
not be supplied by the writer at that time* 
The results of Endurance contradict the general cultural 
stereotype of the Negro. Possibly, there are tendencies to stick 
rigidly to a task strengthened in the Negro group through repeated 
experience of frustration. 
The Sexual Life of Negroes is not as free from conflict as 
the general consensus of psychological opinion might imagine* 
Greater sexual responsiveness in Negro males than female ••• sig¬ 
nificantly lower score. 
Aggression, both male and female Negroes tend to score higher 
on aggression than whites, only the female's scores were statisti¬ 
cally significant. 
Grossack's summary comparison of his findings revealed} 
Need strengths **. strongest needs for the Negro male were 
intraception, endurance, achievement* Weakest were exhibition, 
autonomy, succorance. The standardization group affiliation, 
intraception, change highest, while autonomy, aggression and 
order lowest* 
Negro males higher on deference, order, abasement and en¬ 
durance* Standardization group males score significantly higher 
than Negro males on exhibition, autonomy, affiliation, dominance, 
and heterosexuality. 
II 
Negro females score highest in change, intraception and 
abasement, lowest in heterosexuality, succorance, exhibition, and 
autonomy. 
Normative females highest in affiliation, intraception, change, 
and lowest in autonomy, aggression, and order* 
Comparing scores, Negro females significantly higher in achieve¬ 
ment, deference, order, abasement, endurance and aggression* 
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Standardization females higher heterosexuality, change, 
dominance, succorance, affiliation, autonomy and exhibition. 
Grossack^ in another article reports on Psychological Research and 
the Negro the followings 
The Negro, like anyone else, reflects in his personality 
make up the social conditions of his life. Clinical observations 
have suggested hypotheses that the Negro is more prone to delusions 
of persecution (due to actual conditions) and to acting out his 
hostile impulses especially towards members of his own group. 
Evidence is available that strivings for social advancement 
in our competitive society are associated with the onset of persona¬ 
lity difficulties. Since desegregation will enhance the Negro 
mobility aspirations one can also predict that the mental illness 
rate among Negroes, especially in the south, may increase rather 
than decrease as an immediate consequence of desegregation. 
However, as a long term consequence of desegregation, the Negro 
mental illness rate will, all other things being equal, decline. 
Segregation itself works to impose unhealthy evaluations of one's 
self for the Negro. Negro inferiority feelings cannot be eliminated 
without equality of status. 
Some personality difficulties especially 
acute in the Negro Group 
Of most importance are feelings about self. Negroes must be 
helped to gain more feelings of competence and personal worth since 
the Negro self is so devalued in the white dominated south. Negroes 
learn to hate themselves because they are Negro, to over-idealize 
whites and attribute better characteristics to the other group. 
Another on Negroes' ambition to succeed in our society. In 
the south, Negroes underestimate their abilities and aspire to occu¬ 
pations that do not reflect their true abilities. 
Problems of sex and aggression are frequent in Negro life. 
Unconscious aggression towards whites frequently is misdirected into 
the Negro to sow increasing amounts of disunity. 
Attitudes and relations with whites are another difficulty. 
Negro must be taught to recognize that there are individual differ¬ 
ences among whites and develop friendships and group life with 
others regardless of color. 
Martin M. Grossack, "Psychological Research and the Negro," Phylon, 
XVII (1956), pp. 70-73. 
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Sutherland points out that thwarting of the Negro youth* s 
ability to achieve the American dream often leads to the develop¬ 
ment of compensatory personality traits. Upper-class complacency 
was evident because of economic isolation and avoidance of con¬ 
tacts which identify caste status. Freer more aggressive types 
behavior is prevalent among lower-class children, and, though rare 
instances, aggression is manifest outside lower class groups, it 
may be assumed to represent a personality maladjustment. 
2 
Kardiner states, the Negro overshoots the mark in his accept¬ 
ance of white ideals, overdoes the sex mores so that the incidence 
of frigidity in the women is very high. He becomes extraordinarily 
clean and meticulous in his acceptance of the white man's cleanli¬ 
ness. However, the obstructions to the accomplishments of white 
ideals lead to increase in aggression, anxiety, depression of self¬ 
esteem, and self-hatred. This compels him to push harder against 
the social barriers, to drive himself harder, and ends with more 
frustration and more self-hatred. 
The chief outcome of the psychological picture is that the 
upper classes of Negro society have so much controlling to do of 
their psychic life, that they must be extremely cramped and con¬ 
stricted and unspcutaneous• They must choose the lesser evil 
between spontaneity and getting hurt by retaliation. Hence they 
prefer not to see things as they are, or to enter too deeply into 
anything to the accompaniment of apathy and resignation. 
The author answers the question, is there such a thing as a basic 
Negro personality, affirmatively. Though he lives in American culture, 
the Negro lives under special conditions which give this personality a 
distinctive configuration. This basic personality is a caricature of the 
corresponding white personality, because the Negro must adapt to the same 
culture, must accept the same social goals, but without the ability to 
achieve them. This limitation in social opportunities accounts for the 
difference in personality configuration.^ 
Robert L. Sutherland, Color, Class and Personality (Washington, D.C.t 
American Council on Education, 19U2), pp. 33-50. 
2 
Abram Kardiner, Lionel Ovesey, The Mark of Oppression (New York* 
W. W. Norton & Co., 1951), pp. 301-17. 
3Ibid.. p. 317. 
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Some findings about the Negro student in the 
desegregated environment 
In order to determine the psychological and educational consequences 
of desegregation, a research team went to Delaware In February, 1953* 
Despite limitations, the researchers found that: (1) The most positive con¬ 
clusion is that Negro children Included in the study who changed from segre¬ 
gated to integrated schools made distinctly better academic progress than 
they had shown before. (2) Negro and hon-Negro children adjusted on the 
whole to the new situation in a constructive and friendly manner. (3) 
There was an absence of disturbing incidents. The forebodings of adults 
did not materialize 
When Negro pupils in some schools were asked to evaluate the integra¬ 
tion program, they placed emphasis upon the importance of the treatment 
accorded them. They said the general atmosphere was not comfortable in 
the mixed school and that some of the faculty members showed prejudice. 
Negro pupils in mixed schools may fall behind in school subjects as one 
2 
result of the unreality of "separate but equal" education. 
The South has already experienced some measure of desegregation. The 
study following surveyed nineteen southern publio institutions of higher 
learning which have recently admitted Negroes for the first time. 
Findings : 
1. Despite numerous predictions of violence, the transition to 
racial co-education in southern universities has been accomplished without 
a single serious incident of friction. 
^W. E. Gauerke, "The Decision and the Children," Journal of Public 
Law (New Jersey: Princeton University Press, 1955)» P* lC2l 
2Ibid. 
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2. We found almost universal agreement that the Negro students are 
handicapped by their inferior educational background. 
3. White students have expressed relatively little overt rudeness 
or antagonism toward these Negro students. Most of them are simply indif¬ 
ferent. 
U* White and Negro students have already learned new patterns of 
working, eating and living in close proximity without serious disturbances 
to their sense of social privacy. 
This study was made to determine "social distance" ratings of white 
and Negro students to other ethnic groups. Findings! 
1. Negro students rate all groups other than their own lower than 
they do whites. 
2. Acquaintance with at least five individuals of an ethnic group 
raised the social distance ratings. 
3* Seniors were more liberal than freshmen; younger more liberal 
than older; Negroes whose parents had college educations were more liberal 
than those whose parents had only high school educations. 
li. Religion and income of parents did not affect the degree of 
liberality. 
Progress in Desegregation 
■a 
Johnson^ reports his findings of "Progress in Desegregation of Higher 
Education" in the following summary. 
...Some schools withhold swimming pool privileges from their 
Negro students. The anxiety of administration over "social" con¬ 
tacts has led some of than to declare that no "mixed social affairs" 
will be allowed on the campus. 
1 
Guy B. Johnson, "A Sociologist Looks at Racial Desegregation in the 
South," Social Forces, XXXIII (195U), pp. 1-1Û. 
2 
J. Stanley Gray, "The Ethnic Prejudices of White and Negro College 
Students," Journal for Abnormal and Social Psychology, XLVIII (1953)* 
pp. 311-13. 
3 
Guy B. Johnson, "Progress in Desegregation in Higher Education," 
Journal of Educational Sociology, XXXII (September 1958), pp. 25U-59. 
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Campus Participation 
Negro students participate freely in practically all campus 
affairs. They have won membership in various scholarship societies, 
and they have had many offices and honors bestowed upon them by 
student organizations, both academic and non-academic. Recent en¬ 
trance on an undergraduate level accounts for little participation 
in athletics, but they are going out more and more. 
It is only in the intimate and private social world of dating, 
partying, and "fraternizing" that interracial contacts have remained 
at almost zero. Here traditional taboos are in full force. Both 
sides have recognized them and have behaved with such restraint 
that very few occasions for friction have arisen. 
Some Problem Are as 
It is the Negro student who faces the biggest problems of ad¬ 
justment in this new era of college desegregation. Three problems 
in particular. 
First, and foremost, is the matter of academic adjustment. 
The majority are handicapped by an inferior educational background 
as well as by other social and economic factors, and they are not 
able to compete with the white students on equal terms. Time after 
time in interviews with Negro students it was found that they had 
a very high anxiety about academic performance. We might add that 
professors too, face a dilemma, and there is a real danger that a 
"sympathetic" grading tendency will crystallize into a double stand¬ 
ard of grading. 
A second problem is the strain of day to day interpersonal 
contacts. Negro students differ, of course, in their definitions 
of their situation, but we are convinced that most of them carry 
a constant malaise which arises from the conflict between their 
desire to feel completely accepted and their awareness of the 
white people's touchiness on the question of "social equality." 
A third problem of adjustment arises from the contrast be¬ 
tween the relatively democratic campus and the hard facts of 
segregation in the off-campus community. Thus the Negro student 
feels that he is always changing gears as he crosses the Mason- 
Dixon line between campus and community. 
Dwyer^ in a study of schools in central Missouri where desegregation 
had occurred in some form points outs 
^Robert J. Dwyer, "A Report on Patterns of Interaction in Desegrega¬ 
ted Schools," Journal of Educational Sociology, XXXI (May, 1958), pp. 253- 
256. 
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Boys adjust to the integration process more readily than girls. 
This is true mainly of Junior and senior high schools, since little 
sex distinction is made below sixth grade* As they develop toward 
adolescence, the sex factor becomes significant and there is little 
interaction between Negroes of one sex and whites of the opposite 
sex. This applies particularly to the situation involving the Negro 
boy and the white girl. 
There is little carry-over from one interaction situation to 
another. A person's definition of interaction in one situation as 
appropriate is no indication of his feelings or behavior in a dif¬ 
ferent situation. There are more cases of interaction in less 
socially intimate situations ... (example). Free use of lunchroom 
on non-segregated basis; hold student offices; be on assembly pro¬ 
grams. However, in no instance was after school association defined 
as appropriate. 
The longer an integrated situation continues, the more likely 
it is that there will be an increase in interaction. That is, the 
second year of integration in a given school tends to result in 
interaction in more situations and in more spontaneous interaction 
between individuals than occurs in the first year, when there is 
likely to be some discomfort and tension. 
(Example) Negro students all declared that they felt more 
comfortable and more a part of the group in the second year. 
White students noted that the teachers "leaned over backwards" 
at first, but the second year they were beginning to "crack 
down" and treat the Negro students the same as whites. All 
teachers and students observed that in the second year the Negro 
students were less shy and generally more responsive in class. 
CHAPTER II 
PRESENTATION AND ANALTSIS OF DATA 
Introductory Statement.—The purpose of this chapter will be the 
presentation, analysis and interpretation of impressions of twelve of the 
thirteen subjects who desegregated the Public Schools of Atlanta, the 
University of Georgia and Georgia Tech. 
Source and treatment of data will be organized under the following 
captions: 
1. The Questionnaire 
2. Teachers' Opinions 
3* The Minnesota Mult ip has ic Personality Inventory 
U. The Otis Quick Scoring Mental Ability Test 
The Questionnaire 
Introduction and explanations of Tables 1 through 1$.--Tabulations 
of data which represent students' responses to fifty-nine questions about 
their school experiences during the first year at a desegregated institution. 
The "questionnaire" from which these data were taken was administered to 
the students themselves by the writer. 
The accompanying tables can be interpreted as follows: Columns entitled 
"number yes" and "number no" were the two choices students were asked to 
check which best represented their feelings as they pertained to their sit¬ 
uation. The Arabic numbers are the total numbers of affirmative or negative 
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responses a question received. The column entitled "other or no response", 
and the numbers recorded in this column represent the total numbers of 
students -who either did not respond to a question or who gave some explana¬ 
tion as their answers. This column does not include indications of accom¬ 
panying explanations beyond the choices provided on the questionnaire. The 
replies are included in the interpretations and explanations of each ques¬ 
tion and group of questions. 
Totals for the questions in each group and totals for the numbers of 
"yes" and "no" answers were given in columns so indicated. 
Questions are grouped on each table according to the relationships 
of the questions and nature of information sought. The questions appeared 
on the questionnaire in a random arrangement, so as to give more validity 
to the answers. The questions covered fifteen areas of interest and were 
concerned with students’ : "decision to enter school", "concern about grades"; 
feelings on "challenge"; "fear of physical harm"; "reasons for staying in 
white school"; feelings about "conspicuousness"; "making friends"; develop¬ 
ment of "school spirit"; being "socially rejected"; having to make "special 
preparation"; receiving "encouragement from home"; "retaliation against 
heckling"; receiving "administrative cooperation and assistance"; "socio¬ 
economic status" and "extra-curricular activities engaged in". 
Students make final decisions to accept transfers.—Table 1 shows 
that there was unanimous consent by the twelve subjects that the "final 
decision to enter previously all white schools" was their own. 
These data indicate that transfers were accepted by the students of 
their own free will 
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TABLE X 
SUBJECTS' RESPONSES ON MAKING THE FINAL DECISION TO ENTER 









Was the final decision 
to enter previously all 
white school yours? 
12 0 0 12 
Student's responses to questions about their concern about grades.-- 
Table 2 shows the tabulated data on questions which dealt with student's 
being concerned about their grades* The writer also hoped to find out from 
these questions if there was any difference in the grades made by the sub¬ 
jects in their old schools and those made during the first year in the new 
school. Seven questions were devoted to obtaining previously indicated, 
desired information. 
The following question, "Were you concerned about the possibility of 
not receiving grades as high as those previously earned, due to bias of 
new teachers." Was answered by two students "yes". The ten other subjects 
answered "no" to the above question. 
Students were asked, "Were your grades first semester lower than 
grades you had made in previous years"? Nine of the twelve subjects indi¬ 
cated that grades were lower than in previous years. Three other answered 
"no". One subject gave this accompanying reply. "I made two C’s the first 
semester. I had not previously received a "C" since the eighth grade". 
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TABLE 2 










Were you concerned about the 
possibility of not receiving 
grades as high as those 
previously earned due to bias 
of new teachers? 
2 10 0 12 
Were your first semester grades 
lower than grades you had made 
in previous years? 
9 3 0 12 
Did you feel your grades were 
as good as they always were? 3 9 0 12 
If you received any grades 
lower than those previously 
made, do you feel they were 
the result of new teaching 
methods? 
8 U 0 12 
Do you feel that grades were 
better as a result of having 
had to make special prepara¬ 
tions to avoid embarrassment 
or to show comparable capacity? 
k 6 2 12 
Were you confident that you 
could achieve grades comparable 
to those you earned in your 
old school? 
8 U 0 12 
Have you ever felt that you 
would fair better in your 
old school? 
8 U 0 12 
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Another question asked, "Did you feel your grades were as good as 
they always were"? To this question three subjects replied "yes", while 
nine replied "no". 
One of the subjects who answered this question negatively gave this 
accompanying reply. "I did not feel that they were as good as they could 
have been; however, after the first semester, I made considerable progress 
with my grades". 
In response to the writer's question about "Receiving grades lower 
than those previously made" and if it was felt that this was "a result of 
new teaching methods", eight subjects answered "yes". Four of the subjects 
answered "no", with one of them adding "not always". 
The subjects were also asked "Do you think grades were better as a 
result of having had to make special preparations to avoid embarrassment 
or to show comparable capacity"? There were four who responded "yes" to 
the question. Six of them said "no", and two made "no response". One of 
the students who did not answer "yes" or "no" replied, "not necessarily", 
as a suitable response to the particular question. 
Subjects were asked if they were "Confident that they could achieve 
grades comparable to those earned in their old school"? The majority 
(eight) answered "yes", with the minority (four) answering "no". 
This group of questions was climaxed with the question, "Have you 
ever felt that you would fair better in your old school"? Again eight of 
the subjects answered "yes" and four said "no". 
The group as a whole was not concerned about a drop in grades re¬ 
sulting from "teacher biasness", but the majority did express that in the 
2k 
case where grades were lower than those previously made, and this was the 
fact in nine out of twelve cases, it was the result of new teaching methods”. 
This same majority indicated that they were "Confident that they could 
achieve grades comparable to those earned in their old school", though they 
recognized the fact that their grades were not as good as they had always 
been. 
It should be pointed out that conflicting answeres were apparent among 
several of the subjects on this group of questions. One of the subjects 
who answered "no” to the question about grades being lower first semester 
than in previous years, was among the eight who answered "yes" for the 
question which asked "if low grades were attributed to new teaching methods", 
and answered "yes" to the question about having confidence that grades could 
be achieved which would be comparable to those earned in the old school. 
One other subject had answered "yes" that "Grades were lower than in pre¬ 
vious years", then answered "no" to the question which asked "If grades 
were lower than those previously made do you feel they were the result of 
new teaching methods". The same student also answered the question which 
asked "were you confident that you could achieve grades comparable to those 
earned in your old school", "no". 
Another student answered the questions cited above in the following way. 
She/he indicated "yes" grades were lower, but were not a result of new teach¬ 
ing methods, and that she/he was not confident that she/he could achieve 
grades comparable to those earned in the old school. An additional reply 
by another subject accompanied this question. The student added "After I 
had adjusted to the new teaching methods, I was able to make better grades". 
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The majority of the subjects (eight to four) felt that they would 
have "Faired better in their old school". 
These data show that there was a drop in grades for the group and a 
feeling that this drop resulted from new teaching methods. The majority 
felt they were capable of achieving grades comparable to those received in 
their transfer schools and also there was a feeling among them that they 
would have done better in their school. 
Students* awarenesses of the challenge of their potential in their 
old school.--Two questions drew responses from students concerning their 
feelings on the degree of "Challenge" or lack of it in their new and old 
schools. The data in Table 3 show that there was unanimous consent among 
the twelve on the question, "Do you feel that you were being challenged 
to your greatest capacity in your old school"? Their answers were "no". 
TABLE 3 
STUDENTS* RESPONSES TO QUESTIONS ABOUT BEING CHALLENGED 









Do you feel that you were being 
challenged to your greatest 
capacity in your old school? 
0 12 0 12 
Do you feel there is a greater 
challenge at the school you 
are now attending? 
12 0 0 12 
Total 12 12 0 12 
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There was also unanimity among the group when responses to the ques¬ 
tion, "Do you feel there is a greater challenge at the school you are now 
attending"? This time their answers were "yes"* 
It is apparent that the students were aware of the different academic 
environment they had been introduced to. 
Therefore, analysis of the above responses shows that the entire group 
felt a greater challenge to their intellectual capacities at their new 
schools than they had at the Schools from which they transferred. 
Students* responses to questions about having to make special prepara¬ 
tion for classes.—The writer was interested in finding out, whether the 
implied inferior backgrounds attributed to the Negro school, created special 
academic problems for these subjects. This led the writer to question the 
student's need for any special preparation in order to meet the implied 
new academic standards. 
The following seven questions yielded data which are recorded in Table 1|. 
"Was special preparation necessary to avoid embarrassment by teachers 
calling on you when you were unprepared"? The first question was answered 
by five students "yes" and by seven "no". 
"Vas special preparation necessary because you felt that you were not 
as eloquent as other classmates"? Two of the twelve answered "yes" and 
eight others "no". One of the subjects whose response was negative attached 
this explanation: "1 received help with Algebra 5 because of the the method 
of teaching". One subject made "no response" to the question, and another 
answered "yes" and "no". 
Students were asked "If special preparation for class was necessary, 
did you make it because you wanted to show your capacity for learning"? 
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TABLE U 
STUDENTS* RESPONSES TO QUESTIONS ABOUT HAVING TO HAKE 









Was special preparation necessary 
to avoid embarrassment by teach¬ 
ers calling on you when you were 
unprepared? 
$ 7 0 12 
Was special preparation necessary 
because you felt that you were 
not as eloquent as other class¬ 
mates? 
2 8 2 12 
If special preparation for class 
was necessary, did you make it 
because you wanted to show your 
capacity for learning? 
9 2 1 12 
If you made special preparation 
for classes, was it to show 
superiority? 
2 10 0 12 
I found it necessary to make 
special preparation for class 
participation. 
U 6 2 12 
Did you feel that other class¬ 
mates had more class participa¬ 
tion because of superior in¬ 
struction? 
8 3 1 12 
Do you think you could have done 
as well and kept up with per¬ 
sonal as well as social activi¬ 
ties? 
10 2 0 12 
Total ItO 38 6 8U 
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Nine students replied "yes", two "no" and one other made "no response". 
In connection with the above question students were also asked, "If 
you made special preparation for classes, was it to show superiority"?, 
to which they replied in the following ways: two said "yes" it was to shew 
"Superiority", and ten said "no". 
The leading statement of this group was "I found it necessary to 
make special preparation for class participation". The majority (six) re¬ 
plied "no", one student circled "yes" and "no", another made "no response". 
Four others replied "yes". One subject included an additional response 
to this question. She/he said "This special preparation was for Algebra $• 
After the first semester I no longer needed this special preparation". 
Students were asked to express their feelings about "other class¬ 
mates having more class participation because of superior instruction" and 
their replies included eight "yes", and three "no" answers. One other 
subject answered "yes" and "no". 
The seventh question in this group sought student's opinions on "keep¬ 
ing up with personal and social activities". Ten subjects replied "yes" 
they could have done as well and kept up with personal as well as social 
activities. Two students answered "no" to this question. 
Indications from the negative responses show that a majority of the 
subjects did not need special preparation for class participation. The 
preparation which was made was expressed by most of the students as having 
been done to "avoid embarrassment from not having been prepared", to to 
show eloquence or superiority. Students as a whole indicated that they 
were concerned with exhibiting their capacities for learning. The group 
expressed an awareness of superior instruction as an aid in participation 
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among other classmates* The majority felt that they could have achieved 
as well and been actively engaged in social activities. 
The over all picture drawn from these data, shows that the majority 
had a desire to engage in classroom activities, not as a means of getting 
special attention, but in order to show their capacities for learning; 
and that they felt there was more participation among other classmates 
because of their prior exposures to the instruction* 
Students1 responses about the fear of physical harm.—Two questions 
were formulated so as to gain student's responses about their fear of per¬ 
sonal violence* One question asked in Table $ was, "Did you fear physical 
harm might come to you?*, to which only two replied "yes". Nine other 
responses were "no". One student whose attendance was on the college level 
replied "yes" and "no" about fear of physical harm. 
TABLE 5 










Did you fear physical harm 
might come to you? 2 9 1 12 
If you had fear of physical 
harm, was it sometimes great 
enough to make you want to 
leave the new school? 
0 12 0 12 
Total 2 21 1 2h 
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The second question was, "If you had fear of physical harm, was it 
sometimes great enough to make you want to leave the new school."? There 
was unanimous consent among the twelve subjects who answerednno.n 
Apparently they were not obsessed by fears of physical violence coming 
to them. 
These responses show that the majority did not fear physical ham, 
and the entire group did not possess this fear to the point of being 
motivated to withdraw from the school. 
Students* Reactions to Having had a Itesire to Retaliate.-—Table 6 
depicts responses to two questions in which they were asked if they, "Re¬ 
taliated against any hecklers by using a few 'epithets." Eleven students 
said "no" and another made "no response." 
TABLE 6 






No or Other 
Response Total 
I retaliated against hecklers 
by using a few epithets 
myself 0 11 1 12 
Did you ever feel like re¬ 
taliating against name callers 
by calling a few names yourself? 6 6 0 12 
Total 6 17 1 2k 
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Another question asked students did they, “Ever feel like retaliating 
against name callers by calling a few names themselves?. Half of the 
subjects said "yes'* and the other half said "no,* 
Subjects apparently possessed enough self control to not resort to 
verbal retaliation* 
Students1 Responses Concerning their Reasons for Staying at Their 
New School»—«Table 7 has the tabulated data which dealt with student à* 
responses to questions about their reasons for staying at their new schools» 
TABLE 7 
STUDENTS» RESPONSES TO QUESTIONS ASKING THEIR REASONS FOR 





No or Other 
Response Total 
Did you stay because you do 
not like being defeated? 7 $ 0 12 
Do you feel that you have 
stayed because of a desire to 
attain? 11 1 0 12 
Did you stay because you did 
not want to face the embarrassment 
connected with returning to 
your old school? 1 11 0 12 
Total 19 17 0 36 
The following questions were formulated in order to obtain desired in¬ 
formation* 
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"Did you stay at the new school because you do not like being defeated"? 
Seven students answered "yes" to this question and five others "no." An 
additional reply, accompanying this question, from one student was, "I 
stayed at the school because I had already transferred to it and wanted the 
background which the school afforded, " 
Students were also asked, "Do you feel that you have stayed because of 
a desire to attain?" There were eleven affirmative responses and one 
negative one to this question. 
The third question, "Did you stay because you did not want to face the 
embarrassment connected with returning to your old school?", was answered 
"yes" by one subject and “no" by the remaining eleven. 
It should be pointed out that the one subject whose response to the 
question, "Did you remain because of a desire to attain?" was negative, 
had also answered negatively about "staying because you do not like being 
defeated," This subject also gave a negative response to question about 
staying to "keep from having to face embarrassment connected with returning 
to the old school,- A possible contributing factor to this last negative 
response may be the fact that the subject was a freshman in college and 
returning to the old school here would have been impractical, 
/ 
The one subject who have a negative response to the question about 
embarrassment connected with returning, had answered affirmatively to the 
two other questions in this group. 
There appeared to be concern among the majority of the group about 
being defeated. Yet the group as a whole did not feel that the embarrass¬ 
ment that might have been involved with returning to their old schools was 
a factor in causing them to stay. They did express, with one exception, 
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that they stayed as a result of a desire to attain. 
It can be concluded that the group as a whole remained at the new 
school because of these two reasons: a desire to attain and not because of 
embarrassment connected with returning to their old school.. There was a 
smaller majority who showed concern however, about being defeated if they 
had not remained. 
Students* Reactions Concerning Encouragement from Home.—Table 8 
contains tabulations of the data from the questionnaire administered to 
the subjects in this study. The questions recorded in this table sought 
TABLE 8 
SUBJECTS* RESPONSES TO QUESTIONS ABOUT RECEIVING 
ENCOURAGEMENT FROM HOMES 




No or Other 
Response Total 
Did you receive encourage¬ 
ment from home? 12 0 0 12 
I received encouragement from 
home, more so than in previous 
years. h 8 0 12 
I received encouragement at 
home because my parents felt 
I would have given up. 0 12 0 12 
I received encouragement at 
home because my parents felt I 
needed some at home since I 
was not getting any encourage¬ 
ment at school. k 7 1 12 





No or Other 
Response Total 
My parents encouraged me 
because they know the value 
of a good high school 
background. 9 3 0 12 
My parents gave me constant 
encouragement because they 
could have been embarrassed 
if I had not remained in the 
school. 0 12 0 12 
Total 29 U2 1 72 
to obtain the student's affirmative or negative responses to questions 
concerning their parent's need to give words of encouragement. 
The group gave a unanimous response of "yes" to the initial question 
of this group, "Did you receive encouragement from home?" This same un- 
aminous opinion was reflected in their "no's" to "I received encouragement 
at home because my parents felt I would have given up." Again there was 
unanimity among the group when they all replied "no" to the statement, "my 
parents' gave me constant encouragement because they would have been em¬ 
barrassed if I had not remained in the School." 
Eight of the subjects replied that they did not not, "Receive more 
encouragement from home than in previous years, while four indicated that 
they did. A subject who made a negative reply to the question included the 
following e3q)lanation. "My parents have always urged me to do my very 
best In school, I must say however, that I did receive additional en¬ 
couragement this past year. But I would not venture to say that it was more 
than in previous years," 
A seven to four majority replied that they had not "Received encourage¬ 
ment at home because parents knew none was being given at school," The 
twelfth subject answered neither "yes" nor "no,* but stated that this was 
"not necessarily so," 
A nine to three majority felt that their parents had encouraged them, 
"Because they know the value of a good high school background," 
It was made evident from the data that parents of these subjects did 
give words of encouragement, not necessarily more-so than in previous 
years, nor were subjects of the opinion that this encouragement was to 
compensate for a lack of it from the new schools. 
Subjects portrayed their parents as being totally unaffected by 
possible consequences that would have been connected with leaving the new 
school, bub tended to feel that encouragement was given them because of 
their parents' awareness of a need for a good high school background. 
It seems apparent that, parents of the Negro students gave them en¬ 
couragement comparable to that given in previous years, unaffected by the 
new situations. 
Students* Responses to Questions About Conspiciousness,--It was the 
author's aim to determine if students felt "conspicious" in their new 
school surroundings to a point where adjustments might have been hampered, 
as shown in Table 9, page 3î>, 
The first statement tabulated data In Table 9 represents said, "I did 
not feel conspicious at first", to which four students answered "yes", 
TABLE 9 





No or Other 
Response Total 
I did not feel conspicious 
at first* u 7 1 12 
If you felt conspicious, 
did this feeling last all 
year? 6 h 2 12 
Total 10 n 3 2k 
seven said "no”, and another checked "yes" and "no." 
The second question of this group pursued the feeling further* "If 
you felt conspicious, did this feeling last all year?", to which six of the 
seven answering negatively above replied "yes" to this question. Two other 
responses were recorded under "no" or "other response," column. The two 
The two replies indicated here were "yes" and "no" while one of these was 
accompanied by the statement, "it depended on the time, place ând cir¬ 
cumstances*" 
In accord with the uniqueness of the situations, students were aware 
of their differences within the group, which persisted for most of them 
throughout the year. 
Students apparently had the same feelings of conspiciousness the first 
and last of the school year* 
Students' Responses About how They made Friends»—-Questions in 
3? 
Table 10 sought to find out if a friendly atmosphere existed for the students 
in their new surroundings* Five questions brought responses of this nature. 
TABLE IP 





No or Other 
Response Total 
Did any of the students ever 
give you words of encourage¬ 
ment or words that carried 
a friendly air? 11 1 0 12 
If gradual acceptance by some 
appeared, did this encourage 
you to be more aggressive? 8 3 1 12 
I later made friends or ac¬ 
quaintances among some of the 
early hecklers. 8 3 1 12 
Do you think your persistance 
won friends for you among 
students >*0 were not prone 
to be friendly at first? 6 6 0 12 
I feel that I enjoyed a great 
degree of social acceptability 
among the student body. 7 * Q 12 
Total UP 18 2 6P 
Eighteen subjects answered "yes" to, "Lid any of the students ever 
give you words of encouragement or words that carried a friendly air?" The 
student who was cited before by teachers as being "withdrawn", answered 
"no" to the above question. 
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The statement, "If gradual acceptance by some appeared, did this en¬ 
courage you to be more aggressive", was answered by eight students "yes", 
by three "no", and the same student whose withdrawn t endencies were referred 
to immediately above made "no response*" 
A majority (eight) said "yes" they, "Later made friends or ac¬ 
quaintances among some of the early hecklers," Three of the subjects 
replied "no" to this question, and the same student made "no response" to 
this statement. 
The only subject who extended his reactions to the question beyond the 
answers provided have this explanation for his negative response to the 
above question, "Actually, there were no hecklers to begin with. There 
were those who avoided me all together, but these individuals did not 
approach me in any way," 
There were evenly divided feelings among the twelve students who ex¬ 
pressed opinions about their, "persistence winning friends among students 
who were not prone to be friendly at first," 
Students were finally asked in this group of questions if they, 
"enjoyed a great degree of social acceptability among the student body," 
Seven students replied "yes", and five replied "no," Here again the 
student whose replies about making friends have all been negative also 
responded negatively to this question, 
A small minority of the group exhibited difficulty in making friends 
as was indicated by their negative responses. The majority did express an 
awareness of a few friendly words of encouragement. 
Apparently the distant feelings which prevailed at first toward the 
Negro students disappeared and friends or acquaintances were made among 
some of the other students* 
Students* Responses Concerning Social Rejection.--'Tabulated data on 
questions about students being avoided are presented in Table 11# 
TABLE 11 





No or Other 
Response Total 
Was there ever total rejection 
of you by students and 
teachers? 0 12 0 12 
Feelings of distance between 
me and other classmates 
appeared to be lessened by the 
end of the school term# 11 1 0 12 
Total 11 13 0 2U 
Subjects were asked, "Was there ever total rejection of you by students 
and teachers?" There was unanimity in the opinions of the group when they 
all answered the above question, "no#" 
The unanimity of the group was broken by one student who gave negative 
response to the statement, "Feelings of distance between me and other class¬ 
mates appeared to be lessened by the end of the school term," It should 
be pointed out here that, a possible factor affecting the negative response 
of the one subject may be the tendency to be"withdravn" as was indicated by 
the teachers who responded to the opinibnnaire# 
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There was apparent inevitable Interaction among the Negro students 
and other students and teachers in the desegregated schools, and by the 
end of the school term a more friendly atmosphere prevailed^ 
These data show that there was never total rejection of the Negro 
students by other students and teachers, and that their presence for a 
school term lessened the distant feelings exhibited at first* 
Students1 Responses to the Presence or Absence of School Spirit,—«The 
writer had a desire to ascertain if the implied lack of acceptance of the 
Negro students in the student bodies and in all phases of the schools' 
activities, had any effect on these subjects* loyalties for their new 
schools* The findings from these questions are in Table 12. 
TABLE 12 





No or Other 
Response Total 
If there were feelings of re¬ 
jection did they tend to put a 
damper on your school spirit? 7 h 1 12 
Did you attend many night ac¬ 
tivities put on at the school 
or by the school? 6 6 0 12 
Is your school spirit as keen 
as it was for your old school? h 7 1 12 
Total 17 17 2 36 
In order to determine the effects of inactivity the student's replied 
to three questions. The first was, "If there were feelings of rejection 
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did they tend to put a damper on your school spirit"? Seven of the students 
replied "yes" and four others replied "no" to the above question. One 
subject neither answered "yes" nor "no", but replied, "sometimes", as a 
suitable answer in her situation. 
Students' responded to the question, "Did you attend many night ac¬ 
tivities put on at the school or by the school"? Their answers indicated 
■Çhat half of them had and the other half had not* 
The majority (seven) answered "no" to, "Is your school spirit as keen 
as it was for your old school?" A minority of four said "yes." The same 
student who replied, "sometimes," to the first question of this group, 
expressed that she had had "none either place" in replying to the question 
immediately above. 
The loyalty which had developed for the old schools students transferred 
from was not felt by the majority of them for their new school. A possible 
factor precipitating these feelings may grow out of the inactivity of the 
students in organizations contributing to this end. 
It appeared that school spirit of the transfer students was not very 
keen. 
The Extent of Students1 Participation in Extra-Curricular Activities.— 
Table 13, page 1(1, contains tabulations of the data from the question con¬ 
cerned with participation. The question recorded in this table sought to 
obtain the students' affirmative or negative responses to questions con¬ 
cerning their participation in, "Extra-curricular activities" and other 
school activities which carried with them an air of social interaction. The 
writer had as the ultimate goal to determine whether these students were 
a participating group, through invitation or qualification, in other than 
1*2 
TABLE 13 





No or Other 
Response Total 
Were you invited to attend 
night activities put on 
by the school? 2 10 0 12 
Do you or did you participate 
in extra-curricular activities? 5 7 0 12 
Did you rationalize your social 
inactivity by giving this time 
to your studies? $ U 3 12 
I was invited to participate 
in all school activities that 
I had the occasion to be 
connected with. $ 7 0 12 
I took part in at least one 
varsity sport* 0 12 0 12 
Did you attend many night 
activities put on at the school 
by the school? 
or 
5 7 0 12 
Did your school have dances 
or any other social functions 
that required fraternization? 9 2 1 12 
Do you think that social in¬ 
activity connected with school 
activities, if there was ary, 
was good in that it left you 
more time to study? k 8 0 12 
Total 3 $ 1*7 U 86 
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academic processes* 
A question asked whether students were, "Invited not to attend night 
activities put on by the school." Two of the subjects answered "yes" and 
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ten answered "no." One subject who answered "no" added that she was asked 
not to attend at first, but not later on. 
"Did you participate in extra-curricular activities?®, was answered 
by five subjects "yes" and by seven "no". 
Five students answered "yes" and four "no" to the question which asked 
whether they, "Rationalized social inactivity by giving this time to their 
studies." Three other indications appear under the "no or other response* 
column* These indications were for one subject who had answered the 
question "not always", another who said, "somewhat", and a third who made 
"no response." 
Another question sought to find out if students were, "Invited to par¬ 
ticipate in all school activities that they had the occasion to be con¬ 
nected with." There were five who responded "yes" and seven whose responses 
were "no." 
The unanimity among the twelve because no one, "Took part in any 
varsity sports." 
Seven subjects answered "no" they did not, "Attend many night ac¬ 
tivities put on at or by the school." Five others said "yes" they did* 
Another question in this table concerned with extra-curricular ac¬ 
tivities asked, "Did your school have dances or any other social functions 
that required fraternization?" Nine answered "yes", two "no and the 
twelfth response was, "I do not know." 
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The final question in this table was concerned with what students did 
with their time which was not consumed by extra-curricular activities» 
Eight students said they did not think that, "Social inactivity was good 
in that it left them more time to study.tt Four subjects said "yes" to 
this question» 
In only two cases were students invited not to take part in activities 
held at or sponsored by the school after regular school hours, but a 
majority Indicated that they by choice, did not attend many functions of 
this nature* A majority did participate in extra-curricular activities, 
though this same majority was not "invited" to do so. 
None of the students took part in a varsity sport. 
As a means of determining what students did with time that ordinarily 
would have been spent in activities of some kind, they were asked if this 
spare time was devoted to studies and a slight majority said "yes", while 
others indicated that this was not a definite performance. The majority 
also felt this inactivity could not be rationalized as good because of 
time that could be used for study. 
Subjects in the desegregated school situation in the majority were, 
neither engaged in, nor in attendance at extra-curricular activities and 
did not profit from this inactivity* 
Students1 Responses Concerning Seeking and Getting Administrative 
Assistance with Problems.—Responses to the above topic are presented in 
Table lit, page UU. They were asked to respond to two statements, one of 
which was: "The principal or college president did not discipline students 
responsible for distnibances." Four responses to the question were "yes", 
four were "no" and four subjects made "no response", with one of the four 
k$ 
TABLE lh 
STUDENTS* RESPONSES TO QUESTIONS ABOUT RECEIVING ADMINISTRATIVE 





No or Other 
Response Total 
The principal or president 
did not help discipline 
students responsible for 
disturbances. ii il il 12 
The principal was sympathetic 
toward me and any problem 
I carried to him. 6 3 3 12 
Total 10 7 7 2ii 
replying, "I don*t know." 
An accompanying statement which sought to find out about adminis¬ 
trators* reactions to subjects was, "The principal or president was sym¬ 
pathetic toward me and any problems I carried to him." The students gave 
the following responses, six checked "yes," three checked "no" and three 
"other responses" were made. One subject said, "I didn*t carry any to 
him," and another replied "I did not have any problems to carry him,” 
while the third of this group did not check any choice. 
The nature of the responses implies that administrative assistance 
with problems was variable. A possible contributing factor for some of 
the subjects making no replies to the question about the principal*s dis¬ 
ciplinary measures may be, that at the college level, administrative 
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organization may have eliminated the need for presidential assistance, or 
the ambiguity of the statement may have deterred some subjects from 
answering. 
It seems evident from these replies that some administrators did use 
disciplinary measures when needed and some did not} and in cases where 
conferences were necessary between subjects and administrators a majority 
showed sympathy for these students. 
Factors Determining the Socio-Economic Status of the Negro Students.— 
The writer sought to find out the socio-economic status of the homes from 
which these twelve Negro students came, in order to determine if their 
successes or lack of it was in any way connected with their environment. 
These findings were presented in the last table of this phase of the study, 
Table 15>. 
TABLE IS 






No or Other 
Response Total 
My parents are white collar 
workers. 6 6 0 12 
My parents own their own home. 8 U 0 12 
Both of my parents are high 
school graduates. 6 6 0 12 
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No or Other 
Response Total 
Both of my parents have 
college degrees* h 8 0 12 
At least one of my parents 
has a Master's Degree 2 10 0 12 
If I had done poorly or 
failed, my parents would have 
sent me off to boarding 
school to avoid humiliation. 0 12 0 12 
Total 26 U6 0 72 
Six of the subjects' parents were "white collar workers" and both 
parents of six were "high school graduates." This same number answered 
"no" to those statements. 
Both parents of four of the students were "college graduates", while 
eight others said "no." Two subjects replied that "At least one of my 
parents has a Master's degree", while ten said "no." 
There was a unanimous decision by the twelve students that their 
parents would not have, "Sent them to boarding school if they had failed 
or done poorly, in order to avoid humiliation." 
Students came from homes where half of the parents were white collar 
workers and half were not, half were high school graduates and half were 
not. A majority had parents who did not have college or higher degrees. 
A majority were home owners. No one expressed a feeling that their 
parents would have sent them away to boarding school to avoid embarrass¬ 
ment, despite their financial conditions# 
These data indicate that these subjects represented a variety of 
economic and educational backgrounds# Parents* interests all seemed to 
have been in seeing that their children got their high school or their 
college degrees regardless of circumstances that might have grown out of 
the desegregated schools# 
Summary of Findings#—The interpretations of data from the preceding 
tables on students» Ÿ replies to questions inquiring about their academic and 
social adjustments in the desegregated schools, yielded the following 
findings. 
The final decision to enter the previously all white high school or 
college was their own# 
The group as a whole, was not concerned about not having as high an 
academic standing at the end of this year in the school, as a result of 
teacher biasness, as before. The majority did, however, recognize a drop 
in grades from previous years and felt it to be a result of having been 
exposed to the new teaching methods, apparent in many cases# They expressed 
confidence in their abilities to achieve grades as good as those made in 
previous years# Growing out of a recognition of lower grades, a smaller 
number, but still a majority, expressed negative feelings about grades 
being better resulting from special preparation to avoid embarrassment, or 
to show comparable capacity# 
An eight - four majority expressed their beliefs that they would have 
done better all around in their old schools# 
The minority, ranging in number from two to four, expressed views on 
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the following questions. 
Only two subjects indicated concern about teachers biasness. While 
three subjects replied that their grades were not lower than in previous 
years, two of the three above also said that their grades were as good as 
they always were. A third "no" to the latter questions was given by a 
student who had recognized a drop in grades from previous years, 
A negative opinion was expressed by the minority on new teaching 
methods being responsible for lower grades. In answering a question con- 
cemed with, "Better grades resulting from special preparation to show 
comparable capacity or to avoid embarrassment", four subjects representing 
a minority opinion, said "yes," 
An entirely different group of students representing minority opinions 
said "no" they were not confident they could achieve grades comparable to 
those made in their old schools. 
There was a unanimous opinion expressed by the twelve subjects about 
the lack of challenge in their old schools, and an awareness of a greater 
degree of it in the new school, 
A small minority of two replied that they were fearful that physical 
harm might come to them, while the entire group expressed that they never 
had fear of physical harm to a point that they sometimes wanted to leave 
the new school. 
The group as a whole possessed enough self-control to not return 
slanderous remarks to name callers, but half indicated that they felt like 
it. 
There were positive majority feelings about not wanting to be defeated 
and staying because of a desire to attain, but remaining was not fostered 
50 
by a fear of facing so-called embarrassment, if they had left. 
Among minority reactions to these questions, one subject indicated 
that he/she stayed to avoid embarrassment, another sadd his/her staying was 
not because of desired attainment. Five subjects constituted the minority 
who said "no" they did not stay because they did not like being defeated. 
Each subject recognized that their parents were behind them with words 
of encouragement, much the same as before. 
A minority, consisting of three to four students, perceived that they 
received more encouragement from their parents the first year in the dese¬ 
gregated schools than they had in previous years; and that encouragement 
was given by parents to compensate for the lack of it at school. Another 
minority, three subjects, indicated that they did not receive encouragement 
because of parent's knowledge of the value of a high school background. 
A majority replied that they felt conspicuous at first and that these 
feelings lasted all year, with one subject answering "yes and no, depending 
on the time, place and circumstance." 
A minority expressed here the feelings that they did not feel con¬ 
spicuous at first, an four others said they did not have this feeling all 
year. 
From among the group only one student indicated that no friendly 
encouraging words were ever spoken to her/him by other students, nor did 
this subject make any reply to questions about gradually exhibiting aggres¬ 
siveness or making friends. Three other subjects answered negatively about 
becoming aggressive and making friends. Five felt that they enjoyed no 
great degree of social acceptance, while six felt negatively and six posi¬ 
tively about their persistance winning friends. 
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The group as a whole, depicted the situation as not being a genuinely 
friendly one at first, but toward the end of the year a somewhat friendlier 
atmosphere did prevail. 
These replies were farther substantiated by the unanimous consent the 
group expressed by their replies of not ever having been totally rejected 
by the students and teachers, and also their awareness of the closing gap 
that existed between themselves and other classmates. 
Only one subject answered negatively about feelings of distance having 
lessened for  and other classmates. As was pointed out earlier, there 
was a tendency for this subject to be withdrawn, which is a possible factor 
in his/her inability or lack of interest in making friends. 
Inactivity in extra-curricular activities and sports events, tended 
to put a damper on the feelings of loyalty for the school that usually 
accompany participation of this nature. 
There were some minority opinions along these lines. Four subjects 
did not feel that their acceptance kept school spirit from developing, 
and this same minority number, though not the same subjects, responded 
affirmatively about their school spirit being as keen as it was for their 
old schools. 
The social atmosphere of the schools was of such a nature that 
subjects did not participate freely in non-academic endeavors. This, ap¬ 
parently, was from choice and not administrative insistance, with the ex¬ 
ception of two instances where two subjects indicated that they were asked 
not to attend night activities. Five of the twelve said they were invited 
and did participate in extra-curricular activities that were associated 
with their academic programs. 
A minority (four) expressed an appreciation of their inactivity 
because of the time it left them for additional study, while an equal 
minority indicated that they used this time for that purpose. 
There was apparently no overwhelming eagerness among administrators 
in seeking out and solving problems of a disciplinary nature, though a 
slight majority indicated that they carried no problems to them, 
A third of the group said that administrators did not show sympathy 
toward them when problems were carried to their offices. Two others of 
the group replied that they had no problems which necessitated this element 
of help. 
The majority, however, were extended some sympathetic understanding 
by their principals when problems were carried to him. 
Interpretation of data from the questions about the socio-economic 
status of these subjects' families yielded this information. In spite of 
the economic conditions from which these students came, the level of em¬ 
ployment possessed by the parents, these students achieved individually 
apart from, and in keeping with, their respective home environment. 
The Opinionnaire 
Teachers' Estimates of Students,—-The results of data obtained from an 
opinionnaire sent to the first year teachers of the subjects were tabulated 
and are presented in Tables 16 through 3J>, All teachers did not respond 
to the opinionnaire, therefore some subjects received more ratings than 
others, according to his or her number of returns. 
Columns were labeled for teacherd% responses "yes" or "no," The 
column labeled "no response" was used to record the number of indications 
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where teachers did not give any answers* A numerical indication was 
recorded in the appropriate space in Tables 16 through 23 to designate the 
number of times a subject received a specific rating. Teachers were asked 
to encircle as many traits as were appropriate to answer the accompanying 
question. In Table 2U, space was left for teacherà * written responses, and 
in Table 2S>, letter grades were recorded for the courses subject had been 
enrolled in* 
In Tables 26 through 33 teachers were asked to encircle the number 
in the scale which most nearly represented their judgments of certain 
characteristics of the students* 
A zero was recorded in the appropriate space to indicate that the 
subject was not rated by any of his or her teachers on the particular trait 
in question* 
Table 3U shows the subject areas in which teachers made appraisals 
extended beyond the questions on the opinionnaire, for some of the subjects. 
Table 35 presents the vital statistics of this part of the study, 
dealing with the subjects and pertinent information about them, and the 
sending of the opinionnaire and the returns for each subject. 
Teachers* Responses to Daily Assignments*—Table 1 shows the tabulations 
of teachers* responses to question one, nDid the student respond to daily 
assignments?" Five responses were received for Subject I, and five "yes" 
ratings to question one for the following subject areas* English, Spanish, 
Human Biology, American History and Geometry. 
Five teachers responded to the opinionnaire for Subject II, and gave 
five "yes" ratings to question one for the following subject areas* Physics, 
Economies and American Government* 
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Five of Subject Ill’s instructors returned the opinioimaire and the 
five replied "yes” to question one for the following courses* Économies, 
Physics, French, Geometry and English. 
Four responses for Subject IV showed ”yes” as their answer to question 
one for the following subjects* Economics, Latin, English and Physics. 
Only three of Subject V’s teachers reacted to the requested information 
and each had checked ”yes” for question one for these subjects the student 
had taken* Geometry, Economics and French. 
Instructors in the five courses taken by Subject VI all answered ’’yes'* 
to question one. These were the student’s instructors in Physics, Me¬ 
chanical Drawing, Mathematics, Economics and English. 
Three responses were received for Subject VII with two "yes” ratings 
by the subject's Typing and English teachers. The third teacher answered 
nnon to the question pertaining to dally assignments in American History. 
Two of Subject VTII’s teachers returned the form and answered question 
one ’’yes.” The courses these responses were indicated in were French and 
Geometry. 
One response was received for Subject I and no response to question by 
the Subject’s English instructor. A written expression accompanied the 
question. "I’m not sure of the meaning of respond.  did take part 
in class discussion, but work improved only slightly, if at all, during 
the quarter.” 
Subject XI exhibited preparation and response to daily assignments 
as are indicated by the positive responses of his instructor. 
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TABLE 16 
TEACHERS’ REACTIONS TO STUDENTS’ RESPONSES TO DAI IT ASSIGNMENTS 
Did the Student Respond to Daily Assignments? 
Subjects Tes No No Response Students’ 
Total Responses 
I 5 0 0 5 
II 3 0 0 3 
III 6 0 0 6 
IV U 0 0 h 
V 3 0 0 3 
VI 5 0 0 5 
VII 13 0 0 3 
VIII 2 0 0 2 
IX 1 0 0 1 
X 1 0 0 1 
XI 3 0 0 3 
XII 2 0 0 2 
Totals 38 0 0 38 
One of the two returns for Subject XII made no response concerning 
student, but did explain that this was due to the fact that "no response 
to daily assignments was required in the course." The other response was 
"yes." 
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With three exceptions, two of which include "no response" to the 
question, all other teachers answered "yes" that students were prepared 
and took part in daily classroom activities. Explanations accompany the 
lack of response. 
These responses show that this group as a whole responded in class 
in a way that was comparable to teachers' expectations. 
Teachers' Responses to Students Staying Awake in Class.—Data record¬ 
ed in Table 17 are teachers' reactions toward Subjects I through III as 
applicable to question two. The question was, "Did he or she keep awake 
in class?" 
TABLE 17 
TEACHERS’ RESPONSES CONCERNING STUDENTS' STATING AWAKE IN CLASS 
Did he or she keep awake in class? 
Subjects Yes No No Responses Students• 
Total Responses 
I 5 0 0 5 
II 5 0 0 5 
III 6 0 0 6 
IV k 0 0 U 
V 3 0 0 3 
VI 5 0 0 5 
VII 3 0 0 3 
VIII 2 0 0 2 
IX 1 0 0 1 
X 1 0 0 1 
XI h 0 0 U 
XII 3 0 0 3 
Totals U2 0 0 U2 
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Data on Punctuality and Regularity.---The question that tabulated data 
represents in Table 18 was "Was he or she punctual and regular in atten¬ 
dance?" 
Data in the table shows that the answer "yes" was recorded for all 
students concerning their "punctuality and regularity in attendance." 
Usual problems inherent in class attendance did not manifest them¬ 
selves in the year of schooling experienced by the subjects in this study. 
The unanimous opinion expressed by the teachers was that every student 
attended class regularly and punctually. 
TABLE 18 
TEACHERS' RESPONSES CONCERNING PUNCTUALITY AND REGULARITY 
IN ATTENDANCE 
Was he or she punctual and regular in attendance? 
Subjects Yes No No Responses 
Students' 
Total Responses 
I 5 0 0 5 
II 5 0 0 5 
III 6 0 0 6 
IV h 0 0 a 
V 3 0 0 3 
VI 5 0 0 5 
VII 3 0 0 3 
VIII 2 0 0 2 
IX 1 0 0 1 
X 1 0 0 1 
XI h 0 0 k 
XII 3 0 0 3 
Totals U2 0 0 U2 
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Teachers1 Récognitions of Satisfactory Work»—The question "Was his 
or her grade of work satisfactory", received thirty six "yes" answers out 
of a possible total of forty answers which are presented on Table 19. 
TABLE 19 
TEACHERS' RESPONSES CONCERNING A SATISFACTORY GRADE OF WORK 
Was his or her grade of work satisfactory? 
Subjects Tes No No Responses 
Students ' 
Total Responses 
I 5 0 0 5 
II 5 0 0 5 
III 6 0 0 6 
17 U 0 0 k 
v 3 0 0 3 
VI 5 0 0 5 
VII l 1 1 3 
VIII 2 0 0 2 
IX 1 0 0 1 
X 0 1 0 1 
XI h 0 0 U 
XII 3 0 0 3 
Totals 3 9 2 1 U2 
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Subject VII received, in addition to one "yes" response, one "no" 
response and a third teacher did not react to the question at all. 
Subject X received a "no" answer to the question by the one English 
instructor returning a rating. 
The three respondents for Subject XII shared the same opinion, about 
the student's grade of work being satisfactory", their answers were "yes". 
In a majority of cases work was recognized as "satisfactory". Adverse 
opinions were expressed by teachers in the case where average and below 
average grades were given on both the high school and college level. 
As a group, students did satisfactory work in the opinions of their 
teachers. 
Teachers' Awarenesses of students' Aptitude for Work.--Instructors 
of Subjects I, II, III, IV, V, VI, VIII, IX and XI all checked "yes" as 
the appropriate answer to question five interpreted in Table 20. The 
question, "Did he or she show an aptitude for class work?" 
Subject VII was given one "yes" rating, one "no" rating, and a third 
teacher did not respond to the above question concerning student's "aptitude 
for class work," but explained this lack of response by saying "A judgment 
cannot be made." 
Subject X was given no "yes" or "no" rating but received the follow¬ 
ing criticism. " seemed poorly prepared." 
Two of Subject XII's three respondents gave "yes" as an appropriate 
answer. One failed to answer "yes" or "no" but said the question was 
"ambiguous; student was attentive during the lectures, but asked few ques¬ 
tions." 
Three deviations from the majority broke the unanimity of the pattern 
that was being set on student's "aptitude for class work." Here again 
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these deviant responses were from teachers whose given grade had ranged 
from average to failing. 
With only two of the twelve subjects receiving below average and fail¬ 
ing grades, students indicated they possessed the "aptitudes" necessary for 
the resulting performance. 
On a whole the students were seen by their respective instructors as 
having an "aptitude for class work." 
TABLE 20 
TEACHERS» INDICATIONS OF STUDENTS* APTITUDE FOR CLASS WORK 
Did he or she show an aptitude for class work? 
Subjects Tes No No Response 
Sub j ect • s 
Total Responses 
I 5 0 0 5 
II 5 0 0 5 
III 6 0 0 6 
IV k 0 0 h 
V 3 0 0 3 
VI 5 0 0 5 
VII 1 1 1 3 
VIII 2 0 0 2 
IX 1 0 0 1 
X 0 0 1 1 
XI k 0 0 h 
XII 2 0 1 3 
Totals 38 1 3 U2 
Teachers' Estimations of Students' Assets.—Table 21 shows the tabula- 
tions of teacher's responses to question six of the opinionnaire, "What 
seemingly, in your estimation were his or her greatest assets?" 
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Out of five responses Subject I received one rating on possessing the 
"ability to organize". Five ratings as possessing "diligence". One rating 
as possessing "physical and mental health"• Two ratings as possessing 
"emotional stability". And two ratings as possessing "independence". Sub¬ 
ject 1 received no ratings as possessing the following assets, "critical 
thinking", "curiousity", "physical maturity:" and Asocial maturity". The 
teachers who reacted were instructors in the following courses: English, 
Spanish, Human Biology, American History, and Geometry. 
Out of five responses Subject II received four ratings as possessing 
"diligence"; three ratings as possessing "physical maturity"; four ratings 
as being "physically and mentally healthy"; four ratings as being "emotionally 
stable" and three ratings as being "socially mature". Subject II received 
two ratings as possessing the following assets: "ability to organize", 
"critical thinking", and "independence". "Curiousity" and "creativity" 
were rated once each. The areas of study in which these responses were made 
were Physics, Economics and American Government. 
Six teachers of Subject III who returned the opinionnaire gave the 
following ratings to traits possessed by the subject. On the "ability to 
organize" the subject received one rating. Two instructors indicated that 
the subject showed the ability to "think critically". Unanimity among the 
six instructors identified "diligence" as being one of the greatest assets. 
The student was rated three times under "curiousity" and twice as "socially 
mature". Three teachers rated once, each, the following assets, "physical 
maturity", "physical and mental health", "emotional stability" and "inde¬ 
pendence". Three times Subject III was recognized as being "emotionally 
stable" 
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The following assets were given one rating each by the instructors of 
Subject IV; "the ability to organize", "critical thinking", "physical 
maturity", "physical and mental health" and "social maturity". Four in¬ 
structors indicated that the student was "diligent", while two, each, indi¬ 
cated that he/she possessed "emotional stability" and "independence". There 
were no ratings given the student under "curiosity". 
Subject V received no ratings in four areas on the opinionnaire, they 
were as follows; "the ability to organize", "curiosity", "emotional stabi¬ 
lity", nor "social maturity". The student was recognized once as being a 
"critical thinker" and once as being "independent". Two teachers recognized 
him/her as being "physical mature" and two on being "physically and mentally 
healthy." The student received three ratings as possessing "diligence". 
The three categories not rated for Subject VI were "the ability to 
organize", "critical thinking" and "curiosity"; while three categories were 
given one rating each, they were "physical maturity", "emotional stability" 
and "independence". Subject VI was rated three times as being "diligent" 
and three times as being "physically and mentally healthy". Two teachers 
indicated an awareness of "social maturity". 
Of the nine possible categories to be checked, Subject VII received 
no ratings in sex. They were "the ability to organize", "critical thinking", 
"curiosity", "physical and mental health", "social maturity" and "indepen¬ 
dence". The subject was rated by one teacher as being "diligent" and by 
another as being "physically mature" and "emotionally stable." 
Subject VIII received one rating each under the following assets by 
the two respondents} "critical thinking", "curiosity", "physical maturity", 
"physical and mental health", "social maturity" and "independence". Both 
63 
of the two respondents indicated by their checks that the student was "dili¬ 
gent" and possessed "emotional stability". The subject received no ratings 
under "the ability to organize". 
Because of technicalities all teachers for some subjects were unable 
to respond to the opinionnaire, therefore table shows data recorded from 
only one respondent each for two subjects and none for another. 
Subject IX's one teacher responding gave subject the following ratings: 
"the ability to organize", "critical thinking", "diligence", "emotional 
stability" and "social maturity". The respondent did not indicate that the 
subject possessed "curiosity", "physical maturity", "physical and mental 
health" nor "independence" as assets. 
The instructor for Subject X gave this response to question six. "1 
did not know well enough to answer this question." 
Subject XI was rated by three teachers in three categories) "diligence", 
"emotional stability", and "independence". Two of these three teachers also 
recognized as assets "critical thinking" and "physical and mental health". 
One of these two also encircled "creativity" as an asset, while the other 
included "the ability to organize", "physical maturity" and "social maturity". 
The third respondent indicated "I don't know" for question six. 
One of the three respondents for Subject XII recognized "critical 
thinking" and "independence" as the student's greatest assets. The second 
respondent indicated a recognition of "curiosity", "emotional stability", 
"social maturity" and "independence". The other instructor gave this ex¬ 
planation for his inability to recognize any of the traits in the student. 
" was in a very large class, and I had student for only one quarter. 
Our acquaintance was such as to make it impossible for me to answer any de¬ 
tailed question about ." 
TABLE 21 
TEACHERS» RECOGNITIONS OF STUDENTS* ASSETS 































I 1 0 5 0 0 1 2 0 2 11 
II 2 2 2 k 1 3 h U 3 2 27 
HI 1 2 6 3 l l 3 2 1 20 
IV 1 1 h 0 l l 2 1 2 13 
V 0 1 3 0 2 2 0 0 1 9 
VI 0 0 3 0 1 3 1 2 1 11 
VII 0 0 l 0 1 0 1 0 0 3 
VIII 0 1 2 1 1 1 2 1 1 10 
II 1 1 1 0 0 0 1 1 0 S 
X 0 0 0 0 0 0 0 0 0 0 
n 1 1 2 3 0 1 2 3 1 3 17 
HI 0 0 1 0 1 0 0 1 1 2 6 
Total 3 7 11 32 6 n IS 20 12 is 132 
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Although there were some ratings under each of these "assets'» for 
the entire group, the tabulations indicate that "diligence" (thirty-four 
points) was predominant. 
The responses on all other points ranged from fifteen down to two. 
Those three which received the least number of ratings were "curiosity" 
(seven points); "ability to organize" (ten points); and creativity (two 
points). 
The ability of these students to stick to their assigned tasks, their 
willingness to strive toward achievement, their apparent facilities for ad¬ 
justment, may be associated with the fact that only two students received 
poor grades. 
It was evident that the subjects in the study possessed a variety of 
assets, "diligence" being the most predominant for the group as a whole. 
Teachers' Identifications of Students' Weaknesses.--Question seven 
sought to find traces of "weaknesses" identified by the teachers. Table 22 
shows the reactions of teachers to the question, "What, in your estimation 
was his or her greatest weakness?" The following terms were used to assist 
teachers in recording possible observations: "dependent", "cruel", "intole¬ 
rant", "arrogant", "ruthless", "imitative", "deceitful" and "withdrawn". 
Only Subjects I, III, V, VI and VIII were recognized as possessing 
three of the above traits. 
Subject I received one rating as being "dependent" and two as being 
"withdrawn". 
"Dependency" only, was indicated to be a weakness of Subjects III and 
VI. The teacher was identified "dependency" as a weakness of Subject III 
had an accompanying explanation. "Not too strong physically. Lack of force". 
TABLE 22 
TEACHERS* ESTIMATIONS OF STUDENTS* WEAKNESSES 
What, in your opinion was his or her greatest weakness? 





I 1 0 0 0 0 0 0 ? 3 
II 0 0 0 0 0 0 0 0 0 
III 2 0 0 0 0 0 0 )0 2 
17 0 0 0 0 0 0 0 0 0 
V 0 0 0 1 0 0 0 0 1 
VI 1 0 0 0 0 0 0 0 0 
VII 0 0 0 0 0 0 0 2 2 
VIII 0 0 0 0 0 0 0 0 0 
IX 0 0 0 0 0 0 0 0 0 
X 0 0 0 0 0 0 0 0 0 
XI 0 0 0 0 0 0 0 0 0 
XII 0 0 0 0 0 0 0 0 0 
Total k 0 0 1 0 0 0 u 9 
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Subject V was identified as being "arrogant" by one respondent. 
The tendency to be "withdrawn" was recognized by two of Subject VII *s 
teachers. 
Instructors of the remaining subjects indicated that "none" of the 
above tendencies were observed in those students. 
None of the following tendencies toward weakness was observed for any 
of the subjects: "cruelty", "intolerance", "ruthlessness", "imitation" nor 
"deceitfulness". 
The subjects, on a whole, appeared as being free from observable weak¬ 
nesses. 
It should be pointed out that where there is only one indication, out 
of several, of a particular weakness in a student, individual differences 
among teachers may be accountable. 
The above data shows that teacher^' responses were that the group as 
a whole possessed a minimum number of weaknesses. 
Teachers* Observations of Nervous Traits.—The data in Table 23 are 
the thirty-two instructors^ replies to "Did he or she possess any socalled 
nervous traits?" 
Teachers were to disclose any of the ensuing nervous traits such as: 
"Twitching of muscles", "scowling", "grimacing", "twisting of hair", "biting 
or setting of lips", "biting the nails", "stammering", "blushing", "constant 
restlessness" or "blinking". 
Only three of these "nervous traits" were recognized, and they were 
visible to teachers of Subjects VII. The traits identified were "scowling", 
"grimacing" and "stammering". 
No visible traits were obvious in any of the eleven other subjects, as 
TABLE 23 
TEACHERS* OBSERVATIONS OF NERVOUS TRAITS 




























I 0 0 0 0 0 0 0 0 0 0 0 
II 0 0 0 0 0 0 0 0 0 0 0 
III 0 0 0 0 0 0 0 0 0 0 0 
IV 0 0 0 0 0 0 0 0 0 0 0 
V 0 0 0 0 0 0 0 0 0 0 0 
VI 0 0 0 0 0 0 0 0 0 0 0 
VII 0 ' 1 1 0 0 0 1 0 0 0 3 
VIII 0 0 0 0 0 0 0 0 0 0 0 
IX 0 0 0 0 0 0 0 0 0 0 0 
X 0 0 0 0 0 0 0 0 0 0 0 
XI 0 0 0 0 0 0 0 0 0 0 0 
XII 0 0 0 0 0 . 0 0 0 0 0 0 
Tôtü Ô i 1 0 0 0 1 0 0 0 3 
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is implied by the numerical indications which can be interpreted as "none”. 
Only one student showed signs of having noticeable nervous traits. 
The other sections of the table present a profile of students void of visi¬ 
ble nervous traits that might have showed up under the pressure of the unique 
situation that confronted them. 
It is apparent that, all subjects except one, did not possess visible 
nervous traits. 
Academic Grades by Courses.--Grades reported by teachers as those 
given to the Negro students taught by them are presented in Table 21*. Not 
all teachers indicated whether these were grades for first and second semes¬ 
ter courses where they happened to have been the teacher for both courses. 
Subject I, the first year was enrolled in five courses for two semes¬ 
ters. The five subject teachers all responded to the opinionnaire and the 
subject received the following grades. English, Spanish, American History 
and second semester Human Biology wBn, respectively. First semester Human 
Biology nAM, and Geometry WCW. 
Subject II was enrolled in six subjects during the academic year. 
Five of the teachers returned the opinionnaire indicating the following 
grades* Physics wC"j Economics nAn$ American Government WA" and English 
(Grammar and Composition) first semester HA", (Literature) second semester 
«Bit. 
During the school year Subject III took seven courses, six of the 
subject’s teachers recorded these grades for question 10. English, French, 
Geometry, Economics and American Government - all, "A". The sixth course 
and grade was Physics nCn. 
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Four teachers out of six for the year for Subject IV responded and 
indicated their grades* An "A" was made in these three courses, English, 
Latin and Economics* The subjects fourth grade was a "C" in Physics. 
During the school term Subject V had seven classes, but only three of 
the instructors complied with requested information. They were instructors 
in French, in which student received "B"; first and second semester Geometry 
"C - D", respectively; and Economics in which the student made nCn. 
All five of Subject Vi's teachers returned the opinionnaire and gave 
the following grades* English *Cj Physics “A"; Economics "B"; Mechanical 
Drawing "B"; and Mathematics "C". 
Subject VII took four courses both semesters and received two grades 
of "D", in English and American History. The third grade was "B" in Typing. 
Five opinionnaires were sent out for Subject VIII and only two were 
returned* It was indicated that one teacher was unable to respond because 
of illness, and another had been recalled into active military service. The 
two respondents were teachers in French 1 and 2 and Geometry 1 and 2. The 
grades for these courses were "B" and "B - C", respectively. 
Technicalities involved with Subjects IX and X's instructors prevented 
full compliance with requested information, however, one response was re¬ 
ceived for each. The course returns were received for English. Subject IX 
received a grade of "B" and Subject X an "F". 
Subject XI had five courses and received the following grades as indi¬ 
cated by four instructors returning the opinionnaire. They were "B" in 
Physics; "A" in Political Science; "B+" in a second course in Physics; and 
"B - B+" in Zoology. The teacher added that "no A's were given in either 
course" 
TABLE 2h 
GRADES GIVEN BT TEACHERS DURING FIRST ACADEMIC SCHOOL 
TEAR IN THE DESEGREGATED INSTITUTIONS 





















































































































Subject I B *B-B c B *A-B 
II *A-B C A A 
III A A A C A A 
IV A A C A 
V B *C-D C 
VI C A B B C 
VII D D 89*B 
VIII B *B-C 
IX B 
X F 
I B+ A B-B+ 
B+ 
 XII 0» D» C  
* ■ ■ 
1 
Grades separated by a hyphen are grades received at the end of first and second semesters. Thèse 
were two different courses with two different professors. 
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Subject XII had five courses for the academic year, and three teachers 
returned the opinionnaire. A grade of "C+" was recorded by an English 
teacher, a grade of MCn by a Psychology professor, and a "D+" in Political 
Science. This instructor added, "In my opinion this grade does not consti¬ 
tute a correct appraisal of the quality of work the student would have been 
capable of under normal circumstances". 
From data recorded in Talbe 10 it was evident that the students ex¬ 
hibited potentially high academic achievement. Average grades of "C" and 
lower were definitely in the minority, while grades of "A" and "B" were most 
numerous. 
These data show that the group as a whole made above averages grades 
as indicated by lU "A's", 16 "B's", and 11 "C's". 
Observed Idiosyncracie3.—The data concerning teachers’ responses to 
question 9 of the opinionnaire, "What idiosyncracies, if any, did you ob¬ 
serve?" are presented in Table 2 
From five responses by teachers of Subject I, the following "idiosyn¬ 
cracies" were recognized by three of them. One said, "Unusually quiet and 
self-sufficient ideal characteristic for the situation." Another said, 
"Student came in my room and was seated. Occasionally raised his/her hand 
to answer a question. His/her answers were usually correct." The third 
reaction was, "Poor foundation". Two teachers did not respond to question 
nine for the student. 
Five responses by teachers of Subject II yielded the answer "none" to 
question nine. A respondent for Subject II did give this explanation. "If 
  had not been a Negro the only difference I would have noticed was 
that was extremely outstanding." 
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Four out of five responses for Subject III yielded "none" as the answer 
to question nine. The fifth respondent made no comment. 
Out of four possible responses for Subject IV three teachers answered 
question nine as "none". The fourth respondent made no comment. 
Subject V received three returns and the teachers indicated that no 
"idiosyncracies" were observed by them. 
Two out of five possible responses for Subject VI yielded "none" as 
the answer to question nine. One respondent replied "none - his foundation 
was poorer than the other students in class." Two returns showed no re¬ 
action to the question. 
Question nine was not responded to by two teachers and a third wrote 
"none" as his reaction for Subject VII. 
Two replies of "none" were made about observed "idiosyncracies" by 
two teachers of Subject VIII. 
One return for Subject IX indicated that no "idiosyncracies" were ob¬ 
served by the reply "none" to that question. 
One respondent to the opinionnaire for Subject X answered "none" to 
question nine. 
Two instruments returned by Subject XI*s instructors showed conclu¬ 
sively that no "idiosyncracies" weré noticed. The third teacher made this 
remarks "What is your norm? Can’t respond." 
Three responding teachers for Subject XII were analagous in their 
rating "none" to the "idiosyncracies" observed in the student. 
An open ended statement was left to record the teacher's recognition 
of "idiosyncracies" in the subject or subjects they had taught in the first 
year in the desegregated classroom situation. 
TABLE 2$ 
TEACHERS' OBSERVATIONS OF IDIOSYNCRACIES 
>/hat idiosyncracies, if any, did you observe? 
I 1. Unusually quiet and self-sufficient - ideal characteristic for the situation. 
2. Student came in my room and was seated. Occasionally raised hand to answer. 
3. Poor foundation. 
II None 












With only two of the twelve subjects having been recognized as possess¬ 
ing peculiarities, the ten others were conclusively pictured as being free 
of ary idiosyncratic tendencies. 
The factors indicated in Table 25 show that the majority of the group 
did not exhibit any "idiosyncracies". 
Teachers' Ratings of Students1 Appearances.—Table 26 shows recorded 
data on question 11 about which the teachers were asked to encircle the 
number in the scale from 5 to 0 which most nearly represented their judg¬ 
ments of the students. The numerical scale on specific characteristics can 
be interpreted as follower 5 - exceptionally above average; U - above aver¬ 
age; 3 - average; 2 - below average; 1 - markedly below average; and 0 - no 
judgment. 
The characteristic to rated was "APPEARANCE", which was briefly de¬ 
fined as pertaining to "neatness, cleanliness and appropriateness of attire." 
There was a unanimous rating of "average" by Subject I's teachers on 
the characteristic in question. 
Subject II was rated twice as appearing "exceptionally above average", 
twice as "above average" and once "average", on the characteristic defined 
as "neatness, cleanliness and appropriateness in attire." 
Five teachers complied with the requested information on Subject III 
and three of them recognized the student's "APPEARANCE" as being "above 
average". The two other responses were for "exceptionally above average" 
and "average". 
The "APPEARANCE" of Subject IV was "exceptionally above average" 
according to two of the instructors, and "above average" and "average" in 
the view of two others. 
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Subject V was seen by one instructor as being "above average" in 
"APPEARANCE", and by two others as being "average". 
Five respondents returned the opinionnaire on Subject VI and gave the 
following ratings on question eleven. One considered the appearance of 
Subject VI to be "exceptionally above average", two as "above average", and 
two others as "average". 
One rating each in the three categories "above average", "average", 
and "below average" were given to Subject VII. 
Another subject to receive an "exceptionally above average" rating, 
was Subject VIII. One rating of "above average" was recorded for this sub¬ 
ject. 
Subject IX had one response returned and received one "above average" 
rating. 
Subject X also had one instructor who responded and gave an "above 
average" rating to the characteristic. 
Three of Subject XI's instructors shared the same opinion, that being 
that the student was "above average" in "neatness, cleanliness and appropri¬ 
ateness in attire." The fourth rated subject "exceptionally above average". 
Subject XII's three respondents had the same perspective, all per¬ 
ceived the student as being "above average" in "APPEARANCE". 
The students appeared to have been appropriately dressed. The 
majority was appraised as "average" or "above average", and the areas re¬ 
ceived thirteen and fifteen judgments, respectively. Despite the uniqueness 
of their situations, if there was a "marked difference" in their dress it 
was among those who were "exceptionally above average". There were eleven 
judgments in the "exceptionally above average" area and only in "below 
average". 
TABLE 26 
TEACHERS» OBSERVATIONS OP STUDENTS' APPEARANCES 
Characteristic APPEARANCE (Neat, Clean, Appropriate in Attire) 
Ratings Except¬ 
ionally Markedly No 
Each 
Subject 
Above Above Below Below Judgment Subject's Total 
Average Average Average Average Average Ratings 
I $ 5 
n 2 2 1 5 
m 2 3 1 6 
IV 2 1 1 k 
V 1 2 3 
VI 1 2 2 5 
VII 1 1 1 3 
VIII 1 1 2 
IX 1 1 
I 1 1 
XI 1 3 U 
XIII 3 3 
Total . 9 19 13 1 U2 
78 
And the students were, in the majority considered adequate or better 
in cleanliness and neatness. These responses indicate that the group as 
a whole was appropriately dressed, neat and clean. 
Teachers1 Recognitions of Students* Manners.—The twelfth characteris¬ 
tic sought to find out about students' "MANNERS". This was further defined 
as meaning "refined, virile, courteous, thoughtful and tactful". These 
findings are recorded in Table 27» 
Some reactions to this characteristic were analogous in that no stu¬ 
dent received a rating "below average", "markedly below average", or "no 
Judgment". The ratings were restricted to the three highest categories. 
The "MANNERS" of Subject I were verified as being "average" by four 
of the teachers in compliance with the requested information, and "above 
average" by the fifth. 
The succeeding subjects received ratings in the two top categories of 
"exceptionally above average" and "above average". They were Subjects II, 
III, IV, XI and XII. Their respective numbers of ratings were as follows: 
Subject II two, three; Subject III two, two; Subject IV two, one; Subject 
XI two, one; and Subject XII two, two. 
Three unanimous ratings for Subject V reflected that the student’s 
"MANNERS" were "above average". 
The only subject to receive ratings in three areas was Subject VI. 
Included in the three areas was one indication as being "exceptionally above 
average" and one as being "average", while three teachers indicated that the 
subject was "above average" in "refinement, virility, courtesy, thoughtful¬ 
ness and tactfulness". 
Categories of "above average" and "average" were the ratings for 
TABLE 27 
TEACHERS* AWARENESS OF STUDENTS* MANNERS 
Characteristic MANNERS (Refined, Virile, Courteous, Thoughtful, Tactful) 








2. Below l.Below No No Total 
3. Average Average Average Judgment Response Responses 
Subject I 1 h 5 
II 3 2 * 
in *2 *2 1 *6 
IV 2 1 1 h 
V 3 3 
VI 1 3 1 S 
VII 1 2 3 
VIII 1 1 2 
IX 1 1 
X 1 1 
XI 2 2 a 
xn 2 1 3 
Totals 12 19 9 2 a2 
* 
One teacher for Subject IH rated the terms used to define a trait separately. "Courtesy” was 
rated "5", other terms "U." This still gives only six total responses for the subject. 
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three subjects. Those subjects and their ratings were! Subject I one, fourj 
Subject VTI one, two; and Subject VIII one, one, respectively. 
Subject IX was given one "above average" rating on the return received, 
while Subject X received one "average" rating on the one return obtained. 
Four unanimous ratings were given to Subject XI of "exceptionally 
above average". 
Subject XII received three ratings as "exceptionally above average", 
while the fourth respondent rated the student "above average" on "MANNERS". 
The same teacher made "no response" to question twelve for Subjects 
III and IV. 
Other findings gave conclusive proof that the majority of the students 
involved in this survey were aligned in two categories, namely, "exceptionally 
above average" and "above average". 
The fact that the majority were in the two top categories indicated 
that they tended to carry over into the new school situation the decorum 
taught them in their former schools and in their homes. 
It was apparent that the whole group was depicted as being "refined, 
courteous, thoughtful and tactful". 
Teachers1 Awarenesses of Initiative.—Table 28 depicts an extensive 
spread of ratings on "INITIATIVE". Judgments range from the highest, or 5, 
to the lowest, or 0. These judgments most nearly represent teachers’ esti¬ 
mations of these facets of the traits "industry, creativity, ability to lead 
or follow, and the ability to work independently." 
Subject I's "INITIATIVE" warranted him/her four ratings as being "above 
average, in this quality, and one believed student to possess this quality 
to an "average" degree. 
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Teachers of Subject II regarded the subject to show the above quality 
in two respects. Three teachers regarded the subject as being "exception¬ 
ally above average" in "industry, creativity, enough ability to lead, follow 
or work independently". Two others rated the trait "above average". 
The judgments of the teachers of Subject III on this characteristic 
were very diverse. The range of judgments included one rating in the fifth 
category, one rating in the fourth and two in the third. A fifth teacher 
recognized the student's degree of "INITIATIVE" as falling "markedly below 
average". The sixth respondent rated the terms defining the trait separate¬ 
ly. "Industry" was rated "exceptionally above average", "creativity" was 
rated "average", and "the ability to lead or follow and work independently" 
were rated "above average". 
The appraisal of Subject IV yielded the following results. Two indi¬ 
cations are for possessing the above characteristic to an "exceptionally 
above average" degree. One indication is for an "average" amount, while 
this student also received a "markedly below average" rating by the same 
teacher whose judgment was identical to that given for Subject III. 
Three respondents for Subject V disclosed these details, that one of 
them recognized "above average" "INITIATIVE" exhibited by the student, while 
two others recognized "below average" "INITIATIVE" exhibited by the student. 
In keeping with the request for judgments on the aforementioned trait, 
five responses revealed these details. Twice Subject VI was identified as 
being "above average" and twice as being "average". The fifth judgment 
identified subject as "markedly below average". 
One rating each was given to Subject VII in the following categories: 
"above average", "below average", and "markedly below average". 
TABLE 28 
TEACHERS* AWARENESS OF STUDENTS* DEGREE OF INITIATIVE 







Average 3. Average 
Markedly 
2.Below l.Below 




Subject I k 1 5 





2 1 #6 
IV 2 1 1 U 
V 1 2 3 
VI 2 2 1 S 
VII 1 1 1 3 
VIII 1 1 2 
IX 1 1 
X 1 1 
XI 2 2 • h 
XII 1 1 1 3 
Total 9 17 7 3 U 2 k2 
* 
One teacher responding for Subject III rated the terms used to define the trait separately. 
Industry was rated "5;" can follow or lead and work independently and "creativity1* "3". This still 
gives responses fbom only six teachers. 
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The two instructors responding to the opinionnaire for Subject VIII 
checked "exceptionally above and above average" "INITIATIVE". 
Subjects IX and X together had two rating forms returned for them. 
The one response for the first subject was "above average", while the second 
subjects rating was "no judgment". 
Four respondents rated Subject XI. Two ratings were "exceptionally 
above average" and two were "above average". 
The "INITIATIVE" demonstrated by Subject HI was recognized by one 
responding instructor as "above average"; another instructor as "average" 
and the third made "no judgment" of the trait. 
The largest number of ratings for this trait (eighteen points) appeared 
to have represented the feelings of the teachers on the characteristic de¬ 
fined as "industry, creativity, the ability to lead or follow and indepen¬ 
dence." 
The data of the profile on "INITIATIVE" shows that the group as a 
whole exhibited "above average" degrees of the trait. 
Teachers1 Awarenesses of Dependability and Integrity.—The fourth 
characteristic sought to ascertain teachers' recognitions of "DEPENDABILITY 
and INTEGRITY". Data concerning these traits are presented in Table 29. 
None of the students were rated "below average" on this trait. 
Subject I received four "above average" ratings and one "average" 
rating from the five responding teachers. 
Three teachers rated Subject II "exceptionally above average" and two 
others gave "above average" ratings to student's sense of "responsibility, 
honesty and effective and prompt meeting of obligations". 
"Exceptionally above average" and "average" were the degree of 
8U 
«DEPENDABILITY AND INTEGRITY» recognized by five teachers of Subject III in 
their three, two ratings, respectively, A sixth instructor made "no response" 
to an awareness of this trait. 
The same "no response" was made by the same teacher for Subject IV, 
while two other teachers rated the subject "exceptionally above average". 
One "above average" rating was given by another teacher. 
One, two, were the respective ratings given Subject V under "above 
average" and "average" on the trait in question. 
Individual differences among teachers was apparent by the one "marked¬ 
ly below average" rating given Subject VI. Four other teachers gave the 
following ratings* one "exceptionally above average" and three "above aver¬ 
age". 
These traits for Subject VII were "above average" according to one in¬ 
structor, and "average" according to two others. 
Subject VIII had only two teachers to return the requested information. 
One of these ratings was "exceptionally above average", and the other was 
"above average". 
One response from the instructor of Subject IX indicated an awareness 
of an "above average" degree of this characteristic. 
The "responsibility, honesty and effective meeting of obligations" 
received an "average" rating by Subject X's teacher. 
"Exceptionally above average" was indicated as the degree of "DEPEND* 
ABILITY and INTEGRITY" possessed by Subject XI by two teachers. Two other 
teachers rated this trait "above average". 
Subject XII was rated twice as being "above average" while a third 
TABLE 29 
TEACHERS1 OPINIONS OP IEPENDABHITY AND INTEGRITY 
Characteristic DEPENDABILITY AND INTEGRITY (Responsible, met obligations promptly, effectively 
honest) 
Ratings Exceptionally 





3* 2. Below 1* Below 0, No 






Subject I k 1 $ 
II 3 2 5 
in 3 2 1 6 
IV 2 1 1 U 
V 1 2 3 
VI 1 3 1 5 
VII 1 2 3 
VIII 1 1 2 
IX 1 1 
X 1 1 
n 2 2 h 
XII 2 1 3 
Total 12 20 6 11 2 U2 
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instructor encircled "no Judgment" as the appropriate reaction for the 
situation around which his choices were made. 
Seventeen ratings indicate predominance for an "above average" degree 
of the trait, which was further defined as meaning "responsible, met obliga¬ 
tion promptly, effectively, honest". A comparably large number of ratings 
(eleven points)- was given the category "exceptionally above average". 
The group as a whole exhibited an exceptionally high degree of "DEPEND¬ 
ABILITY and INTEGRITY". 
Teachers* Recognitions of Classroom Activity.—The teachers' recogni¬ 
tions of "CLASSROOM ACTIVITY", Further defined to include "cooperative, in- 
telligenct,. enthusiastic, quick and accurate in grasping and sharing ideas 
and information", are presented in Table 30* Judgments were recorded under 
each of the ratings, showing a diverse pattern of "activities". 
The spread of ratings for Subject I showed two "above average" ratings? 
one each for "average" and "below average". And one teacher indicated "no 
Judgment". 
Subject II*s five teachers held different opinions of the student's 
"CLASSROOM ACTIVITY". Two teachers rated "exceptionally above average", 
two "above average" and one "average". 
Six opinions expressed by Subject Ill's teachers show diverse spread 
over into four categories. Two teachers, each gave one rating of "exception¬ 
ally above average" and "average" to the student, while two otheis recognized 
an "above average" amount of "CLASSROOM ACTIVITY". The fifth teacher whose 
grade had been "average" for the student gave a "markedly below average" 
rating. The sixth respondent chose to rate the terms used to define the 
characteristic separately. For "cooperativeness and intelligence" the 
TABLE 30 
TEACHERS* RECOGNITIONS OF CLASSROOM ACTIVITY 
Characteristic (CLASSROOM ACTIVITY (Cooperative, 
grasping and 
intelligent, enthusiastic, quick and accurate in 







2* Below 1, Below 









I 2 1 1 1 
II 2 2 1 
in *1 *2 1 1 *6 
IV 1 2 1 U 
V 1 2 3 
VI 3 1 1 
VII 1 2 3 
VIII 1 1 2 
IX 1 1 
X 1 1 
n 3 1 U 
XII 1 1 1 3 
Total 8 18 8 3 3 2 U2 
* 
One teacher who responded for Subject IH rated the terms used to define "CLASSROOM ACTIVITY" 
separately* "Cooperation" and "intelligence" were rated "5", all others were rated "1*", This still 
gives only six total responses for the subject* 
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rating was 5* wenthusiasm, quick and accurate grasping and sharing of ideas 
and information" were rated 1*. 
Subject 17 received one, "5" rating, two "U" ratings and one, "1" 
rating. The "markedly below average", or "1" was the same rating given this 
student for a grade of "C" as was given to Subject III, by the same teacher. 
The three ratings for Subject V were in two categories. One "above 
average" and two "average" ratings showed teacher's estimations of students' 
"CLASSROOM ACTIVITY". 
The last subject to receive a "markedly below average" rating was Sub¬ 
ject VI. Again this rating was for a grade of "C", however the teacher- was 
not the same as in the above cases. The subject's other ratings included 
three as "above average" and one "average". 
Two "below average" ratings by teachers who had given below average 
grades were indicated for Subject VII. From the grade given was "above 
average", an equivalent rating wa3 given the student for "cooperativeness, 
intelligence, enthusiasm, speed and accuracy in grasping and sharing ideas 
and information." 
Two returns for Subject VIII recognized one "exceptionally above" and 
one "above average" degree of "CLASSROOM ACTIVITY". 
Subjects IX and X each had one return, their ratings were "above aver¬ 
age" and "average", respectively. 
Of the four instructors complying with the requested information three 
recognized an "exceptionally above average"* and one an "above average" 
amount of "ACTIVITY" for Subject XI. 
Three instructors responding to Subject XII's opinionnaire gave the 
following ratings to the characteristic in question. One recognized "above 
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average" "CLASSROOM ACTIVITY", while another due to the circumstances under¬ 
lying the class organization, indicated "no judgment" on the characteristic. 
The third respondent recognized an "average" awareness of the above charac¬ 
teristic . 
Teacher*s recognitions of "CLASSROOM ACTIVITY" engaged in by students 
showed that only students making average and below average grades received 
ratings in categories designated "below average" and "markedly below average". 
Two of the instructors had "no judgment" on the trait in question, one attri¬ 
buting this to the nature of the course's organization. 
An overwhelming majority (18) eighteen to (8) eight each separated the 
three categories having the highest number of ratings, "above average" and 
"exceptionally above average" and "average", respectively. 
It was apparent that a majority of the group satisfied their teachers 
expectations of "above average" "CLASSROOM ACTIVITY". 
Teachers' Observations of Students' Self-Objectivity.—Table 31 shows 
recorded data on the sixth characteristic "SELF-OBJECTIVITY", about which 
the teachers encircled the number in the scale which most nearly represented 
their judgments of whether the student, "took criticism calmly and used it 
constructively, was emotionally stable, and was willing to correct faults 
or weaknesses". 
Two students received unanimous ratings by their instructors on this 
trait in the same categories, they were Subjects V and VI. Three "above 
average" ratings were given to Subject V and five to Subject VI. 
Subjects receiving ratings in three or more categories were Subjects 
I, III, and IV. The ratings given the first of the subjects included in 
this group were one "exceptionally above average", two "above average", and 
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one "average". The fifth teacher made "no judgment" on the above character¬ 
istic. Subject Ill's ratings were two, three and one, for categories "5", 
"il" and "3", respectively. Subject IV s four ratings included two for "ex¬ 
ceptionally above average", one "above average" and one "average" rating. 
Subject II was rated by five teachers in two categories, they were, 
four ratings as "exceptionally above average" and one as an "above average" 
awareness of "SELF-OBJECTIVITY". 
Subject VII received single ratings of "above average", "average" and 
a third indication of "no judgment". 
The two returns for Subject VIII had one indication each of the degree 
to which the subject possessed this trait, they were "exceptionally above 
average" and "average". 
Subject IX's one return was encircled "above average". 
Subject X's one return had "no response" encircled, but was accompanied 
by the following remark. " took criticism of work calmly, but 
___ kept making the same errors in paper after paper. I do not know whether 
this failure was due to poor work habits, personality difficulties, or poor 
preparation." 
One of the respondents for Subject XI rated the characteristic in ques¬ 
tion "exceptionally above average"; another saw the student as having an 
"above average" degree of "emotional stability, willingness to correct faults 
or weaknesses, and calm acceptance and wise use of criticism." A third 
respondent indicated an "average" degree, and the fourth was unable to make 
a judgment on the above characteristic. 
Two of Subject XII*s three respondents encircled "0" (no judgment) on 
the trait in question. The third response was "above average". 
TABLE 31 
TEACHERS1 OBSERVATIONS OF STUDENTS’ SELF-OBJECTIVITY 
Characteristic SELF-OBJECTIVITY (Took criticism calmly and used it constructively, 
willing to correct faults or weakness) 
emotionally stable, 
ExceptioMlly Markedly Student *s 
Ratings Above Above Below Below No No Total 
Average Average Average Average Average Judgment Response Responses 
Subject I 1 2 1 1 5 
II k 1 5 
III 2 3 1 6 
IV 2 1 1 U 
V 3 3 
VI 5 
VII l 1 1 3 
VIII 1 l 2 
IX l 1 
X 1 1 
XI 2 l 1 k 
XII l 2 3 
Totals 12 20 l' 5 1 1*2 
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With the exception of indications where "no judgment" could be made, 
the rating category having the most numerous encirclements was "above aver¬ 
age" - (twenty points). The number on the scale receiving the next highest 
number of ratings was "5", "exceptionally above average" - (twelve points). 
An "above average" degree of "SELF-OBJECTIVITY" was recognized by a 
majority of the teachers who gave ratings on this trait. 
Teachers* Awarenesses of Citizenship Qualities Among Students .—The 
seventh trait to be judged by the teachers was "CITIZENSHIP", and the results 
of their responses are the data presented in Table 32. This trait was de¬ 
fined so as to include the student*s "ability to work with and for people, 
and tolerance" in the classroom situation. 
No respondent indicated the presence of the trait in a "below average" 
or "markedly below average" degree. 
Apart from their other ratings, the subjects about whom teachers had 
"no judgment" on this trait were Subjects I - one; VII - two; X - one; VI - 
one and XII - two. The total number of "no judgments" was seven. 
In addition to the above indication, Subject I received four other 
ratings, one, each, as "exceptionally above average", and "above average". 
Two other ratings indicated that the subject possessed the trait to an 
"average" degree. 
Subject II*s five returns showed teachers' awarenesses of the charac¬ 
teristic rated three times as "exceptionally above average" and twice as 
"above average". 
In addition to one teacher's failure to repond to this statement, Sub¬ 
ject III had five other teachers who indicated an awareness of the trait. 
Two teachers rated the subject "exceptionally above average" and three "above 
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average” on his "ability to work with and for people, and tolerance”. 
Subject IV also received ”no response" to the recognition of this 
trait from the same teacher giving none for the subject immediately above. 
Three other ratings included one as "exceptionally above average”, and two 
as being "above average". 
The "CITIZENSHIP" qualities possessed by Subject V were considered 
to be "above average" by one teacher, and "average" by two others. 
The "ability to work with and for people, and tolerance" for Subject 
VI was rated by one instructor as "exceptionally above average", and by 
four others as "above average", bringing the total responses to five. 
Two teachers for Subject VII were unable to make a judgment on this 
trait. The third teacher responding gave an "above average" rating for the 
subject. 
Two responses for Subject VIII were as follows: one for "exceptionally 
above average" and one for "above average". 
Subject IX's one response showed an "above average" rating for this 
characteristic. 
The one teacher responding for Subject X made "no judgment" of this 
subject's "CITIZENSHIP" qualities. 
Out of four returns, Subject XI was given one "exceptionally above 
average" rating, two "above average" ratings and the other instructor made 
"no judgment" of the trait in question. 
Two of Subject XII's three teachers complying with the requested in¬ 
formation made "no judgment" on the subject's "CITIZENSHIP" qualities. The 
third response was an awareness of this trait being "exceptionally above 
average". 
TABLE 32 
TEACHERS* JUDGMENTS OF STUDENTS CITIZENSHIP QUALITIES 
















Subject I 1 1 2 1 5 
II 3 2 5 
III 2 3 1 6 
IV 1 2 1 U 
V 1 2 3 
VI 1 k 5 
vn 1 2 3 
VIII 1 1 2 
ii 1 1 
X 1 1 
n 1 2 1 h 
xn 1 2 3 
Total 11 18 u 7 2 U2 
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Despite the uniqueness of the situations confronting these subjects, 
they were as a group, able to exhibit high qualities of "tolerance and the 
ability to work with and for people," A total of seven was recorded for 
the column entitled "no judgment". Explanations elsewhere on the opinion- 
naire attribute use of this response to an inability to observe certain 
characteristics due to various types of classroom organization, and this 
may be a factor here. It might be pointed out that the same teacher made 
"no response" for two subjects on this trait. 
These high degrees of "CITIZENSHIP" may be a contributing factor to 
the apparent absence of violence among students in their new school situa¬ 
tions. 
The group as a whole exhibited high degrees of "CITIZENSHIP" qualities. 
Teachers1 Predictions of Success in Further Study and Future Life.— 
There was unanimity among instructors complying with requested information 
on students* "PROMISE" or "likelihood for success in further study and in 
future life", in that no subject was predicted as "markedly below average" 
as can be seen in Table 33» 
Four teachers made "no judgments" for Subjects I, VII, X and XII. 
Only one student, Subject VII, was predicted as being "below average" 
in "PROMISE". 
The categories receiving the largest number of ratings were "above 
average" - (fourteen points), "exceptionally above average" - (eleven 
points), and "average" - (seven points). 
In addition to one "no judgment" indicated above, Subject I received 
three "above average" ratings and one "average". 
Subject II*s five ratings were in two categories. Three teachers 
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rated the subject "exceptionally above average" and the fourth gave an "above 
average" and the fifth an "average" rating for student's likelihood for 
success in further study and in future life." 
Four of Subject Ill's six ratings were "exceptionally above average", 
while two other teachers each encircled "above average" and "average". 
Out of four responses Subject IV had two teachers who recognized his/her 
"PROMISE" as being "exceptionally above average", and one as "above average" 
and another as "average". 
Subjects V and VI were rated in the two categories of "above average" 
and "average". Their respective ratings were one and two, and four and one. 
Subject VII was rated by two instructors and their recognitions of 
the student's ? likelihood for success in further study and future life" were 
as follows. The instructor's rating in the course in which the student re¬ 
ceived an above average grade was "above average". One other instructor, 
tinder whom the subject had made a lower than average grade, gave a "below 
average" rating for the trait in question. The third instructor responding 
for this subject made "no judgment". 
Subject VIII's two ratings included one as "exceptionally above aver¬ 
age" and one as "above average". 
The one return for Subject IX indicated an "above average" recognition 
Of "PROMISE". 
The one teacher who responded for Subject X made "no judgment" on the 
above characteristic. 
"Likelihood for success" was judged by three teachers of Subject XI 
as "exceptionally above average" and by one as "above average". 
Three responses for Subject XII included one "exceptionally above 
average", one "above average", and a third instructor who made "no judgment" 
TABLE 33 
TEACHERS* AWARENESS OF STUDENTS* LIKELIHOOD FOR SUCCESS 
IN FURTHER STUDY AND FUTURE LIFE 







Below Below No No 
Average Average Judgment Response 
Student s * 
Total 
Responses 
Subject I 3 1 1 
II 3 1 1 * 
in h 1 1 6 
IV 2 1 1 U 
V 1 2 3 
VI 1* 1 $ 
VII 1 1 1 3 
VIII 1 1 2 
IX 1 1 
X 1 1 1 
XI 3 1 U 
XII 1 1 1 3 
Totals U* 16 7 1 U 1*2 
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of the trait in question. 
The majority of ratings, totaling twenty-six in the two top categories, 
showed teachers’ recognitions of the majority of students having "PROMISE" 
or a "likelihood for success in further study and in future life.” The 
third number of ratings on this trait was seven for "average". 
Subject VII was the only student to receive a "below average" rating, 
which was given by a teacher from whom the student had received a grade of 
"D". A total of four responses was recorded under "no judgment" as was 
indicated by these teachers on the above characteristic. 
On a whole, teachers that observed the group’s profile on "PROMISE" 
was at the two top points on the rating scale, "above average" and "excep¬ 
tionally above average", respectively. 
Teachers* Appraisals Extended Beyond Questions.—Table 3U has recorded 
the subject teachers remarked who extended their appraisal of the subjects 
they were rating beyond the questions in the opinionnaire. Seven teachers 
responded to this request in the foil wring quotations. 
The American Government teacher of Subject II made this remark. "Sub¬ 
ject relaxed, easy-going, but always alert. A very pleasant person, indeed." 
The Physics instructor of this pupil enclosed the following letter. 
Dear Mrs. Harris: 
I am returning the Student Rating Scale you sent 
me concerning  .  was one of the better stu¬ 
dents in my Physics class and his/her drive to excel was 
much greater than average. 
I feel that I could do a much better job of rating 
her/him if I had known her/him longer than the one year 
he/she was at Murphy. I consider her/him to have leader¬ 
ship qualities. However, due to the fact that he/she 
transferred here during her/his senior year I don’t 
think he/she had the chance to use these qualities as she/ 




Subject 111*8 Economics teacher (female) had this to say, "Superior 
student in every way." 
His/her Geometry teacher (female) made the following comment. "  
was an intelligent and reliable young • He/she enjoyed learning so 
much and seemed to appreciate quality instruction. He/she was courteous 
at all times.** 
The same Economics instructor (female) for Subject III gave the same 
extended appraisal of Subject IV, "Superior student in every way." 
The Typing teacher (male) of Subject VII commented that, "She/he was 
a good student and was always polite and co-operative at all times." 
The comment for Subject XI wa3 "  entered the class two weeks late 
under abnormal circumstances. Hé/she was a good student and gave no trouble 
whatsoever." 
The three teachers of Subject XII extended remarks. " was in 
a very large class, and I had her/him for only one quarter. Our acquain¬ 
tance was such as to make it impossible for me to answer any detailed ques¬ 
tions about him/her". 
Another replied, "Again, I must stress that lecture courses give the 
instructor little opportunity to observe social behaviors, and I do not 
attend to these behaviors because they are largely irrelevant to my major 
goal - Evaluation of student’s intellectual skills." He went on to extend 
a criticism of the construction of the instrument. "Your questionnaire is 
apparently designed for school children. It is difficult for a lecturer 
in a class of SO students to observe the behaviors you list. Furthermore, 
many of the behaviors never occur in college classrooms; perhaps in 
TABLE 3k 
TEACHERS EXTENDING APPRAISAL BETOND QUESTIONS 
Please feel free to extend your appraisal beyond the point of these questions. 





II American Government, Physics 2 
III Economics, Geometiy 2 
17 Economics 1 
V None 
VI None 




XI Physics 1 
XII English, Psychology 2 






dorms or social situations." 
Several of the teachers who complied with the request to extend their 
appraisals beyond the questions asked on the opinionnaire, if they desired, 
made only affirmative remairk®, indicating superiority, a desire of students 
to achieve and ease with which they were able to work with students. 
One teacher attested to justify the low grade received by student 
by analyzing the unusual circumstances under which student had to work. 
The teachers of the other six subjects indicated no desire to extend 
their appraisals. 
These appraisals show that the subjects appraised beyond the questions 
on the opinionnaire exhibited high academic and personal qualities deserving 
of special mention, or were hendered from exhibiting same by the uniqueness 
of the situations. 
An Overall Profile of Students as Seen by Their Respective Teachers.--» 
There was unanimous consent among the teachers of Subject I on the questions 
that were concerned with student’s, "Responses to daily assignments", "alert¬ 
ness in class"; "attendance"; "a satisfactory grade of work"; and "an apti¬ 
tude for class work". All five teachers answered in the affirmative to the 
above questions. 
Teachers' estimations of the student's "assets" were unanimous in re¬ 
spect to "diligence" exhibited. Others portrayed the student as being 
"emotionally stable", "physically mature", "independent" and having the 
"ability to organize". 
There was an awareness by several teachers of a tendency to be "with¬ 
drawn" and by another individual as being somewhat "dependent". 
Subject I was free of any observable "nervous traits", but was recog¬ 
nized as having "idiosyncracies", none of which appeared to be a hindrance 
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to the student. The student's academic achievement was of such a nature 
that only one "average grade" marred an otherwise above average set of grades. 
Again, unanimity was reached by the teachers in their recognitions of 
the subject's "APPEARANCE". 
A majority of the teachers recognized an average exhibition of "cour¬ 
tesy". An "above average" degree of "INITIATIVE" and "DEPENDABILITY and 
INTEGRITY" was also observable to a majority of the teachers. 
A possible contributing factor to the widespread indications of "CLASS¬ 
ROOM ACTIVITY" by teachers (U, 3> 2, 0), was the subject's observed tendency 
to be "withdrawn". 
Teachers also showed diverse judgments of the subject's "willingness 
to correct faults or weaknesses, calm acceptance and use of criticism." The 
range of judgments covered four categories, "5", "U", "3", and "0". 
Four of the five teachers were aware of a high degree of "CITIZENSHIP" 
qualities and from the above profile three ended their judgments by express¬ 
ing a belief that the student had an "above average" chance for "success in 
further study and in future life". 
Teachers portrayed Subject I as having performed very satisfactorily 
in classwork. In spite of his/her observed weaknesses student possessed 
enough "diligence, emotional stability and independence", and "INITIATIVE" 
to yield an above average performance in this new school situation. 
Unanimity among the five teachers responding for Subject II was 
reached by all "yes" answers to the questions dealing with "daily response) 
alertness) attendance) satisfactory work) and an aptitude for class work". 
One instructor limited recognition of "assets" to one, "diligence". 
103 
This opinion was shared with three other teachers, along with a fourth, who 
also shared recognitions of the following "assets": "social and physical 
maturity"; "physical and mental health"; and "emotional stability"; "criti¬ 
cal thinking"; "curiousity"; "creativity"; "critical thinking"; "the ability 
to organize"; and "independence". 
Another unanimous set of opinions was expressed by conclusive absence 
of "weaknesses", "nervous traits" and "idiosyncracies". 
In the Social Studies area, Subject II received two "A's" and a "C" 
in Physics. Two English teachers gave grades of "A" first semester and "B" 
second, (Grammar and Composition, and Literature). 
The student was perceived by three teachers rating her as "exception¬ 
ally above average" over and above the two other ratings as "above average" 
under the following traits; "MANNERS", DEPENDABILITY and INTEGRITY", "SELF¬ 
OBJECTIVITY" and "CITIZENSHIP". 
Two of the five chose "Exceptionally above average" against two ratings 
of "above average" for "APPEARANCE". Three encircled "PROMISE", "exception¬ 
ally above average", one checked "above average" and one other rating was 
"average". 
The student’s "INITIATIVE" was recognized three times as "Exception¬ 
ally above average" and twice as "above average". 
The five teachers divided their observations of "CLASSROOM ACTIVITY" 
among the three highest categories. 
Subject II was recognized by the five respondents as having met their 
qualifications for an "above average" all around performance. The possession 
of such qualities as diligence maturity and stability, self-objectivity and 
independence were possible contributing factors to the student’s performance. 
The above data show that academic and social performance of Subject 
II was exceptionally above the average. 
Six teachers responded to the opinion concerning student's "response 
to daily assignments", "keeping awake in class", "regularity and punctuality", 
"grade of work" and his/her "aptitude for class work". 
The six teachers' awarenesses of "diligence" in the student brought a 
unanimous rating on this trait. Also included in their recognitions of other 
"assets" were all of the other terms except "creativity". 
In two instances the subject was felt to have been"dependent", but 
was void of other observable "weaknesses". 
There was unanimity among the teachers' failures to notice any "so- 
called nervous traits", and in their failures to notice any "idiosyncracies". 
Among other ratings received for the groups, Subject III had the high¬ 
est academic achievement in his/her ability to balance one "C" grade with 
five other "A's". 
The profile drawn from teachers' ratings on the following character¬ 
istics showed a range of different judgments, with the majority being in the 
top three categories. 
"APPEARANCE" as recognized by the six respondents was given the follow¬ 
ing ratings: three for "above average", two for "exceptionally above average" 
and one for "average". 
One teacher rated the terms used to define "MANNERS" separately on 
the scales. For "courtesy" she encircled "5", for "refinement, virility, 
thoughtfulness and tactfulness", she encircled "U". Other judgments included 
two for "exceptionally above average", and two for "above average". The 
sixth respondent made "no response" to the trait in question. 
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Teachers showed diverse judgments of the "INITIATIVE" possessed by 
the subject. In addition to one "exceptionally above average", one "above 
average" and two "average" ratings on the trait, Subject III received one 
"markedly below average" rating. The same teacher rated the terms used to 
define this trait individually. "Industry" was rated "5", the "ability to 
lead or follow and to work independently" was rated "U", and "creativity", 
she rated "3". 
The same teacher who made "no. response" on "MANNERS", also made "no 
response" to an awareness of the "DEPENDABILITY and INTEGRITY" of this sub¬ 
ject, while three others encircled "exceptionally above average" and two 
"above average". 
Another individual rating under "CLASSROOM ACTIVITY" was given by the 
same teacher of American Government. To "cooperation, intelligence and en¬ 
thusiasm" she gave a "5" rating, and "speed and accuracy in grasping and 
sharing ideas and information" she gave a 
nkn rating. Other ratings includ¬ 
ed one "exceptionally above average"; two "above average"; and one "average". 
The same teacher who failed to respond on two other traits and indicated a 
"1" on another trait, also encircled "1" or "markedly below ayerage" for 
"CLASSROOM ACTIVITY". 
The "SELF-OBJECTIVITY" of the student was seen by three teachers as 
"above average"; by two as "exceptionally above average" and by the sixth 
teacher as "average". 
"CITIZENSHIP" qualities were rated under two categories, and the same 
teacher referred to above, also made "no response" on this characteristic. 
Three respondents rated the subject "above average", and two others "excep¬ 
tionally above average". 
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Four, out of six possible ratings, were for "exceptionally above aver¬ 
age" "PROMISE". One each was given under the next two highest categories. 
The Profile of Subject III was an exceptional one. All six of the 
teachers unanimously agreed on student's performance in class as meeting 
their satisfaction. The subject also was recognized as possessing all of 
the assets in question, exception "creativity". 
All of the teachers' judgments on characteristics were "exceptionally 
and above average", with one exception. The nature of the judgments rendered 
by this instructor may be attributed to individual differences among teachers 
or apparent prejudices. 
It can be seen from data collected that the overall performance of 
Subject III was "exceptionally above average". 
Subject IV's four respondents all answered "yes" to questions one through 
five. 
They unanimously saw as one of the student's "assets", "diligence", 
while among them they recognized such others as "the ability to organize"; 
"critical thinking"; "emotional stability"; "social and physical maturity"; 
"physical and mental health"j and "independence". 
One out of four teachers recognized "dependency" as a "weakness", but 
the student, was otherwise free from observable weaknesses. 
Four out of four unanimously recognized no "nervous tendencies" nor 
any "idiosyncracies". 
High academic achievement was accomplished by the student's making 
three "A's" and one "C". 
The student received the same "no response" to an awareness of "MANNERS", 
DEPENDABILITY" and "INTEGRITY" and "CITIZENSHIP"; and a "markedly below aver¬ 
age" rating for "INITIATIVE" and "CLASSROOM ACTIVITY" as Subject III, by the 
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same teacher who graded students "C" in Physics. 
Aside from the ratings mentioned above, three traits were rated under 
the three top categories. First, WAPPEARANCEM was rated twoj onej one; 
respectively. Then, "SELF-OBJECTIVITY" two; one; onej and thirdly "PRO¬ 
MISE" also rated twoj one; onej respectively. 
Other traits rated in the two top categories were both "MANNERS" and 
"DEPENDABILITY and INTEGRITY", "exceptionally above average" receiving two 
ratings and "above average" receiving one. "CLASSROOM ACTIVITY" and "CITI¬ 
ZENSHIP" were also in the two top categories but, both were rated one, two, 
respectively. 
In addition to the one "markedly below average" rating, the "INITATIVE" 
of the student was recognized by two teachers as being "exceptionally above 
average", and by another as "average". 
Teachers of Subject IV gave a highly acceptable group of ratings for 
the subject. The group as a whole recognized "diligence" in the subject 
along with several other assets. One awareness of a weakness was brought 
out by an indication of "dependency", but the subject was otherwise void of 
"weaknesses", "nervous traits" or "idiosyncracies". 
A high level of academic achievement was exhibited by the subject's 
attaining three "A's" and one "C". 
With exception of the one instructor's judgment on two traits as 
"markedly below average", the subjects ratings were all restricted to the 
top three categories. 
The above data depict this subject as one of an "above average" per¬ 
formance for this first school year at a desegregated institution. 
Affirmative answers represented the three teachers' satisfactions with 
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Subject V's "response to daily assignments"} "alertness"i "attendance"} 
"grade of work"} and student's "aptitude for subject matter". 
The "assets" recognized in this student were "critical thinking"} 
"physical and mental health"} "emotional stability" and unanimous consent 
on "diligence". 
Two of the three teachers recognized "weaknesses" in the subject. One 
teacher indicated "independence" and another "arrogance". The third teacher 
recognized none of the "weaknesses" listed. 
There were no "nervous traits" nor ary "idiosyncracies" observed by 
the three respondents. 
The subject's grades ranged from above average to below. Geometry 
grades for both semesters were "C" - "D"} Economics "C", and French "B". 
There were two unanimous ratings by the three teachers on "MANNERS" 
and "SELF-OBJECTIVITY". 
The characteristics for which the student received two "average" 
ratings and one "above average" rating, respectively, includes "APPEARANCE"} 
"DEPENDABILITY and INTEGRITY"} "CLASSROOM ACTIVITY"} "CITIZENSHIP" and 
"PROMISE". 
The teachers' awarenesses of the degree of "INITIATIVE" exhibited by 
the student was expressed by the following ratings: one for "above average" 
and two for "below average". 
Subject V was recognized as having satisfactorily performed the tasks 
inherent in attendance and satisfactory achievement. 
The student's "assets" were of such a nature that the situation had 
no physical effects soothe apparent weaknesses did not appear to hinder 
student in adjusting to the new school environment. No obvious nervous 
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habits or idiosyncracies were recognizable to any of the instructors. 
A majority of the grades attained by the subject were average. 
Ratings of "above average", "average" and "below average" in such 
traits as "DEPENDABILITY", 'PROMISE" and "INITIATIVE" were comparable to the 
academic performance given by the subject. Grades received were two "C's", 
one "B" and a "D". 
As was indicated, Subject V achieved and performed on an average level. 
Questions which sought to find out about the student's "response to 
daily assignments"} "keeping awake in class"; "attendance"; "grade of work"; 
"aptitude for class work", were all answered "yes" by the five teachers res¬ 
ponding to the requested information, for Subject VI. 
Two teachers, each, recognized one "asset" for the student, they being, 
"social maturity" and "diligence". Two others observed "diligence" and 
"physical and mental health". The fifth teacher recognized "physical maturi¬ 
ty", "emotional stability" and "independence" as well as those already 
mentioned. 
There was unanimity among the respondents in their negative expressions 
of "weaknesses" and "nervous traits". 
One of the five respondents reacted to the question on "observed 
idiosyncracies". His answer was "none" but hë went on to explain that, "j  
foundation was poorer than the other students in class". The other four 
answered "none". 
The student's grades for the two were "A's", (Physics and Mechanical 
Drawing), two "B's", (Mechanical Drawing and Economics), and two "C's", 
(English and Mathematics). 
The subject had five respondents return the requested information, and 
under three traits, the Mathematics teacher under whom the student had 
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received a "C", rated the student "markedly below average". The traits 
were "INITIATIVE",'DEPENDABILITY", and "CLASSROOM ACTIVITY". Other ratings 
on these same traits included two "above average" and two "average" for 
"INITIATIVE"^ one rating for Eexceptionally above average" and three for 
"above average" "DEPENDABILITY": and three "above average" and one "average" 
rating for "CLASSROOM ACTIVITY". 
Two other traits were rated in three categories, they were:"APPEARANCE", 
rated once as "exceptionally above average", twice as "above average" and 
twice as "average"; and "MANNERS" rated one time "exceptionally above aver- 
age", three times "above average" and once "average". 
"SELF-OBJECTIVITY" received unanimous rating by five teachers as 
"above average". 
"CITIZENSHIP" was rated at the top of the scale, "5", once, and four 
other ratings for "li", "above average". 
The last trait to be judged was the student's "PROMISE" - "likelihood 
for success in further study and in future life. Four judgments predicted 
on an "above average" chance for success, and one an "average" chance. 
The nature of the responses from the five teachers complying to the 
requested information recognized the student as performing to their satis¬ 
faction. The student appeared to the group as being unaffected by weaknesses, 
nervousness, or idiosyncracies. 
Above average grades were received by the subject on a whole. 
The judgment of the teachers of Subject VI yielded information that 
pictures the subject as being somewhat above the average. 
Subject VII was one of three students whose teachers did not give un¬ 
animous positive answers for all of the first five questions. 
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Question one on daily response was answered "yes" by two teachers and 
"no" by one. 
Questions two and three were answered "yes" by all three teachers. 
Question four concerning teachers' satisfaction with student's grade 
of work was answered "yes" by one teacher, a second one made "no response" 
and the third answered "no". 
Question five dealing with a recognition of the subject's "aptitude 
for class work" was answered "yes" by one teacher, "no" by one, and the 
third stated that "a judgment cannot be made." The grade from the teacher 
who made this comment and gave other negative responses was "D". 
"Assets" were observed by two of the teachers. One depicted "physical 
maturity" and "emotional stability", the other "diligence". The same teacher 
mentioned above stated he was "unable to mark on these choices." 
The student's only "weakness" was observed by two of the three teach¬ 
ers, it was a tendency to be "withdrawn". 
Subject VII was the only student who exhibited ary observable "nervous 
traits", (observed by one teacher). They were "scowling, grimacing, and 
stammering". 
There was unanimity among the teachers in their inability to observe 
any "idiosyncrasies". 
The students grades were "B" in Typing) "D" in English and "D" in 
American History. 
The characteristics as judged by the student's teachers gave a varied 
picture. 
The student's "APPEARANCE" was rated by the three teachers as "above 
average", "average" and "below average". 
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"MANNERS” were rated once "above average" and twice "average". 
The subject's "INITIATIVE" was depicted as being "above average", "be¬ 
low average" and "markedly below average". 
"DEPENDABILITY AND INTEGRITY" was rated once "above average".. 
The teachers' recognition of the subject's "CLASSROOM ACTIVITY" was 
shared by two teachers as "below average" and by one as "above average". 
In judging the subject's "SELF-OBJECTIVITY" one teacher made "no judg¬ 
ment" of the trait, while the other judgments held it to be "above average" 
and "average". 
Two of the three teachers were unable to make a judgment on the "CITI¬ 
ZENSHIP" qualities. The third recognized it as being "above average". 
These three teachers predictions for "success in further study and in 
future life" included an "above average" and a "below average" rating, while 
the third teacher made "no judgment" of the student's likelihood for success. 
The diversity of the judgments for Subject VII, with a concentration 
on "average" and "below average" ratings tend to picture this student a little 
below average. The presence of a tendency to be withdrawn, and several ap¬ 
parent nervous traits, may be a factor affecting this subject's performance 
and the judgments which the teachers indicated. 
From the nature of the ratings, this subject's performance tended to 
be "below average". 
Only two instructors complied with the requested information on Subject 
VIII, both holding similar views about the student. 
Both teachers answered the five questions dealing with "response to 
daily assignments"} "alertness"} "attendance"} "grade of work" and "an apti¬ 
tude for class work", "yes". 
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They shared opinions of an awareness of two of his/her "assets'1, "dili¬ 
gence" and "emotional stability", and in addition recognized "curiosity"; 
"physical maturity"; "social maturity"; "physical and mental health"; "criti¬ 
cal thinking" and "independence".. 
Neither teacher recognized any "weaknesses", "nervous traits" or "idio- 
syncracies" in the student. 
His grade in French was "B". First and second semesters of Geometry 
yielded grades of "B", "C", respectively. 
The French instructor rated the student "5", "exceptionally above aver¬ 
age" on all traits to be Judged by the teacher in Tables 26 through 33» 
The Geometry teacher rated the subject "!*."> "above average" on all 
these same traits. 
The subject was well prepared for all classroom encounters, as was in¬ 
dicated by the "yes" answers given for questions so concerned. The student 
possessed several "assets" and did not display any weaknesses, nervousnesses 
or idiosyncracies. 
Grades from the two instructors were "B" and "C". These two teachers 
divided their judgments on all characteristics in question, one choosing all 
"exceptionally above average" and the other "above average" ratings. 
This limited amount of data indicates that the subject exhibited an 
"average" academic performance, but on a whole an "above average" rating on 
character traits. 
The one response from an instructor of Subject IX had "yes" checked 
for the first five questions appearing in Tables 1 through 5. 
He recognized these "assets" in the student. "The ability to organize", 
"critical thinking"; "diligence"; "emotional stability" and "social maturity". 
No "weaknesses", "nervous traits" or "idiosyncracies" were depicted. 
The grade for the course in English was "B". The teacher offered a 
judgment of "above average" for all of the characteristics on which data 
is presented in Tables 11 through 18. 
Subject IX was recognized by the one responding instructor as "above 
average" in all categories. He was recognized as possessing such "assets" 
as the ability to "think critically" having "emotional stability and social 
maturity". The grade subject received in this English course substantiated 
the indicated judgments. 
It appears, therefore, that the subject was "above average", in the 
judgment of this one instructor. 
Only one respondent replied to the requested information for Subject 
X. A probable determining factor in the nature of the judgments and the 
inability to respond in some instances is grade that the student made. It 
is also possible that if other responses had been received a better profile 
of the subject could have been drawn. 
The instructor’s reply to question one about "daily response to assign¬ 
ments" was "I'm not sure of the meaning of respond. ________ did take part 
in class discussions, but his/her work improved only slightly, if at all, 
during the quarter". He/she answered the question neither "yes" nor "no". 
Two "yes" answers were given to question three and four concerning 
"alertness" and "attendance". 
The instructor answered "no" to the question, "was his grade of work 
satisfactory"? 
"Did he/she show an aptitude for class work" received neither a "yes" 
nor "no" answer, but did get this reply: "he/she seemed poorly prepared". 
The instructor made this reply to the question about "so-called 
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nervous traits", "none that I remember". He also indicated that he did not 
observe any "idiosyncrasies" in the student. 
The grade submitted for this English course was "F". 
The teacher was unable to make a "judgment" on three characteristics, 
namely, "INITIATIVE", "CITIZENSHIP", and "PROMISE". 
He gave "average" rating to the student’s display of "MANNERS", "DE¬ 
PENDABILITY and INTEGRITY", and "CLASSROOM ACTIVITY". 
The only "above average" rating was for student’s "APPEARANCE". 
The level of academic performance ("F") and the nature of the class¬ 
room situation greatly affected the single judgment expressed by the respon¬ 
dent. The limitation of a broad picture of the student in other areas was 
affected by the inability to receive other data. 
Therefore, this instructor indicated that the subject's performance 
in this class was "markedly below average". 
The first five questions on the Opinionnaire sought to find out what 
teacher's thought about students' "responses to daily assignments") "keep¬ 
ing awake in class") "punctuality and regularity in attendance") "grades of 
work") "aptitude for class work". Four returns for Subject X were unanimous 
in their having answered all five "yes". 
There was also unanimity among the respondents in their negative ex¬ 
pressions of "weaknesses", "nervous traits" and "idiosyncracies" observed. 
Two courses in Physics, one in Political Science and one in Zoology 
yielded grades of "B+", "A" and "B" - "B+", respectively. 
Eight characteristics to be judged by the instructors were given all 
"U" - "above average" ratings by one instructor. A second recognized the 
the subject’s "APPEARANCE" as being "above average", but rated all other 
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characteristics "*>" - "exceptionally above average'*. The third instructor 
made "no judgment" on the subject's "SELF-OBJECTIVITY" and "CITIZENSHIP" 
qualities* He/she did though, rate all other traits "exceptionally above 
average". The fourth respondent rated five of the eight characteristics 
"above average", they were "APPEARANCE", "MANNERS", "INITIATIVE", "DEPEND¬ 
ABILITY" and "CITIZENSHIP"? Three other "exceptionally above average" rat¬ 
ings were for "CLASSROOM ACTIVITY", "SELF-OBJECTIVITY" and "PROMISE". 
The possession of all traits and the performance in classes was on a 
whole "above average" as depicted by these three instructors. 
Observations indicate that this subject would fall between "exception¬ 
ally above average" and "above average" in character and academic achieve¬ 
ment. 
Two of Subject XII's teachers complied with the requested information. 
Question five, concerned with student*s response to daily assignments, was 
neither answered "yes" nor "no" by one of the instructors. His failure to 
mark either response resulted from "daily assignments not being used". The 
second respondent replied "yes". 
Questions two, three and four were all answered "yes". These three 
questions dealt with "alertness", "attendance" and "the grade of work". 
The same teacher who failed to answer question one affirmatively or 
negatively gave the following explanation for the same reaction to question 
five. His remark about the subject's showing an "aptitude for classwork" 
was, "student was attentive during the lectures, but asked few questions". 
One instructor was unable to make any response to questions six, seven, 
eight and nine, but gave this explanation* " was in a very large 
class, and I had his/her for only one quarter. Our acquaintance was such 
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as to make it impossible for me to answer any detailed questions about her/ 
him.» 
This same instructor judged only two characteristics for the subject. 
An »above average rating was given to "APPEARANCE" and "MANNERS". "No judg¬ 
ment" was made on the other six traits by this instructor. 
Two other instructors rated two traits "above average", they were 
"APPEARANCE"; "DEPENDABILITY"; "CLASSROOM ACTIVITY" was rated once "above 
average" and once "average". They rated one other trait "exceptionally 
above average", it was "MANNERS". "PROMISE" received one "5" and one "U" 
rating. The student's "INITIATIVE" was recognized once a3 "above average" 
and twice as being "average", while one judgment was made on "SELF-OBJEC¬ 
TIVITY" and it was "above average". "CITIZENSHIP" was recognized once as 
"exceptionally above average". The latter trait was accompanied by this 
statement from one respondent. " interacted very little with other 
students in class, but this is true of most students in lecture courses un¬ 
less they are friends." 
This same instructor recognized two assets in the student, "critical 
thinking" and "independence". No "weaknesses", "nervous traits" or "idio- 
syncracies" were observed by this teacher. 
The student's grades for these three courses, Psychology, English and 
History were "C", "C+" and "D+", respectively. 
The following statement was noted at the end of the Opinionnaire. 
"Again, I must stress that lecture courses give the instructor little 
opportunity to observe social behaviors, and I do not attend to these be¬ 
haviors because they are largely irrelevant to my major goal - evaluation 
of student's intellectual skills." 
Due to the few responses received from this subject's instructors and 
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the apparent peculiarities inherent in the classroom organizations, a some¬ 
what limited profile can be drawn on the subject. 
There is evidence that the subject did possess five important "assets*', 
they were "critical thinking" and "independence" as seen by one teacher. 
While "independence", "curiosity", "emotional stability" and "social maturi¬ 
ty" were recognized by another. These traits one might recognize as being 
necessary for any learning situation. She/he was free of any obvious physi¬ 
cal or mental handicaps that might have retarded the desired achievement, 
but also possessed enough "INITIATIVE", DEPENDABILITY and INTEGRITY", and 
was "quick and accurate enough in grasping information" to facilitate the 
achievement of two average grades. 
From above data it appears that the subject possessed enough potential 
to enable her/him to make an average performance. 
A Group Profile of Teachers* Judgments on Personality and Character 
Traits of the Negro Students.—The first part of the opinionnaire, which 
included questions one through five, was concerned with; Students' responses 
to dally assignments; alertness in class; attendance, a satisfactory grade 
of work; and an aptitude for class work, was rated affirmatively by a 
majority of the teachers. 
A widespread awareness of assets was expressed by teachers for the 
group as a whole. Each of the terms listed was characteristic of some member 
of the group, though the predominant traits for the group were "diligence", 
"emotional stability" and "physical and mental health". 
The group as a whole did not display weaknesses of character, nor did 
the majority possess any so-called, observable, nervous traits. With two 
exceptions, the group did not exhibit any idiosyncratic tendencies* 
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It can be presumed that the evidence of many assets shown to be char¬ 
acteristic of a majority of the group, and such desirable traits as "good 
manners", "initiative and dependability", "integrity" and "self-objectivity", 
may be a factor contributing to the high level of academic achievement en¬ 
joyed by the majority. 
The Minnesota Multiphasic Personality Inventory 
Introduction, Definition and Explanation of the Inventory.—In order 
to assess the personalities of the students used in this study, the Minnesota 
Multiphasic Personality Inventory was administered in one of several sessions 
with subjects. Profiles of scores from this instrument are presented in 
Figures 1 through 12. 
The purpose of this instrument is to help identify disturbed persons 
in relationship to its author's established bounds for normal subjects in 
terms of high or low relationship to the marginal low T-score of 30 and the 
marginal high T-score of 70. 
This instrument consists of items which the subject indicates as 
being true or false with respect to himself. There is also a doubtful cate¬ 
gory. Different areas of life experience are covered by the items, e.g., 
somatic experiences, family relations, social political attitudes, sexual 
attitudes, mood tones, and beliefs. There are nine scales. Reliability is 
not very high. The inventory is intended only to identify disturbed persons 
and does not offer material or direction for treatment. 
Figure 1 - This figure graphically depicts Subject I's relationships 
to the writer's established bounds for normal subjects in terms of high or 
low relationship to the marginal low T-score of 30 and the marginal high 
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T-score of 70. In terms of the writer's directed design for profiling T- 
scores, it is apparent that this subject measures within the low T-score 
of 30 and the marginal high T-score of 70 on nine of the clinical scales. 
Figure 1.—Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject I. 
The subject measures high above the average on the Psychopathic Deviate 
Scale (Pd). This score depicts the subject as one characterizes by an ab¬ 
sence of deep emotional response, inability to profit from experience, and 
their disregard of social mores. 
The second scale, on which this subject scored 72, was the Schizophre¬ 
nia Scale (Sc). This depicts the subject as being characterized by bizarre 
and unusual thoughts or behavior. 
121 
Figure 2 - In terms of the writer’s directed design for profiling T 
scores, it is apparent that Subject II measures within the bounds of the 
low margin of 30 and the high margin of 70, on all clinical scales. This 
subject’s profile measured from a low of 37 to a high of 62. 
Figure 2.--Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject II. 
Figure 3 - In terms of the writer's directed design for profiling T- 
scares, it appears that Subject III measures on all clinical scales within 
the bounds of the low margin of 30 and the high margin of 70. 
On the T scale conversion of raw scores this subject fell between the 
low margin of 30 and no higher than 61*. 
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Figure 3•“"Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject III. 
Figure U.—This figure graphically depicts the female Subject IVs 
relationships to the writer’s established bounds for normal subjects in 
terms of high or low relationship to the marginal low l!-score of 30 and the 
marginal high T-score of 70. In terms of the writer's directed design for 
profiling T-scores, it is apparent that this subject measures within the 
bounds of marginal low T-score of 30 and the marginal high T-score of 70 on 
eight of the clinical scales. 
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Figure I4..—Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject IV. 
The subject measures high above the average on the Jfypomania Scale 
(Ma). This score depicts the.subject as one whose tendency is toward over¬ 
activity. 
Figure 5 - Graphic depiction of Subject V's relationship to the author's 
established bounds for normal subjects in terras of high or low relationships 
to the marginal low T-score of 30, and the marginal high T-score of 70. It 
appears that Subject V measures within the bounds which are considered to 





Figure —Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject V. 
Figure 6 - This figure graphically depicts Subject Vi’s relationships 
to the author's established bounds for normal subjects in terms of high or 
low relationships to the marginal low T-score of 30, and the high marginal 
high T-score of 70. In terms of the writer's directed design for profiling 
T-scores, it is apparent that this subject measures within the bounds of 
low margin of 30 and the high margin of 70 on all of the clinical scales. 
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Figure 6.—Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject VI. 
Figure 7 - In terms of the writer’s directed design for profiling T- 
scores, it is apparent that Subject VII measures within the bounds of the 
low margin of 30 and the high margin of 70, on only eight of the clinical 
scales. On two scales, Depression (D) and Social I. E. (Si) the subject 
scored above the high margin of 70. The scores being 75 and 7U, respective¬ 
ly. 
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Figure 7.—Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject VII. 
A high D score depicts poor moral of the emotional type with a 
feeling of uselessness and inability to assume a normal optimism with re¬ 
gard to the future. High Si scores is used to distinguish women who en¬ 
gage in few extra-curricular activities from those who engage in many 
activities. 
Figure 8 - Subject VIII is graphically depicted in this figure show¬ 
ing the relationships to the author's established bounds for noimal subjects 
in terms of high or low relationship to the marginal low T-score of 30 and 
the high T-score of 70. It is apparent that the subject measures above the 
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norm for the clinical scale Psychopathic Deviate (Pd) with a score of 79* 
The other clinical scales depict the subject as measuring within the 
bounds of the low margin of 30 and the high margin of 70* High scores on 
this trait are felt to be characterized by an absence of deep emotional 
response, inability to profit from experience, and the disregard of social 
mores. 
Scales 
Figure 8.--Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject VIII. 
Figure 9 - Graphic depiction of Subject IX's relationships to the 
author’s established bounds for normal subjects in terms of high or low 
relationships to the marginal low T-score of 30, and the marginal high 
T-score of 70. Subject IX measures extremely high above the average of 
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four clinical scales of the Psychopathic Deviate (Pd), Paranoia (Pa), 
Psychasthenia Scale (Pt) and the Schizophrenia Scale (Sc). 
Figure 9.--Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject IX. 
The other six scales measure within the established bounds for pro¬ 
filing T-scores of the low margin of 30 and the high margin of 70. 
There is a definite need for further clinical interpretation of these 
data. 
Figure 10 - Graphic depictions of Subject X's relationships to the 
writer's established bounds for normal subjects in terms of high or low 
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relationship to the marginal low T-score of 30 and the marginal high T- 
score of 70. In terms of the writer's directed design for profiling T 
scores, it is apparent that this subject measures within the bounds of 
marginal low T-score of 30 and the marginal high T-score of 70 on all of 




























5 6 7 8 9 0 
Mf Pa Pt Sc Ma Si 
Figure 10.—Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject X. 
Figure 11 - Subject XI*s scores are graphically depicted in Figure 
11 showing the subjects relationships to the author's established bounds 
for normal subjects in terms of high or low relationships to the marginal 
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low T-score of 30 and the marginal high T-score of 70. It appears that 
the subject measures within the bounds which are considered normal behavior. 
Figure 11.—Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject II. 
Figure 12 — In terms of the writer's directed design for profiling 
T-scores, it is apparent that Subject XII measures within the bounds of 
the low margin of 30 and the high margin of 70 on all clinical scales. 
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There was a tendency for the subject's score to fall near the high T mar¬ 
gin of 70 on the Pd scale. Seven scores ranged from 60 to 69, with the 
lowest score being U8. 
Figure 12.—Minnesota Multiphasic Personality Inventory Scores 
Obtained by Subject XII. 
Converted Raw Scores to T-Scores.—Table 35 presents the raw scores 
converted to T-scores, with the K factor added to raw scores of five scales 
for all subjects. 
TABLE 35 
CONVERTED RAW SCORES TO T-SCORES WITH K FACTOR ADDED TO RAW SCORES, OBTAINED BY 
THE TWELVE NEGrRO STUDENTS ON THE MINNESOTA MULTIPHASIC 
PERSONALITY INVENTORY 
Code T-Scores L F K Es D Hy Pd Mf Pa Pt Sc Ma Si 
Subject I OK l* 5 15 16 23 19 31 1*0 10 25 37 21 32 
55 56 57 50 79 1*3 5b 50 72 bO 58 
II OK 1 l 13 ll 23 20 20 1*3 12 26 22 19 32 
1*9 1*6 57 52 53 37 62 51 1*9 55 58 
III OK 7 0 20 10 17 21 23 21* 9 25 20 12 19 
bh 1*7 51 53 58 57 53 51* 1*6 33 in* 
IV OK l 1* 9 10 16 21 23 39 1* 36 29 32 1*0 
1*5 1*9 1*1* bh 60 1*1 38 ’ 68 bO 88 "67 
V OK 7 2 20 il 16 21* 20 29 5 22 21* 19 18 
61* i*b 1*1* 59 53 67 hi i*b 55 56 1*/* 
VI OK 2 1 15 11 20 25 21 20 11 30 21* ll* 23 
55 1*9 58 65 55 1*9 59 61* 53 1*3 1*8 
VII OK l* 6 7 10 33 19 26 35 12 35 29 15 1*7 
1*0 1*1* 75 50 67 
L
A
 62 66 bO i*5 71* 
VIII OK 1 5 17 13 18 16 31 28 8 25 31 25 21 
59 51* 53 1*9 79 65 51* 67 70 i*b 
IX OK 3 9 7 8 2l* 18 30 20 19 1*7 1*6 21* 33 
1*0 1*1 6b 53 76 1*9 02 99 96 68' bO 
X OK it 1 12 11* 18 21 16 17 6 19 18 19 17 
1*9 57 53 58 1*3 1*3 1*4 1*1 41 55 42 
XII OK 5 3 lè 8 lè 21 18 26 10 2i* 22 21* 29 
'57"" '1*T~"51 58 1*8 61 56 $2 50 b8 54 
OK 5 3 16 8 16 21 18 26 IQ 2h 22.....2h tfL XII 
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Summary of the Profiles for the Group on the Minnesota Multiphasic 
Personality Inventory. —Figures 1 through 12 are the graphic depictions 
of the twelve Negro student's relationships to the author's established 
bounds for normal subjects in terms of high or low relationship to the 
marginal low T-score of 30 and the marginal high T-score of 70. It appears 
that seven of these subjects measured within the bounds of the marginal 
high T-score of 70, and the marginal low T-score of 30, in terns of the 
writer's directed design for profiling T-scores. 
Five of the subjects scored above the marginal high T-score of 70. 
There were six clinical scales and the Si scale on which these subjects 
measured above what is considered normal. These six scales were identi¬ 
fied as follows: Psychopathic Deviate (Pd) on which two subjects measured 
79 and one 76. Persons who score high on this trait are felt to be char¬ 
acterized by an absence of deep emotional response, inability to profit 
from experience, and their disregard of social mores. Although potentially 
dangerous to themselves or others, these persons are commonly likeable and 
intelligent. No therapy has proved effective in improving persons with 
high T-scores, but careful, intelligent guidance and time may lead to ade¬ 
quate adaptation. 
The second scale on which only one subject measured above the marginal 
high T-score of 70, was Depression (D). A high T-score of 75 was made by 
this subject, which was defined as indicating poor morale of the emotional 
type with a feeling of uselessness and inability to assume a normal optimism 
with regard to the future. The manual indicates that some high scoring 
persons will change in response to improved environment or to pep talks and 
psychotherapy, but will be likely to remain subject to other attacks. 
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In addition to scoring high on the D scale, this same subject measured 
above the marginal high T-score of 70 on the Social I. E. Scale (Si) - Ik» 
This high score as defined by the manual is a tendency to withdraw from 
social contact with others. 
One other subject who was among the five measuring above 70 on the 
Pd Scale, also measured above the marginal high T-score of 70 on the Schi¬ 
zophrenia Scale (Sc). This subject's score was 72. This high score sug¬ 
gests that the subject has a tendency toward being characterized by bizarre 
and unusual thoughts or behavior. 
One other subject was the only one to measure above the high marginal 
T-score on the Hypomania Scale (Ma). This subject is depicted by a high 
score as being marked by over productivity in thought and action. The 
manual points out that persons with high T-scores have usually gotten into 
trouble because of undertaking too many things, and is active and enthusi¬ 
astic. 
A fifth subject measured above the high marginal T-score on four 
clinical scales. In addition to a high T-score of 76 on the Pd Scale, high 
scores appeared for, Paranoia (Pa)j Psychasthenia (Pt); and Schizophrenia 
Scales (Sc). There is apparent need for further clinical interpretation, 
evolving from phases of this subject's personality measuring above what is 
considered normal, and may indicate signs of psychological abnormality. 
The personalities of the majority of the subjects (seven) were 
assessed as being free of traits that are commonly characteristic of dis¬ 
abling psychological abnormality. 
It is apparent that the group as a whole measured within the high 
margin of 70 and the low margin of 30. And that further clinical interpre¬ 
tation is needed for proper diagnosis of five subjects personalities. 
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Otis Quick Scoring Mental Ability Test 
The I. Qt *s of the Negro Students as Measured by the Otis Quick Scor¬ 
ing Mental Abilities Test, Gamma Form.—The subjects in this study were ad¬ 
ministered the Otis Quick Scoring Mental Ability Test, Gamma Form. The 
purpose of this instrument is to measure the mental ability - thinking power 
or the degree of maturity of the mind. 
It should be understood from the outset that it is not possible to 
measure mental ability directly. It is possible only to measure the effect 
mental ability has had in enabling the pupil to acquire certain knowledge 
and mental skill. 
Table 36 shows the individual I. Q.'s measured for each subject, and 
which ranged from 112 to 129. 
TABLE 36 
OTIS QUICK SCORING MENTAL ABILITY TEST, GAMMA FORM 
Subjects I. Q. This percent of pupils 
make these I. Q.'s 
I 122 10 
II 123 10 
III 121 10 
IV 119 25 
V H3 25 
VI 125 10 
VII 112 25 
VIII 112 25 
IX 127 5 
X 128 5 
XI 129 5 
XII 115 25 
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The above table which presents the scores of the subjects yielded 
the following interpretations. 
Five subjects, IV, V, VII, VIII, and III had I. Q. scores ranging 
from 112 to 119. These scores placed the five subjects at a level where 
2$% of all students taking this test score. 
Four subjects made I. Q.*s ranging from 121 to 125, these were Sub¬ 
jects I, II, III, and VI. This range of I. Q.'s placed these four students 
at a level where 10 per cent of all students administered this test made 
scores, ranging from 121 to 125. 
The three highest I. Q.'s measured were for Subjects IX, X and XI, 
and the three scores, 127> 128 and 129, respectively, placed these subjects 
at the level where five per cent of all students taking this test score. 
These data show that the I. Q.'s of these twelve students who were 
chosen to desegregate the aforementioned institutions were above the national 
norm for average on the Otis Quick Scoring Mental Ability Test, Gamma Form. 
Other Information About the Subjects used in this Study.—Data in 
Table 37 gives additional information on the twelve students. The sex of 
each subject was not disclosed so as to further minimize the chances for 
identification of subjects. There were however, six female and six male 
subjects involved. Columns also indicate the number of opinionnaires sent 
out for each student and the number of returns received for each, and the 
sex of the teachers who complied with requested information. 
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TABLE 37 
OTHER INFORMATION ABOUT SUBJECTS 
Subject 








Sex of Teachers 
Responding 
I 17 High 
School 
5 5 U Female 
1 Male 
II 18 High 
School 
7 2 Female 
3 Male 
III 18 High 
School 
7 6 6 Female 
IV 18 High 
School 
6 U 1* Female 
V 17 High 
School 
7 3 3 Female 
VI 18 High 
School 
5 5 3 Female 
2 Male 
VII 17 High 
School 
k 3 1 Female 
2 Male 
VIII 17 High 
School 
6 2 1 Female 
1 Male 
IX 18 College 8 l 1 Male 
X 18 College 9 1 1 Male 
XI 19 College 5 k U Male 
XII 19 College 5 3 3 Male 
Total 8 High School 7U 
U College 
U2 2U Female 
18 Male 
CHAPTER IH 
SUMMARY AND CONCLUSIONS 
Problem and Methodology«--The problem of this study was to ascertain 
the psychological adjustment, with special emphasis on certain aspects of 
the personalities, of the Negro students, formerly in attendance at Negro 
high school and colleges in Atlanta, Georgia, who were responsible for the 
desegregation of the public schools of Atlanta, the University of Georgia, 
Athens, Georgia, and Georgia Tech in Atlanta, Georgia* 
The purpose of this study was to determine the psychological adjust¬ 
ment of the students who desegregated the white public schools of Atlanta 
in September, 1961, the University of Georgia in January, 1961, and Georgia 
Tech in September, 1961* More precisely, the study proposed to determine 
the relationship between social acceptance or rejection on academic achieve¬ 
ment, It also sought to find out if participation of lack of participation 
in extra-curricular activities had any affect pn the academic achievement 
of the students. This study examined to what extent parents played a part 
in the success of the students, and what white teacher's opinions were of 
certain traits, assets, weaknesses and idiosyncracies. 
This study was conducted at selected meeting places in Atlanta, Georgia 
and was conducted during the months of February, March, April and May, 
The method of research used in this study was the descriptive survey, 
and a form of the case study, utilizing a questionnaire, a mental abilities 
test, a personality test, a personal data form and interviews. 
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The cooperation of participants was obtained* The related literature 
was surveyed. The writer prepared a personal data form which was sent to 
the teachers of the desegregated institutions, and also prepared the 
questionnaire which was used to obtain information from the participants in 
the study. Interviews with the subjects were arranged to establish rapport 
and the administration of the instruments used took place at the convenience 
of the subjects between February and May, 1963» 
The Otis Quick-Scoring Mental Ability Test - Gamma form was administered 
to the subjects to determine the thinking power or the degree of maturity 
of their minds. The Minnesota Multiphasic Personality Inventory was ad¬ 
ministered to assess the personalities of these students. The subjects 
were also given a questionnaire to answer concerning the types of problems 
they encountered, the social interaction or lack of it and the socio¬ 
economic backgrounds from which these students came. Teachers who taught 
these twelve students during their first year in the desegregated schools 
were mailed an opinionnaire, on which they were asked to record their 
judgments of the personalities, character and performance of these students, 
according to certain scales and add any comments they wished. 
Results of the questionnaire, personal data form and tests were 
obtained for each individual, assembled, analyzed and interpreted into 
tables and figures, accompanied by verbal descriptions. 
Limitations of the Study,—The limitations of this study were as 
follows* First, the construction of the opinionnaire and questionnaire were 
geared primarily toward the high school subjects, rather than toward "all 
subjects", high school and college. 
Second, the descriptive adjectives in the opinionnaire did not convey 
to «n teachers the meaning desired by the writer, hence responses could 
not be made in all cases. 
Third, the ambiguity of some statements in the questionnaire was in¬ 
tentional on the part of the writer, in order to enhance the validity of 
the answers, but this tended to render some questions unanswerable for 
some participants. 
Summary of Related Literature.—The literature surveyed for this study 
has been synthesized and the writer found that it presented the same basic 
ideas, about the psychological effects of segregation on the Negro 
personality, about the experiences Negro students had in desegregated in¬ 
stitutions and the progress being made in desegregation. 
The authors tend to agree with the fact that segregation effects the 
personalities of Negro and white children alike, but particularly the Negro. 
And also with the 195U Supreme Court decision which declared that equal 
facilities, equally good buildings, equally good teachers, equally good 
text books and equally good courses of study still did not equalize the 
intangible factor resulting from forced separation, that of "inferiority.” 
The Negro reflects in his personality make-up social conditions in 
his life. Clinical observations have suggested hypotheses that, the Negro 
acts out his hostility towards members of his own group, and that they 
devaluate themselves as a result of the white dominated south. One author 
pointed out that thwarting of the Negro youth’s ability to achieve the 
American dream leads to the development of compensatory personality traits, 
upper-class complacency and lower-class aggression. 
Another author points out that there is such a thing as a Negro per¬ 
sonality, with a distinctive configuration, growing out of his living in 
culture as the corresponding white personality, having to accept the same 
social goals, but without the ability to achieve them. 
Summary of the literature about the Negro student in the desegregated 
environment points out that the general atmospheres at first were not com- 
fortable ini the mixed schools, and that the Negro pupils tend to fall 
behind in school subjects as a result of the unrealistic principle of 
separate but equal. 
There was an absence of disturbing incidents, and adjustment of both 
groups was made in a constructive and friendly manner. 
Literature reporting on the progress in desegregation revealed the 
efforts of institutions to limit and prohibit social interaction, even to 
the point where "no mixed social affairs" were allowed on some campuses, 
"Where limited participation was allowed very little was found in athletics, 
almost none in the transfer of this interaction to the social world of 
dating, partying, or otherwise fraternizing in the off-campus community. 
The longer an integrated situation operates the more spontaneous 
interaction will occur, as Negro pupils pointed out that they were much 
more at ease, less shy and more responsive their second year in desegre¬ 
gated schools. 
Summary of Findings,—The significant findings of this research were 
summarized and are presented for the four instruments in the following 
paragraphs. 
From the experiences of the twelve Negro students in their first year 
at a desegregated institution, as interpreted from the questionnaire, the 
findings are as follows: 
The Negro students enrolled in designated, previously all white schools 
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of their own choosing. They remained through this first year in these in¬ 
stitutions of learning, on a whole, in unfriendly atmospheres with rapport 
not being established easily, uninvited to participate in activities beyond 
an academic nature. In a majority of instances grades were lower than those 
made in previous years, but students felt that this was not a result of 
teacher bias, but primarily from the new teaching methods. Greatly 
challenged by these methods, they strived to attain grades as high as those 
received in previous years, and on a whole, were able to overcome this 
obstacle through preparation, time and experience. 
For the majority social inactivity tended to suppress the development 
of school spirit these students acquired for their new schools. These 
students expressed a desire to stay in these schools, despite the lack of 
acceptance, because of a desire to attain and not because of a fear of 
reprisal. They felt that they received the usual degree of motivation In 
the varied socio-economic elements from which they came, a s in previous 
years. 
The students went through this new experience without physical 
violence befalling them, and possessed enough s elf control to not return 
epithets aimed at them. They were given administrative assistance when 
problems requiring same arose. Finally, they emerged all the wiser from 
the experience. 
From the Opinionnaire sent out to aforementioned teachers came the 
following findings about characteristics which were judged from "exceptionally 
above average" to "markedly below average", and on which they were able to 
make "no judgment," 
The teachers of these subjects portrayed, through their individual 
opinions, a group of academically talented students, who, apart from racial 
identity, became a natural part of the student bodies* They received af¬ 
firmative ratings by a majority of teachers as having been alertj responsive 
to dally assignments; having had an aptitude for class work; and having 
produced a satisfactory grade of work; and all having had good attendance* 
The subjects must have been inconspicious in their dress for school 
for they were pictured by instructors as being conventionally attired for 
high school and college, and adequate and above in neatness and cleanliness* 
A considerable awareness of assets was caressed by teachers for the 
group as a whole* Each of the terms the writer chose as assets was re¬ 
cognized in some member of the group, though the predominant traits for 
the students were "diligence", "emotional stability" and "physical and 
mental health." With one exception, these subjects did not display any 
observable nervous traits, and with two exceptions, did not exhibit what 
teachers thought to be idiosyncracies* 
Ihe ratings on "MANNERS" gave conclusive proof that the decorum of 
the group was depicted as being of a very high caliber. A very high degree 
of "INITIATIVE" and "SELF-OBJECTIVITY" was characteristic of the majority 
of the group, as well as an exceptionally high degree of "DEPENDABILITY and 
INTEGRITY." 
The majority of the group satisfied their teachers' expectations of 
cooperation, enthusiasm for the subject matter, and understanding and ex¬ 
pressing ideas and information. However, some classroom organization 
rendered the opportunity to observe this trait inoperative. There were 
other opportunities where teachers were able to recognize the calm and 
constructive use of criticism and a desire to correct weaknesses for the 
majority of the group. 
Tolerance and pliancy for the group as a whole apparently fostered 
the peaceful relations that existed in the newly desegregated situations. 
With such judgments as have been expressed above for the majority of 
this group, future successes were seemingly inevitable, teachers indicated. 
The nature of the several instances of extended appraisal beyond the 
questions inherent in the opinionnaire indicated a desire for some teachers 
to give further recognition to some deserving students. 
The MMPI profiles depicted the majority (seven) of the group as 
being free of disturbing traits which would not be considered characteristic 
of the normal personality. Five of the subjects scored above the marginal 
high T-score of 70 on six of the clinical scales and the (Si) Social I.E. 
Scale. These clinical scales were» Psychopathic Deviate; Depression; 
Schizophrenia; Hypomania; Paranoia and Psychasthenia. The profiles on the 
above scales indicated a need for further clinical interpretation as to the 
seriousness of implied psychological abnormality. None of the subjects 
scored below the marginal low T-score of 30. 
It mi^it also be pointed out here that there appeared to be some 
correlation between teachers* judgments, as expressed in the section of 
this dealing with the opinionnaire and the profiles on the MPI. This is 
especially true of the profile of Subject VII on the MMPI and teachers* 
judgments depicted by the opinionnaire. This subject scored above the marginal 
high of 70 on the Depression and Social I.E. Scales. Teachers tended to 
regard the subject as "withdrawn1*, with "PROMISE" for future success un¬ 
certain. The student indicated on the questionnaire administered by 
the writer, that he/she participated very little and made no friends. The 
scales on which he/she scored high depict her/him as having poor morale of 
the emotional type with a feeling of uselessness and inability to assume a 
normal optimism with regard to the future, and having a tendency to with¬ 
draw from social contact with others. " 
Subject I had also been judged by some of the teachers replying to the 
opinionnaire as being "withdrawn." This subject scored above 70 on the 
Schizophrenia Scale, which depicts his/her as "being characterized by bizarre 
and unusual thoughts and behavior." There appears to be some relationship 
between teachers* judgments and this profile score on the MMPI. 
The I. Q.*s of the twelve Negro students ranged from 112 to 129, as 
measured by the Otis Quick-Scoring Test of Mental Ability, Gamma form, and 
indicated that these students were all above what is considered "normal" 
intelligence. 
Conclusions.—The analysis and interpretation of the data concerning 
the twelve Negro students used in this research would seem to warrant the 
following conclusions: 
1. That social acceptance or rejection probably was not a 
strategic determinant affecting the achievement of the 
subjects. 
2. In the opinions of the students, participation in extra¬ 
curricular activities seemingly was not a compelling force 
in retarding academic achievement. 
3. With three exceptions, students reported, when asked to 
compare grades made in previous years with grades made their 
first year in the new school, that grades were lower primarily 
as a result of new teaching methods. 
U. According to students* perceptions it might be concluded that 
the level of encouragement by parents was the same as had 
been given students in previous years. 
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5. That the assets of the students more than balanced the 
weaknesses or idiosyncracies observed by the teachers who 
taught them their first year in the desegregated schools. 
6. That desirable traits, such as good manners, initiative, de¬ 
pendability, integrity and self-objectivity, were characteristic 
of a majority of the group. 
7. MMPI profiles pointed out abnormal tendencies in the personalities 
of five subjects, while seven subjects had profiles which depicted 
reasonably normal personalities. 
8. The conclusions drawn from I.Q.*s made on the Otis Quick-Scoring 
Test of Mental Ability were that these twelve subjects were 
all above the established norm for average intelligence. 
Implications. —The results of this study have far reaching implications, 
namely: 
1. The nature of learning and academic achievement is not totally 
disciplined by social acceptance or rejection. 
2. The- malady of the new situation was circumvented by the unique 
psychological make-up of the Negro students involved in the 
desegregating process. 
3. School spirit tends to be at a low level when participation 
in activities which contribute to its development is not 
possible. 
lu A more comprehensive method of instruction results, in many 
instances, in lower academic achievement until the new ex¬ 
perience has been overcome. 
5. Parental encouragement which seems to have fostered academic 
success was present this year as well as in previous years, 
therefore, this type of encouragement seems to be a factor in 
helping young people to achieve. 
6. The kinds of qualities recognized by teachers, such as, 
initiative, integrity, self-objectivity and diligence, 
helped these students get along in the classrooms. 
7. Teachers* acceptances of these Negro students may have com¬ 
pensated for the lack of acceptance by peers, and consequently 
fostered adjustment. 
8. The students studied in this research were chosen for the 
desegregating project because of academic ability and academic 
success which seemed apparent. 
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Recommendations.—Careful analysis and interpretation of the findings, 
conclusions and implications from this research would appear to warrant 
the following recommendations! 
Negro students should acquire an interest in and .a desire for relevant 
knowledge, in order to become prepared for the ever widening opportunities 
that are unfolding in today* s world. 
Parents and teachers of Negro students should become more aware of the 
physical and psychological needs of their youth, in order to assist and 
motivate them in making wholesome adjustments to different, but real, 
educational situations. 
The administration and faculties of schools that are still predomi¬ 
nantly Negro should evaluate the adequacy of their methodologies, concepts 
and teaching techniques in engaging young people in broad and challenging 
experiences. 
The administrators, faculties and students of desegregated in¬ 
stitutions should strive to establish a psychological climate so in keeping 
with democratic spirit and tradition that all students might profit 
maximally from instruction. 
The writer also recommends that, further research be done in this 
particular area of interest, in regard to the Negro students who have 
recently transferred to predominantly white schools, in order to assess 
their successes or failures. 
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1. Were you concerned about the possibility of not receiving 
grades as high as those previously earned, due to bias of 
new teachers? 
2. Did you fear physical harm that might have come to you? 
3* I did not feel conspicuous at first. 
k. I was isolated by all the students on occasions where a 
social atmosphere prevailed 
Was there ever total rejection of you by students and 
teachers? 
6. Feelings of distance between me and other classmates 
appeared to be lessened by the end of the school term. 
7* Was special preparation necessary to avoid embarrassment 
by teachers calling on you when you were unprepared? 
8. Do you feel that grades were better as a result of having 
had to make special preparations to avoid embarrassment 
or comparable capacity? 
9. I received encouragement from home, more-so than in 
previous years. 
10. Were you invited not to attend night activities put 
on by the school? 
11. My parents encouraged me because they know the value of 
a good high school background. 
12. If I had done poorly or failed, my parents would have 
sent me off to boarding school to avoid humiliation. 
13* If you received any grades lower than those previously 
made do you feel they were the result of new teaching 
methods? 
lit. If you had fear of physical harm, was it sometimes great 
enough to make you want to leave the new school? 
15. If you felt conspicuous, did this feeling last all year? 
16. Did any of the students ever give you words of encourage¬ 
ment or words that carried a friendly air? 





















18. If gradual acceptance by some appeared, did this encourage 
you to be more aggressive? 
19. Was special preparation necessary because you felt that you 
were not as eloquent as other classmates? 
20. Did you rationalize your social inactivity by giving this 
time to your studies? 
21. I retaliated against hecklers by using a few epithets my¬ 
self. 
22. I received encouragement at home because my parents felt 
I would have given up. 
23» Ify parents are white collar workers. 
24. Were your grades first semester lower than grades you had 
made in previous years? 
25. Were you confident that you could achieve grades comparable 
to those earned in your old school? 
26. Have you ever felt that you would fair better in your old 
school? 
27. Did you stay because you do not like being defeated? 
28. Did you ever feel like retaliating against name callers 
by calling a few names yourself? 
29. I was invited to participate in all school activities 
that I had the occasion to be connected with. 
30. If there were feelings of rejection did they tend to put 
a damper on your school spirit? 
31. If special preparation for class vas necessary, did you 
make it because you wanted to show your capacity for 
learning? 
32. Did you feel your grades were as good as they always were? 
33. Did you receive encouragement from home? 
34. I took part in at least one varsity sport. 
35. My parents own their own home. 





















37» Both of my parents are high school graduates. 
38. I received encouragement at home because ny parents felt 
1 needed some encouragement at home since 1 wasn't getting 
any at school. 
39. Do you think that social inactivity connected with school 
activities, if there was any was good in that it left 
you more time to study? 
liO. If you made special preparation for classes, was it to 
show superiority? 
1*1. Did you acquire greater feelings of loyalty for your 
school by the end of the year, if you didn't have this 
already. 
1*2. Did you attend many night activities put on at the school 
or by the school? 
I4.3. Do you feel that you were being challenged to your great¬ 
est capacity in your old school? 
1*1*. Do you feel that you have stayed because of a desire to 
attain? 
1*5. I later made friends or acquaintances among some of the 
early hecklers. 
1*6. I feel that I enjoyed a great degree of social accepta¬ 
bility among the student body? 
1*7. Was the final decision to enter a previously all white 
school yours? 
1*8. Do you feel there is a greater challenge at the school 
you are not attending? 
1*9. Did you stay because you did not want to face the em¬ 
barrassment connected with returning to your old school? 
50. Do you think your persistence won friends for you among 
students who were not prone to be friendly at first? 

















52. Did your school have dances or any other social functions 








I found it necessary to make special preparation for class 
participation. 
Did you feel that other classmates had more class partici¬ 
pation because of superior instruction? 
Do you think you could have done as well and kept up with 
personal as well as social (school) activities? 
The president or principal did not help discipline students 
responsible for disturbances. 
My parents gave me constant encouragement because they would 
have been embarrassed if 1 had not remained in the school. 
Both of my parents have college degrees. 
The president or principal was sympathetic toward me and 









NAME OF STUDENT   DATE 
SCHOOL  COURSE _ 
Check yes or no for items 1 through 5 
1. Did the student respond to daily assignments? Yes No 
2. Did he or she keep awake in class? Yes No 
3. Was he or she regular and punctual in attendance? Yes No 
U. Was his or her grade of work satisfactory? Yes No 
5. Did he or she show an aptitude for his class work? Yes No 
Circle the applicable terms for items 6 through 8 
6. What, seemingly, in your estimation were his or her greatest assets? 
Creativity - ability to organize - critical thinking - diligence - 
curiosity - physical maturity - physical and mental health - emotional 
stability - social maturity - independence. 
7. What, in your estimation was his or her greatest weakness? Dependent - 
cruel - intolerant - arrogant - ruthless - imitative - deceitful - 
withdrawn. 
8. Did student possess any so-called nervous traits? Twitching of muscles 
scowling - grimacing - twisting of hair - biting or wetting of lips - 
biting the nails - stammering - blushing - constant restlessness - 
blinking. 
9» What idiosyncracies, if any, did you observe?  
10. What grade did you submit for him or her?  
Please feel free to extend your appraisal beyong the point of these 
questions. Attach a separate sheet hereto, if necessary. 
1# 
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The Characteristics below are briefly defined. Consider each, and, in turn 
encircle the number in the scale that most nearly represents your judgment 
of the student. Encircle zero if you offer no judgment. Indicate instances 
that support your judgment on a separate sheet of paper, if desired. 
Exceptionally 
Above Above 








APPEARANCE 5 h 
(Neat, clean, appro¬ 
priate in attire) 
3 2 1 0 
MANNERS $ U 
(Refined, virile, courteous 
thoughtful, tactful) 
3 2 1 0 
INITIATIVE 5 il 
(industrious, creative, 
can lead or follow, 
can work independently) 
DEPENDABILITY AND INTEGRITY 
3 2 1 0 
5 U 
(Responsible, met obligations 
promptly, effectively, honest) 
3 2 1 0 
CLASSROOM ACTIVITY 5 U 
(Cooperative,intelligent, 
enthusiastic, quick and 
accurate in grasping and 
sharing ideas and information) 
3 2 1 0 
SELF-OBJECTIVITY 5 il 
(Took criticism calmly and used 
it constructively, emotionally 
stable, willing to correct faults 
or weaknesses) 
3 2 1 0 
CITIZENSHIP 5 U 
(Able to work with and for 
people, tolerant) 
3 2 1 0 
PROMISE $ U 
(Likelihood for success in 
further study and in future 
life) 
3 2 1 0 
METROPOLITAN SCHOOL DEVELOPMENT COUNCIL 
CITY OF ATLANTA AND FULTON COUNTY BOARDS OF EDUCATION 
22U Central Avenue, S. W. 
Atlanta, Georgia 
Dear 
Enclosed you will find a copy of a Student Rating Scale prepared by 
Mrs. Anne B. Harris, a member of the school faculty at Turner High School. 
Mrs. Marris is conducting a study entitled, "Psychological Adjustment With 
Special Emphasis on Personalities, of the Negro Students Who Desegregated 
the Public Schools of Atlanta, Georgia Tech and the University of Georgia". 
Her research proposal has been reviewed by the Research Screening Committee, 
appointed by Dr. Letson. Mrs. Harris is requesting that you complete the 
enclosed Rating Scale and Personal Data form on the student whose name 
appears thereon. The information on any individual student will be treated 
anonymously in Mrs. Harris' thesis. You are requested to leave your Rating 
Sheet on the student unsigned. 
Your participation in providing this information will be greatly 
appreciated, but your decision is entirely a matter left to your discretion. 
Sincerely yours, 
/s/ John S. Martin 




1088 Lena Street, N. W 
Atlanta 1U> Georgia 
May 7, 1963 
Dear Teacher* 
Enclosed you will find a rating scale which I am 
desirous of having you complete on the Negro student who 
was in one of your classes during the 1961-1962 school 
year. 
The desired information is needed to complete a 
study of "The Psychological Adjustment, With Special 
Emphasis on the Personalities, of the Negro Students 
Who Desegregated the Public Schools of Atlanta, Georgia 
Tech and the University of Georgia". Permission to 
send this questionnaire has been granted by the Atlanta 
Board of Education. 
All information will be held in my strictest confi¬ 
dence. 
Thanking you in advance for your cooperation. 
Cordially yours, 
/s/ Anne B. Harris 
Anne B. Harris 
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Elementary and high school education, Memphis, 
Tennessee. Attended the University of Dubuque, 
Dubuque, Iowa, 195U-1956. Graduated from Howard 
University, Washington, D. C., 1958. Attended 
graduate school at the University of Tennessee. 
Classroom teacher, Social Studies, Memphis, 
Tennessee. Presently at Turner High School, 
Atlanta, Georgia. 
Bom April 26, 1936 in Memphis, Tennessee. Single. 
Member Mississippi Boulevard Christian Church, 
Memphis, Tennessee. 
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DO NOT OPEN UNTIL TOLD TO DO SO 
/booklet lab the Mitut&ioia 
MULTIPHASIC PERSONALITY 
INVENTORY 
STARKE R. HATHAWAY. Ph.D., and J. CHARNLEY McKINLEY, M.D. 
This inventory consists of numbered statements. Read 
each statement and decide whether it is true as ap- 
plied to you or false as applied to you. 
You are to mark your answers on the answer sheet 
you have. Look at the example of the answer sheet 
shown at the right. If a statement is TRUE or MOSTLY 
TRUE, as applied to you, blacken between the lines in the column headed 
T. (See A at the right.) If a statement is FALSE or NOT USUALLY TRUE, as 
applied to you, blacken between the lines in the column headed F. (See 
B at the right.) If a statement does not apply to you or if it is something 
that you don't know about, make no mark on the answer sheet. 
Remember to give YOUR OWN opinion of yourself. Do not leave any 
blank spaces if you can avoid it. 
In marking your answers on the answer sheet, be sure that the number 
of the statement agrees with the number on the answer sheet. Make your 
marks heavy and black. Erase completely any answer you wish to 
change. Do not make any marks on this booklet. 
Remember, try to make some answer to every statement. 
NOW OPEN THE BOOKLET AND GO AHEAD. 
Section of an- 
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Published by THE PSYCHOLOGICAL CORPORATION. New York 
Copyright 1943 by the University of Minnesota. All rights reserved. 
Printed in U.S.A. 47-181 TB 
DO NOT MAKE ANY MARKS ON THIS BOOKLET 
1. I like mechanics magazines. 
2. I have a good appetite. 
3. I wake up fresh and rested most mornings. 
4. I think I would like the work of a librarian. 
5. I am easily awakened by noise. 
6. I like to read newspaper articles on crime. 
7. My hands and feet are usually warm enough. 
8. My daily life is full of things that keep me in¬ 
terested. 
9. I am about as able to work as I ever was. 
10. There seems to be a lump in my throat much of 
the time. 
11. A person should try to understand his dreams 
and be guided by or take warning from them. 
12. I enjoy detective or mystery stories. 
13. I work under a great deal of tension. 
14. I have diarrhea once a month or more. 
15. Once in a while I think of things too bad to talk 
about. 
16. I am sure I get a raw deal from life. 
17. My father was a good man. 
18. I am very seldom troubled by constipation. 
19. When I take a new job, I like to be tipped off on 
who should be gotten next to. 
20. My sex life is satisfactory. 
21. At times I have very much wanted to leave 
home. 
22. At times I have fits of laughing and crying that 
I cannot control. 
23. I am troubled by attacks of nausea and vomiting. 
24. No one seems to understand me. 
25. I would like to be a singer. 
26. I feel that it is certainly best to keep my mouth 
shut when I'm in trouble. 
27. Evil spirits possess me at times. 
28. When someone does me a wrong I feel I should 
pay him back if I can, just for the principle of 
the thing. 
29. I am bothered by acid stomach several times a 
week. 
30. At times I feel like swearing. 
31. I have nightmares every few nights. 
32. I find it hard to keep my mind on a task or job. 
33. I have had very peculiar and strange experi¬ 
ences. 
34. I have a cough most of the time. 
35. If people had not had it in for me I would have 
been much more successful. 
36. I seldom worry about my health. 
37. I have never been in trouble because of my sex 
behavior. 
38. During one period when I was a youngster I 
engaged in petty thievery. 
39. At times I feel like smashing things. 
40. Most any time I would rather sit and daydream 
than to do anything else. 
4L I have had periods of days, weeks, or months 
when I couldn't take care of things because I 
couldn't "get going." 
42. My family does not like the work I have chosen 
(or the work I intend to choose for my life work). 
43. My sleep is fitful and disturbed. 
44. Much of the time my head seems to hurt all 
over. 
45. I do not always tell the truth. 
GO ON TO THE NEXT PAGE 
46. My judgment is better than it ever was. 
47. Once a week or oftener I feel suddenly hot all 
over, without apparent cause. 
48. When I am with people I am bothered by hear¬ 
ing very queer things. 
49. It would be better if almost all laws were thrown 
away. 
50. My soul sometimes leaves my body. 
51. I am in just as good physical health as most of 
my friends. 
52. I prefer to pass by school friends, or people I 
know but have not seen for a long time, unless 
they speak to me first. 
53. A minister can cure disease by praying and 
putting his hand on your head. 
54. I am liked by most people who know me. 
55. I am almost never bothered by pains over the 
heart or in my chest. 
56. As a youngster I was suspended from school 
one or more times for cutting up. 
57. I am a good mixer. 
58. Everything is tinning out just like the prophets 
of the Bible said it would. 
59. I have often had to take orders from someone 
who did not know as much as I did. 
60. I do not read every editorial in the newspaper 
every day. 
61. I have not lived the right kind of life. 
62. Parts of my body often have feelings like burn¬ 
ing, tingling, crawling, or like "going to sleep." 
63. I have had no difficulty in starting or holding 
my bowel movement. 
64. I sometimes keep on at a thing until others lose 
their patience with me. 
65. I loved my father. 
66. I see things or animals or people around me 
that others do not see. 
67. I wish I could be as happy as others seem to be. 
68. I hardly ever feel pain in the back of the neck. 
69. I am very strongly attracted by members of my 
own sex. 
70. I used to like drop-the-handkerchief. 
71. I think a great many people exaggerate their 
misfortunes in order to gain the sympathy and 
help of others. 
72. I am troubled by discomfort in the pit of my 
stomach every few days or oftener. 
73. I am an important person. 
74. I have often wished I were a girl. (Or if you are 
a girl) I have never been sorry that I am a girl. 
75. I get angry sometimes. 
76. Most of the time I feel blue. 
77. I enjoy reading love stories. 
78. I like poetry. 
79. My feelings are not easily hurt. 
80. I sometimes tease animals. 
81. I think I would like the kind of work a forest 
ranger does. 
82. I am easily downed in an argument. 
83. Any man who is able and willing to work hard 
has a good chance of succeeding. 
84. These days I find it hard not to give up hope of 
amounting to something. 
85. Sometimes I am strongly attracted by the per¬ 
sonal articles of others such as shoes, gloves, 
etc., so that I want to handle or steal them 
though I have no use for them. 
86. I am certainly lacking in self-confidence. 
87. I would like to be a florist. 
88. I usually feel that life is worth while. 
89. It takes a lot of argument to convince most 
people of the truth. 
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90. Once in a while I put off until tomorrow what 
I ought to do today. 
91. I do not mind being made fun of. 
92. I would like to be a muse. 
93. I think most people would lie to get ahead. 
94. I do many things which I regret afterwards (I 
regret things more or more often than others 
seem to). 
95. I go to church almost every week. 
96. I have very few quarrels with members of my 
family. 
97. At times I have a strong urge to do something 
harmful or shocking. 
98. I believe in the second coming of Christ. 
99. I like to go to parties and other affairs where 
there is lots of loud fun. 
100. I have met problems so full of possibilities that 
I have been unable to make up my mind about 
them. 
101. I believe women ought to have as much sexual 
freedom as men. 
102. My hardest battles are with myself. 
103. I have little or no trouble with my muscles 
twitching or jumping. 
104. I don't seem to care what happens to me. 
105. Sometimes when I am not feeling well I am 
cross. 
106. Much of the time I feel as if I have done some¬ 
thing wrong or evil. 
107. I am happy most of the time. 
108. There seems to be a fullness in my head or 
nose most of the time. 
109. Some people are so bossy that I feel like doing 
the opposite of what they request, even though 
I know they are right. 
110. Someone has it in for me. 
111. I have never done anything dangerous for the 
thrill of it. 
112. I frequently find it necessary to stand up for 
what I think is right. 
113. I believe in law enforcement. 
114. Often I feel as if there were a tight band about 
my head. 
115. I believe in a life hereafter. 
116. I enjoy a race or game better when I bet on it. 
117. Most people are honest chiefly through fear of 
being caught. 
118. In school I was sometimes sent to the principal 
for cutting up. 
119. My speech is the same as always (not faster 
or slower, or slurring; no hoarseness). 
120. My table manners are not quite as good at 
home as when I am out in company. 
121. I believe I am being plotted against. 
122. I seem to be about as capable and smart as 
most others around me. 
123. I believe I am being followed. 
124. Most people will use somewhat unfair means 
to gain profit or an advantage rather than to 
lose it. 
125. I have a great deal of stomach trouble. 
126. I like dramatics. 
127. I know who is responsible for most of my 
troubles. 
128. The sight of blood neither frightens me nor 
makes me sick. 
129. Often I can't understand why I have been so 
cross and grouchy. 
130. I have never vomited blood or coughed up 
blood. 
131. I do not worry about catching diseases. 
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132. I like collecting flowers or growing house 
plants. 
133. I have never indulged in any unusual sex 
practices. 
134. At times my thoughts have raced ahead faster 
than I could speak them. 
135. If I could get into a movie without paying and 
be sure I was not seen I would probably do it. 
136. I commonly wonder what hidden reason 
another person may have for doing something 
nice for me. 
137. I believe that my home life is as pleasant as 
that of most people I know. 
138. Criticism or scolding hurts me terribly. 
139. Sometimes I feel as if I must injure either my¬ 
self or someone else. 
140. I like to cook. 
141. My conduct is largely controlled by the customs 
of those about me. 
142. I certainly feel useless at times. 
143. When I was a child, I belonged to a crowd or 
gang that tried to stick together through thick 
and thin. 
144. I would like to be a soldier. 
145. At times I feel like picking a fist fight with 
someone. 
146. I have the wanderlust and am never happy un¬ 
less I am roaming or traveling about. 
147. I have often lost out on things because I 
couldn't make up my mind soon enough. 
148. It makes me impatient to have people ask my 
advice or otherwise interrupt me when I am 
working on something important. 
149. I used to keep a diary. 
150. I would rather win than lose in a game. 
151. Someone has been trying to poison me. 
152. Most nights I go to sleep without thoughts or 
ideas bothering me. 
153. During the past few years I have been well 
most of the time. 
154. I have never had a fit or convulsion. 
155. I am neither gaining nor losing weight. 
156. I have had periods in which I carried on ac¬ 
tivities without knowing later what I had been 
doing. 
157. I feel that I have often been punished without 
cause. 
158. I cry easily. 
159. I cannot understand what I read as well as I 
used to. 
160. I have never felt better in my life than I do now. 
161. The top of my head sometimes feels tender. 
162. I resent having anyone take me in so cleverly 
that I have had to admit that it was one on me. 
163. I do not tire quickly. 
164. I like to study and read about things that I am 
working at. 
165. I like to know some important people because 
it makes me feel important. 
166. I am afraid when I look down from a high 
place. 
167. It wouldn't make me nervous if any members 
of my family got into trouble with the law. 
168. There is something wrong with my mind. 
169. I am not afraid to handle money. 
170. What others think of me does not bother me. 
171. It makes me uncomfortable to put on a stunt 
at a party even when others are doing the 
same sort of things. 
172. I frequently have to fight against showing that 
I am bashful. 
173. I liked school. 
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174. I have never had a fainting spell. 
175. 1 seldom or never have dizzy spells. 
176. I do not have a great fear of snakes. 
177. My mother was a good woman. 
178. My memory seems to be all right. 
179. I am worried about sex matters. 
180. I find it hard to make talk when I meet new 
people. 
181. When I get bored I like to stir up some excite¬ 
ment. 
182. I am afraid of losing my mind. 
183. I am against giving money to beggars. 
184. I commonly hear voices without knowing where 
they come from. 
185. My hearing is apparently as good as that of 
most people. 
186. I frequently notice my hand shakes when I try 
to do something. 
187. My hands have not become clumsy or awk¬ 
ward. 
188. I can read a long while without tiring my eyes. 
189. I feel weak all over much of the time. 
190. I have very few headaches. 
191. Sometimes, when embarrassed, I break out in 
a sweat which annoys me greatly. 
192. I have had no difficulty in keeping my balance 
in walking. 
193. I do not have spells of hay fever or asthma. 
194. I have had attacks in which I could not control 
my movements or speech but in which I knew 
what was going on around me. 
195. I do not like everyone I know. 
196. I like to visit places where I have never been 
before. 
197. Someone has been trying to rob me. 
198. I daydream very little. 
199. Children should be taught all the main facts of 
sex. 
200. There are persons who are trying to steal my 
thoughts and ideas. 
201. I wish I were not so shy. 
202. I believe I am a condemned person. 
203. If I were a reporter I would very much like to 
report news of the theater. 
204. I would like to be a journalist. 
205. At times it has been impossible for me to keep 
from stealing or shoplifting something. 
206. I am very religious (more than most people). 
207. I enjoy many different kinds of play and 
recreation. 
208. I like to flirt. 
209. I believe my sins are unpardonable. 
210. Everything tastes the same. 
211. I can sleep during the day but not at night. 
212. My people treat me more like a child than a 
grown-up. 
213. In walking I am very careful to step over side¬ 
walk cracks. 
214. I have never had any breaking out on my skin 
that has worried me. 
215. I have used alcohol excessively. 
216. There is very little love and companionship in 
my family as compared to other homes. 
217. I frequently find myself worrying about some¬ 
thing. 
218. It does not bother me particularly to see animals 
suffer. 
219. I think I would like the work of a building 
contractor. 
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220. I loved my mother. 
221. I like science. 
222. It is not hard for me to ask help from my friends 
even though I cannot return the favor. 
223. I very much like hunting. 
224. My parents have often objected to the kind of 
people I went around with. 
225. I gossip a little at times. 
226. Some of my family have habits that bother 
and annoy me very much. 
227. I have been told that I walk during sleep. 
228. At times I feel that I can make up my mind 
with unusually great ease. 
229. I should like to belong to several clubs or 
lodges. 
230. I hardly ever notice my heart pounding and I 
am seldom short of breath. 
231. I like to talk about sex. 
232. I have been inspired to a program of life based 
on duty which I have since carefully followed. 
233. I have at times stood in the way of people who 
were trying to do something, not because it 
amounted to much but because of the principle 
of the thing. 
234. I get mad easily and then get over it soon. 
235. I have been quite independent and free from 
family rule. 
236. I brood a great deal. 
237. My relatives are nearly all in sympathy with 
me. 
238. I have periods of such great restlessness that 
I cannot sit long in a chair. 
239. I have been disappointed in love. 
240. I never worry about my looks. 
241. I dream frequently about things that are best 
kept to myself. 
242. I believe I am no more nervous than most others. 
243. I have few or no pains. 
244. My way of doing things is apt to be misunder¬ 
stood by others. 
245. My parents and family find more fault with me 
than they should. 
246. My neck spots with red often. 
247. I have reason for feeling jealous of one or more 
members of my family. 
248. Sometimes without any reason or even when 
things are going wrong I feel excitedly happy, 
"on top of the world." 
249. I believe there is a Devil and a Hell in afterlife. 
250. I don't blame anyone for trying to grab every¬ 
thing he can get in this world. 
251. I have had blank spells in which my activities 
were interrupted and I did not know what was 
going on around me. 
252. No one cares much what happens to you. 
253. I can be friendly with people who do things 
which I consider wrong. 
254. I like to be with a crowd who play jokes on one 
another. 
255. Sometimes at elections I vote for men about 
whom I know very little. 
256. The only interesting part of newspapers is the 
"funnies." 
257. I usually expect to succeed in things I do. 
258. I believe there is a God. 
259. I have difficulty in starting to do things. 
260. I was a slow learner in school. 
261. If I were an artist I would like to draw flowers. 
262. It does not bother me that I am not better look¬ 
ing. 
263. I sweat very easily even on cool days. 
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264. I am entirely self-confident. 
265. It is safer to trust nobody. 
266. Once a week or oftener I become very excited. 
267. When in a group of people I have trouble 
thinking of the right things to talk about. 
268. Something exciting will almost always pull me 
out of it when I am feeling low. 
269. I can easily make other people afraid of me, 
and sometimes do for the fun of it. 
270. When I leave home I do not worry about 
whether the door is locked and the windows 
closed. 
271. I do not blame a person for taking advantage 
of someone who lays himself open to it. 
272. At times I am all full of energy. 
273. I have numbness in one or more regions of my 
skin. 
274. My eyesight is as good as it has been for years. 
275. Someone has control over my mind. 
276. I enjoy children. 
277. At times I have been so entertained by the 
cleverness of a crook that I have hoped he 
would get by with it. 
278. I have often felt that strangers were looking at 
me critically. 
279. I drink an unusually large amount of water 
every day. 
280. Most people make friends because friends are 
likely to be useful to them. 
281. I do not often notice my ears ringing or buzzing. 
282. Once in a while I feel hate toward members of 
my family whom I usually love. 
283. If I were a reporter I would very much like to 
report sporting news. 
284. I am sure I am being talked about. 
285. Once in a while I laugh at a dirty joke. 
286. I am never happier than when alone. 
287. I have very few fears compared to my friends. 
288. I am troubled by attacks of nausea and vomit¬ 
ing. 
289. I am always disgusted with the law when a 
criminal is freed through the arguments of a 
smart lawyer. 
290. I work under a great deal of tension. 
291. At one or more times in my life I felt that some¬ 
one was making me do things by hypnotizing 
me. 
292. I am likely not to speak to people until they 
speak to me. 
293. Someone has been trying to influence my mind. 
294. I have never been in trouble with the law. 
295. I liked "Alice in Wonderland" by Lewis Carroll. 
296. I have periods in which I feel unusually cheer¬ 
ful without any special reason. 
297. I wish I were not bothered by thoughts about 
sex. 
298. If several people find themselves in trouble, the 
best thing for them to do is to agree upon a 
story and stick to it. 
299. I think that I feel more intensely than most 
people do. 
300. There never was a time in my life when I liked 
to play with dolls. 
301. Life is a strain for me much of the time. 
302. I have never been in trouble because of my sex 
behavior. 
303. I am so touchy on some subjects that I can't 
talk about them. 
304. In school I found it very hard to talk before the 
class. 
305. Even when I am with people I feel lonely much 
of the time. 
306. I get all the sympathy I should. 
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307. I refuse to play some games because I am not 
good at them. 
308. At times I have very much wanted to leave 
home. 
309. I seem to make friends about as quickly as 
others do. 
310. My sex life is satisfactory. 
311. During one period when I was a youngster I 
engaged in petty thievery. 
312. I dislike having people about me. 
313. The man who provides temptation by leaving 
valuable property unprotected is about as much 
to blame for its theft as the one who steals it. 
314. Once in a while I think of things too bad to talk 
about. 
315. I am sure I get a raw deal from life. 
316. I think nearly anyone would tell a lie to keep 
out of trouble. 
317. I am more sensitive than most other people. 
318. My daily life is full of things that keep me 
interested. 
319. Most people inwardly dislike putting them¬ 
selves out to help other people. 
320. Many of my dreams are about sex matters. 
321. I am easily embarrassed. 
322. I worry over money and business. 
323. I have had very peculiar and strange experi¬ 
ences. 
324. I have never been in love with anyone. 
325. The things that some of my family have done 
have frightened me. 
326. At times I have fits of laughing and crying 
that I cannot control. 
327. My mother or father often made me obey even 
when I thought that it was unreasonable. 
328. I find it hard to keep my mind on a task or job. 
329. I almost never dream. 
330. I have never been paralyzed or had any un¬ 
usual weakness of any of my muscles. 
331. If people had not had it in for me I would have 
been much more successful. 
332. Sometimes my voice leaves me or changes 
even though I have no cold. 
333. No one seems to understand me. 
334. Peculiar odors come to me at times. 
335. I cannot keep my mind on one thing. 
336. I easily become impatient with people. 
337. I feel anxiety about something or someone 
almost all the time. 
338. I have certainly had more than my share of 
things to worry about. 
339. Most of the time I wish I were dead. 
340. Sometimes I become so excited that I find it 
hard to get to sleep. 
341. At times I hear so well it bothers me. 
342. I forget right away what people say to me. 
343. I usually have to stop and think before I act 
even in trifling matters. 
344. Often I cross the street in order not to meet 
someone I see. 
345. I often feel as if things were not real. 
346. I have a habit of counting things that are not 
important such as bulbs on electric signs, and 
so forth. 
347. I have no enemies who really wish to harm me. 
348. I tend to be on my guard with people who are 
somewhat more friendly than I had expected. 
349. I have strange and peculiar thoughts. 
350. I hear strange things when I am alone. 
351. I get anxious and upset when I have to make a 
short trip away from home. 
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352. I have been airaid of things or people that I 
knew could not hurt me. 
353. I have no dread of going into a room by myself 
where other people have already gathered and 
are talking. 
354. I am afraid of using a knife or anything very 
sharp or pointed. 
355. Sometimes I enjoy hurting persons I love. 
356. I have more trouble concentrating than others 
seem to have. 
357. I have several times given up doing a thing 
because I thought too little of my ability. 
358. Bad words, often terrible words, come into my 
mind and I cannot get rid of them. 
359. Sometimes some unimportant thought will run 
through my mind and bother me for days. 
360. Almost every day something happens to 
frighten me. 
361. I am inclined to take things hard. 
362. I am more sensitive than most other people. 
363. At times I have enjoyed being hurt by someone 
I loved. 
364. People say insulting and vulgar things about 
me. 
365. I feel uneasy indoors. 
366. Even when I am with people I feel lonely much 
of the time. 
367. I am not afraid of fire. 
368. I have sometimes stayed away from another 
person because I feared doing or saying some¬ 
thing that I might regret afterwards. 
369. Religion gives me no worry. 
370. I hate to have to rush when working. 
371. I am not unusually self-conscious. 
372. I tend to be interested in several different hob¬ 
bies rather than to stick to one of them for a 
long time. 
373. I feel sure that there is only one true religion. 
374. At periods my mind seems to work more slowly 
than usual. 
375. When I am feeling very happy and active, 
someone who is blue or low will spoil it all. 
376. Policemen are usually honest. 
377. At parties I am more likely to sit by myself or 
with just one other person than to join in with 
the crowd. 
378. I do not like to see women smoke. 
379. I very seldom have spells of the blues. 
380. When someone says silly or ignorant things 
about something I know about, I try to set him 
right. 
381. I am often said to be hotheaded. 
382. I wish I could get over worrying about things 
I have said that may have injured other peo¬ 
ple's feelings. 
383. People often disappoint me. 
384. I feel unable to tell anyone all about myself. 
385. Lightning is one of my fears. 
386. I like to keep people guessing what I'm going 
to do next. 
387. The only miracles I know of are simply tricks 
that people play on one another. 
388. I am afraid to be alone in the dark. 
389. My plans have frequently seemed so full of 
difficulties that I have had to give them up. 
390. I have often felt badly over being misunder¬ 
stood when trying to keep someone from mak¬ 
ing a mistake. 
391. I love to go to dances. 
392. A windstorm terrifies me. 
393. Horses that don't pull should be beaten or 
kicked. 
394. I frequently ask people for advice. 
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395. The future is too uncertain for a person to make 
serious plans. 
396. Often, even though everything is going fine for 
me, I feel that I don't care about anything. 
397. I have sometimes felt that difficulties were pil¬ 
ing up so high that I could not overcome them. 
398. I often think, "I wish I were a child again." 
399. I am not easily angered. 
400. If given the chance I could do some things that 
would be of great benefit to the world. 
401. I have no fear of water. 
402. I often must sleep over a matter before I decide 
what to do. 
403. It is great to be living in these times when so 
much is going on. 
404. People have often misunderstood my intentions 
when I was trying to put them right and be 
helpful. 
405. I have no trouble swallowing. 
406. I have often met people who were supposed to 
be experts who were no better than I. 
407. I am usually calm and not easily upset. 
408. I am apt to hide my feelings in some things, to 
the point that people may hurt me without their 
knowing about it. 
409. At times I have worn myself out by undertak¬ 
ing too much. 
410. I would certainly enjoy beating a crook at his 
own game. 
411. It makes me feel like a failure when I hear of 
the success of someone I know well. 
412. I do not dread seeing a doctor about a sickness 
or injury. 
413. I deserve severe punishment for my sins. 
414. I am apt to take disappointments so keenly that 
I can’t put them out of my mind. 
415. If given the chance I would make a good lead¬ 
er of people. 
416. It bothers me to have someone watch me at 
work even though I know I can do it well. 
417. I am often so annoyed when someone tries to 
get ahead of me in a line of people that I speak 
to him about it. 
418. At times I think I am no good at all. 
419. I played hooky from school quite often as a 
youngster. 
420. I have had some very unusual religious ex¬ 
periences. 
421. One or more members of my family is very 
nervous. 
422. I have felt embarrassed over the type of work 
that one or more members of my family have 
done. 
423. I like or have liked fishing very much. 
424. I feel hungry almost all the time. 
425. I dream frequently. 
426. I have at times had to be rough with people 
who were rude or annoying. 
427. I am embarrassed by dirty stories. 
428. I like to read newspaper editorials. 
429. I like to attend lectures on serious subjects. 
430. I am attracted by members of the opposite sex. 
431. I worry quite a bit over possible misfortunes. 
432. I have strong political opinions. 
433. I used to have imaginary companions. 
434. I would like to be an auto racer. 
435. Usually I would prefer to work with women. 
436. People generally demand more respect for 
their own rights than they are willing to allow 
for others. 
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437. It is all right to get around the law if you don't 
actually break it. 
438. There are certain people whom I dislike so 
much that I am inwardly pleased when they 
are catching it for something they have done. 
439. It makes me nervous to have to wait. 
440. I try to remember good stories to pass them on 
to other people. 
441. I like tall women. 
442. I have had periods in which I lost sleep over 
worry. 
443. I am apt to pass up something I want to do 
because others feel that I am not going about 
it in the right way. 
444. I do not try to correct people who express an 
ignorant belief. 
445. I was fond of excitement when I was young 
(or in childhood). 
446. I enjoy gambling for small stakes. 
447. I am often inclined to go out of my way to win 
a point with someone who has opposed me. 
448. I am bothered by people outside, on streetcars, 
in stores, etc., watching me. 
449. I enjoy social gatherings just to be with people. 
450. I enjoy the excitement of a crowd. 
451. My worries seem to disappear when I get into 
a crowd of lively friends. 
452. I like to poke fun at people. 
453. When I was a child I didn't care to be a mem¬ 
ber of a crowd or gang. 
454. I could be happy living all alone in a cabin in 
the woods or mountains. 
455. I am quite often not in on the gossip and talk 
of the group I belong to. 
456. A person shouldn't be punished for breaking 
a law that he thinks is unreasonable. 
457. I believe that a person should never taste an 
alcoholic drink. 
458. The man who had most to do with me when I 
was a child (such as my father, stepfather, 
etc.) was very strict with me. 
459. I have one or more bad habits which are so 
strong that it is no use in fighting against them. 
460. I have used alcohol moderately (or not at all). 
461. I find it hard to set aside a task that I have 
undertaken, even for a short time. 
462. I have had no difficulty starting or holding my 
urine. 
463. I used to like hopscotch. 
464. I have never seen a vision. 
* 
465. I have several times had a change of heart 
about my life work. 
466. Except by a doctor's orders I never take drugs 
or sleeping powders. 
467. I often memorize numbers that are not im¬ 
portant (such as automobile licenses, etc.). 
468. I am often sorry because I am so cross and 
grouchy. 
469. I have often found people jealous of my good 
ideas, just because they had not thought of them 
first. 
470. Sexual things disgust me. 
471. In school my marks in deportment were quite 
regularly bad. 
472. I am fascinated by fire. 
473. Whenever possible I avoid being in a crowd. 
474. I have to urinate no more often than others. 
475. When I am cornered I tell that portion of the 
truth which is not likely to hint me. 
476. I am a special agent of God. 
477. If I were in trouble with several friends who 
were equally to blame, I would rather take the 
whole blame than to give them away. 
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478. I have never been made especially nervous 
over trouble that any members of my family 
have gotten into. 
479. I do not mind meeting strangers. 
480. I am often afraid of the dark. 
481. I can remember "playing sick" to get out of 
something. 
482. While in trains, busses, etc., I often talk to 
strangers. 
483. Christ performed miracles such as changing 
water into wine. 
484. I have one or more faults which are so big 
that it seems better to accept them and try to 
control them rather than to by to get rid of 
them. ' 
485. When a man is with a woman he is usually 
thinking about things related to her sex. 
486. I have never noticed any blood in my urine. 
487. I feel like giving up quickly when things go 
wrong. 
488. I pray several times every week. 
489. I feel sympathetic towards people who tend to 
hang on to their griefs and troubles. 
490. I read in the Bible several times a week. 
491. I have no patience with people who believe 
there is only one true religion. 
492. I dread the thought of an earthquake. 
493. I prefer work which requires close attention, to 
work which allows me to be careless. 
494. I am afraid of finding myself in a closet or 
small closed place. 
495. I usually "lay my cards on the table" with peo¬ 
ple that I am trying to correct or improve. 
496. I have never seen things doubled (that is, an 
object never looks like two objects to me with¬ 
out my being able to make it look like one 
object). 
497. I enjoy stories of adventure. 
498. It is always a good thing to be frank. 
499. I must admit that I have at times been worried 
beyond reason over something that really did 
not matter. 
500. I readily become one hundred per cent sold on 
a good idea. 
501. I usually work things out for myself rather than 
get someone to show me how. 
502. I like to let people know where I stand on 
things. 
503. It is unusual for me to express strong approval 
or disapproval of the actions of others. 
504. I do not try to cover up my poor opinion or pity 
of a person so that he won't know how I feel. 
505. I have had periods when I felt so full of pep 
that sleep did not seem necessary for days at a 
time. 
506. I am a high-strung person. 
507. I have frequently worked under people who 
seem to have things arranged so that they get 
credit for good work but are able to pass off 
mistakes onto those under them. 
508. I believe my sense of smell is as good as other 
people's. 
509. I sometimes find it hard to stick up for my 
rights because I am so reserved. 
510. Dirt frightens or disgusts me. 
511. I have a daydream life about which I do not 
tell other people. 
512. I dislike to take a bath. 
513. I think Lincoln was greater than Washington. 
514. I like mannish women. 
515. In my home we have always had the ordinary 
necessities (such as enough food, clothing, etc.). 
516. Some of my family have quick tempers. 
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517. I cannot do anything well. 
518. I have often felt guilty because I have pre¬ 
tended to feel more sorry about something than 
I really was. 
519. There is something wrong with my sex organs. 
520. I strongly defend my own opinions as a rule. 
521. In a group of people I would not be embar¬ 
rassed to be called upon to start a discussion 
or give an opinion about something I know well. 
522. I have no fear of spiders. 
523. I practically never blush. 
524. I am not afraid of picking up a disease or germs 
from door knobs. 
525. I am made nervous by certain animals. 
526. The future seems hopeless to me. 
527. The members of my family and my close rela¬ 
tives get along quite well. 
528. I blush no more often than others. 
529. I would like to wear expensive clothes. 
530. I am often afraid that I am going to blush. 
531. People can pretty easily change me even 
though I thought that my mind was already 
made up on a subject. 
532. I can stand as much pain as others can. 
533. I am not bothered by a great deal of belching 
of gas from my stomach. 
534. Several times I have been the last to give up 
trying to do a thing. 
535. My mouth feels dry almost all the time. 
536. It makes me angry to have people hurry me. 
537. I would like to hunt lions in Africa. 
538. I think I would like the work of a dressmaker. 
539. I am not afraid of mice. 
540. My face has never been paralyzed. 
541. My skin seems to be unusually sensitive to 
touch. 
542. I have never had any black, tarry-looking 
bowel movements. 
543. Several times a week I feel as if something 
dreadful is about to happen. 
544. I feel tired a good deal of the time. 
545. Sometimes I have the same dream over and 
over. 
546. I like to read about history. 
547. I like parties and socials. 
548. I never attend a sexy show if I can avoid it. 
549. I shrink from facing a crisis or difficulty. 
550. I like repairing a door latch. 
551. Sometimes I am sure that other people can 
tell what I am thinking. 
552. I like to read about science. 
553. I am afraid of being alone in a wide-open 
place. 
554. If I were an artist I would like to draw children. 
555. I sometimes feel that I am about to go to pieces. 
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556. I can very careful about my manner of dress. 
557. I would like to be a private secretary. 
558. A large number of people are guilty of bad 
sexual conduct. 
559. I have often been frightened in the middle of 
the night. 
560. I am greatly bothered by forgetting where I 
put things. 
561. I very much like horseback riding. 
562. The one to whom I was most attached and 
whom I most admired as a child was a woman. 
(Mother, sister, aunt, or other woman.) 
563. I like adventure stories better than romantic 
stories. 
564. I am apt to pass up something I want to do 
when others feel that it isn't worth doing. 
565. I feel like jumping off when I am on a high 
place. 
566. I like movie love scenes. 
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1 A house is most likely to have a — 
(I) telephone (2) doorbell (3) window (4) carpet (5) radio  
2 Which of the five things below is most unlike the other four? I 
(6) telescope (7) eyeglasses (8) window (9) microscope ; (10) binoculars ... 
3 An election is most likely to involve — 
(II) a parade (12) speeches (13) voting machines (14) candidates (15) a platform 
4 A kitten is always (?) than its mother. 
(16) softer (17) slower (18) younger (19) livelier (20) lighter colored  
6 Which of the five words below comes last in the dictionary? 
(21) hare (22) fine (23) hike (24) bind (25) hire  
6 The opposite of despair is — 
(26) fail (27) health (28) hope (29) smile (30) spare  
7 Most of us would like to see mosquitoes — 
(31) subdued (32) exterminated (33) confined (34) reduced (35) transported 
8 The first drawing below is related to the second as the third is related to one of the remaining four. Which one? 
o (&) n M n M (D lis >—S is to this Yjjy as this P—A is to this — (36) (37) (38) A (39) 36) 
(43) fable 
(37) (38) (39) 
(44) motto (45) proverb . 
Th V / V<_L>/
® The expression, “Food for Champions,” is called a — 
(41) title (42) slogan 
10 If something has happened to a person, he has had — 
(46) a vision (47) a deed (48) an operation (49) an experience (50) an action 
11 The opposite of accept is — 
(51) concept (52) take (53) forfeit (54) reject (55) object  
12 A party consisted of a man and his wife, his four sons and their wives, and three children in each son’s family. How 
many were there in the party? 
(56) 9 (57) 12 (58) 13 (59) 20 (60) 22  
13 Which word is needed to begin the following sentence? 
 he catches up with me, I’ll win the race. 
(61) If (62) Although (63) Unless (64) Since (65) Because  
14 An electric refrigerator is to an icebox as a vacuum cleaner is to — 
(66) suction (67) a carpet (68) electricity (69) a broom (70) an invention  
15 What letter in the word INEXPEDIENTLY is in the same position in the word (counting from the beginning) as it 
is in the alphabet? 
(71) E (72) D (73) L (74) I (75) N  
16 A soldier killed in battle has made a great — 
(76) effort (77) sacrifice (78) honor (79) reputation (80) mistake  
17 If a person obtains money from another by threatening to tell something bad about him, he is guilty of — 
(1) deception (2) theft (3) blackmail (4) embezzlement (5) robbery  
18 Which of the following words is most like punctuality, reliability, and honesty? 
(6) intelligence (7) loyalty (8) skill (9) divinity (10) eventuality  
19 This 
CD) 
is to this 
. JO] fs3 
i r-1 *—1 as this U i s to this — (11) (12) (13) (14) Æ 
20 A person in a corporation who issues general orders is said to be — 
(16) an agent (17) a clerk (18) an executive (19) a general (20) an auditor 
21 One number is wrong in the following series. What should that number be? 
1 4 16 64 128 1024 
(21) 7 (22) 256 (23) 28 (24) 80 (25) 96 
[ 3 ] (Go on to the next page.) 
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22 Shorts and T-shirts are (?) on the tennis court. 
(26) necessary (27) forbidden (28) appropriate (29) casual (30) uniform.. 
23 If pencils are 2 for 15i, how many can be bought for T5<i? 
(31) 5 (32) 30 (33) 10 (34) 150 (35) 15  
24 A thing that conforms to accepted standards is said to be — 
(36) abnormal (37) temporary (38) grotesque (39) conventional (40) strange 
25 All the girls in this room belong to our club. Helen is in this room. Helen does not belong to our club. 
If the first two statements above are true, the third is — 
(41) true (42) false (43) uncertain   
26 If the following words were rearranged to make the best sentence, with what letter would the second word of 
the sentence begin? 
man becomes the the wiser a older gets he 
(46) m (47) b (48) o (49) w (50) g  
27 A river always has — 
(51) boats (52) a mouth (53) fish (54) waves (55) abridge  
28 Which one of the five words below is most unlike the other four? 
(56) stand (57) sit (58) walk (59) lie (60) kneel  
29 If 10 boxes of oranges are worth $30 and each box is worth 20 fS, how much are all the oranges worth without the boxes? 
(61) $2.80 (62) $28.80 (63) $28.00 (64) $30.20 (65) $32.00  
30 Give is to get as put is to — 
(66) pet (67) receive (68) back (69) take (70) pull  
31 Chemistry is to gold and platinum as (?) is to squares and circles. 
(71) physics (72) botany (73) geometry (74) metallurgy (75) a pencil  
32 If a motion-picture camera can take 8 pictures in ^ of a second, how many pictures can it take in 10 seconds? 
(76) 25 (77) 24 (78) 80 (79) 30 (80) 24   
A B C A W Y 
33 This C D is to this D B as this X Z 
Y Z W X Z Y X W 
W X (2) Y Z (3) X W (4) Z Y is to this — (1) 
34 If 2 2 yards of ribbon will make 15 badges, how many badges will 10 yards make? 
(6) 150 (7) 25 (8) 60 (9) 10 (10) 45  
35 Which of the following pairs of words is most unlike the other three pairs? 
(11) wide, narrow (12) healthy, well (13) yard, lot (14) shrub, bush  
36 Combine means to join together; compile means to bring together. Therefore, com means — 
(16) to join (17) to bring (18) together (19) one another (20) each other .. 
37 Tom is older than Paul. Herbert is older than Tom. Paul is younger than Herbert. 
If the first two statements above are true, the third is — (21) false (22) true (23) uncertain  
38 Decide is to decision as resolve is to — 
(26) revolve (27) resolution (28) dissolve (29) dissolution (30) revolution.. 
39 A cylinder is to a circle as (?) is to a square. 
(31) a cube (32) a rectangle (33) a sphere (34) an ellipse (35) a cone  
40 Which of the following is a trait of character? 
(36) ambition (37) blindness (38) wealth (39) wisdom (40) health  
41 The opposite of specific is — 
(41) definite (42) general (43) precise (44) universal (45) restricted  
42 What letter is the third letter to the left of the letter that is midway between E and C in the word SUPERFICIAL? 
(46) F (47) I (48) P (49) S (50) R  
43 All persons living in this block are Democrats. Jones is not a Democrat. Jones lives in this block. 
If the first two statements above are true, the third is — 
(51) false (52) true (53) uncertain  
44 If 41 yards of ribbon cost 90 yf, how much will 3^ yards cost? 
(56) 70^ (57) 80|é (58) 75^ (59) 45fl (60) 35*L 
46 Gave is to will give as yesterday is to — 
(61) today (62) tomorrow (63) leavinr (64) time (65) motion  
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46 If a word that was formerly used is now no longer used, it is said to be — 
(66) suspended (67) obsolete (68) liquidated (69) taboo (70) censored  
47 A highway always has — 
(71) curves (72) traffic lights (73) signs (74) a surface (75) paving  
48 Scone is to stone as (?) is to strap. 
(76) leather (77) buckle (78) scrap (79) trap (80) straw  
49 How many of the following words can be made from the letters in the word SEPARATION, using any letter twice if 
necessary? 
rate rattle transparent national notate strange speaker transport stripe 
(81) 6 (82) 7 (83) 3 (84) 4 (85)   
M is to this 2b as this is to this — (86) 7 Ç) (87) zft (88) Ci2 
61 Some members of this club are Republicans. Some members are artists. Some of the Republican members are artists. 
If the first two statements above are true, the third is — 
(I) true (2) false (3) uncertain  
62 To insist that the moon is the size of a plate is — 
(6) wicked (7) unfair (8) absurd (9) improbable (10) misleading  
63 Which one of the five words below is most like grand, beautiful, and magnificent? 
(II) colossal (12) immense (13) stupendous (14) superb (15) gigantic .. 
64 Find the two letters in the word SYRUP that have just as many letters between them in the word as in the alphabet. 
Which one of these two letters comes first in the alphabet? 
(16) P (17) S (18) Y (19) R (20) U  
63 A fruit punch is made of a mixture of 2 parts grapefruit juice to 3 parts orange juice. How many quarts of grapefruit 
juice will be needed for 20 quarts of the mixture? 
(21) 2 (22) 8 (23) 5 (24) 13| (25) 15  
66 Which of the four words below is most unlike the other three? 
(26) crawl (27) climb (28) sit (29) run  
67 One number is wrong in the following series. What should that number be? 
1 2 3 6 7 8 11 12 13 14 17 18 
(31) 9 (32) 15 (33) 19 (34) 20 (35) 16 
68 If the following letters were placed in the order opposite to that in which they appear in the alphabet, what would the 
fourth letter be? 
(36) Q (37) V (38) L (39) F (40) H  
69 The opposite of essential is —- 
(41) incorrect (42) helpful (43) superficial (44) superfluous (45) unnatural 
60 If the words AND, AHA, BOB, PEP, and DID were printed on a wall and looked at through a mirror, so to 
speak, how many of them would appear exactly as if seen directly? 
(46) 2 (47) 3 (48) 4 (49) 0 (50) 1  
61 This is to this as this is to this — (51) (52) (53) (54) 
62 If the following words were rearranged to make the best sentence, with what letter would the last word of the sentence 
begin? 
from pupils of school thousands have high graduated 
(56) p (57) s (58) g (59) t (60) h  
63 A gallon is to gasoline as a yard is to — 
(61) a foot (62) distance (63) volume (64) cloth (65) liquid  
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64 Oak is to soak as (?) is to bark. 
(66) tree (67) dog (68) ark (69) hark (70) bar  
66 The opposite of cause is — 
(71) why (72) beginning (73) because (74) effect (75) reason  
66 If a rubber band 30 inches long is stretched to be 36 inches long, how long will a 20-inch section of the band then be? 
(76) 35 in. (77) 23| in. (78) 26 in. (79) 24 in. (80) 25 in  
67 One number is wrong in the following series. 
20 21 23 26 30 35 40 48 
(1) 22 (2) 25 
What should that number be? 
(3) 29 (4) 34 (5) 41 
68 If the following words were rearranged to make the best sentence, with what letter would the third word of the sen¬ 
tence begin? 
rectangle a a is is if half bisected each square vertically 
(6) i (7) r (8) s (9) h (10) b  
69 Which of the five words below is most unlike the other four? 
(11) green (12) grass (13) round (14) straight (15) soft  
70 Ben can read 60 pages of a book while Tom reads 40 pages. How many pages can Ben read while Tom reads 60 pages? 
(16) 80 (17) 85 (18) 100 (19) 90 (20) 75  
71 The opposite of recede is — 
(21) succeed (22) recite (23) approach (24) exceed (25) accede  
72 If a friend does you a favor and then you do him a favor in return, you — 
(26) retaliate (27) repudiate (28) reciprocate (29) reconcile (30) rejuvenate 
73 This O O is to this X as this A is to this — (31) A (32) A (33) A (34) A A 
74 One cannot become a good doctor without diligent study. Walter studies diligently to become a doctor. Walter will be¬ 
come a good doctor. 
If the first two statements above are true, the third is — 
(36) true (37) false (38) uncertain  
76 Which one of the four expressions below is most unlike the other three? 
(41) cook food (42) pick flowers (43) tell stories (44) feelgood  
76 Hate is to emotion as hearing is to — 
(46) music (47) sensation (48) sound (49) ear (50) taste  
Questions 77-79 are based on the figure at the left. 
77 What number is in the largest space that is in the circle and tri¬ 
angle but not in the square? 
(51) 1 (52) 4 (53) 2 (54) 3 (55) 5 
78 The circle, square, and triangle are geometrical figures. What 
number is in the same geometrical figure or figures (and no others) 
as the number 3? 
(56) 1 (57) 3 (58) 2 (59) 4 (60) 5 
79 How many spaces are there that are in any two geometrical 
figures but only two? 
(61) 1 (62) 2 (63) 3 (64) 5 (65) 4 
80 If a piece of rope 30 feet long is cut so that one piece is 
(66) 20 ft. (67) 15 ft. 
f as long as the other, how long will the longer piece be? 
(68) 22J ft. (69) 24 ft. (70) 18 ft *7  
